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UNIT 1
CONCRETE CONSTRUCTIONS

Lesson 1
Concrete — a Yearning for the Monolithic

Pre-reading Discussion

1. What is a construction?

2. Concrete has become an important construction material, hasn’t it?

3. What do you think about the construction architecture of the 19" and 20" centuries?
4. How can you explain the phrase “a monolithic construction”?

5. Does good knowledge of drawing help to create perfect buildings?

Monolithic buildings radiate a sense of strength. The pervasiveness of a single material, in conjunction with
only a few restrained details, creates an agreeable impression of archaic simplicity in our modern society. If
one seeks to achieve a unified design for the structure, facade, paving and other ancillary elements of a building
in temperate climatic zones, the versatility of concrete makes it the ideal material. Many different surface
treatments are possible for the design of facades. In the Swiss embassy in Berlin, Diener sought to achieve a
monolithic effect by avoiding all trace of working joints. The walls were concreted in a continuous process over
a period of 26 hours.

Another method of circumventing the constraints of joints can be seen in an office building in Munich by
MVRDV, where a series of U-shaped precast concrete elements were offset to each other from storey to storey
to create a series of projections and recesses. Sometimes the pattern of formwork ties may be exploited to lend
the surface a certain structure. In the Scholler Bank in Vienna, however, Jabornegg and Palffy used an elaborate
expanding shuttering technique to avoid precisely this effect. The monolithic outward appearance of a concrete
building often results in internal complexity, especially in the building physics. An adequate solution can nor-
mally be achieved only through the creation of thermally separated inner and outer skins, in which case, care
must be taken to avoid cracking caused by extremes of temperature. In the 16-meter-high exposed concrete fa-
cade to the Pinakothek der Moderne in Munich, which was executed without joints, flexible anchors were in-
serted between the two skins, and the external wall was prestressed. Monolithic structures may also be differen-
tiated and given an individual character through the use of color. In the housing group on the Zurichberg by
Gigon/Guyer, mineral pigments were applied to the surface of the concrete to create a matt, "pollen-like" tex-
ture. With its red-brown coloration, the guesthouse by Auer and Weber in Chile merges into the desert sur-
roundings to become a monolithic relief in the landscape.

Different surface qualities may also be desired internally and externally. The black memorial structure in
Sachsenhausen by Schneider/Schumacher seems dematerialized externally by reflections of the surroundings in
the long shiny walls. The rays of light entering through the glazed roof strips, however, highlight the rough-
textured natural grey face of the internal skin, thereby augmenting the massive effect of the interior.

The various forms of surface treatment that are possible with concrete also allow the simulation of natu-
rally monolithic materials. Rem Koolhaas, for example, used the texture of traditional Japanese fortifications as
a kind of collage in his housing development in Fukuoka.

With its 50 cm external walls, the house in Flasch by Andrea Deplazes is truly monolithic. To achieve the
necessary thermal insulation, a special type of expanded concrete was developed, foamed to form hollow pores
in the material. Steel reinforcement was replaced with polypropylene fibers. The use of sawn vertical boarded
formwork reduced the danger of pockets and defects. The outer surface was treated with a water-repellent coat-
ing. The building is certainly experimental, but it also marks a step back to the original qualities of simple
monolithic forms of construction, which hold a promise for the future.

Vocabulary List

— monolithic — MOHOJIUTHBII



— archaic — apxan4eckui, ycTapenblii

— paving — MOCTOBasi, JOPOKHOE IIOKPBITHE

— ancillary — DOTIOTHUTENBHBIHN, BCTIOMOTATEIbHBIN

— versatility — SKCIITyaTalluOHHAas THOKOCTh, MHOTOCTOPOHHOCTh

— a surface — TOBEPXHOCTh

— to achieve — 1ocTHraTh, JOOUBATHCS

— precast — 3aBOJICKOT'O U3TOTOBJIEHHSI, COOPHOTO TUTIA

— a storey — 3Tax, sIpyc

— a projection — BBICTYII, BBIIAIOIIASICSA 9aCTh

— a recess — yriyOJieHue, HUIIa

— outward appearance — BHEIIHUHN BUJ

— internal complexity — BHyTpeHHsS KOMIUIEKCHOCTh

— to crack — naBaTh TpEIIMHY, TPECKATHCS

— a joint — COeqUHEHNE

— an anchor — Kpenex

— a mineral pigment — MUHEpAJTbHBIA KPACUTEIb

— to augment — yBEJIINYNBATH

— a water — repellent coating — BOTOOTTAJIKUBAIOIIECE MTOKPHITHE
Answer the following questions.

1. Why is concrete an ideal material for building?
2. How could Diener achieve a monolithic effect?
3. What can you say about the method of circumventing the constraints of joints in an office building in
Munich?
4. May the use of color give an individual character to monolithic structures?
5. How does light affect monolithic constructions?
Find the English equivalents in the text.
Co31aBaTh NPUSATHOE BIeYATIIeHHE; OUIYIIEHHE CHJIbI; YMEPEeHHbIH KINMATHYECKU mosic; oopa-
00TKAa MOBEPXHOCTH; JOCTUIaTh 3¢ (PeKTa MOHOJUTHOCTH; HEMPEPHIBHBIN MpoIecc; BO3MEIATh; MpPH-
AaBaTh MOBEPXHOCTH OMpeaeIeHHYI0 (opMYy; BHYTPEHHHII M HAPYKHBIN CJI0H; Mepenaj TeMmepary-

PbI; BCTABJIATH; HANIBLJICHUE; BJAUBATLCHA; JYY CB€Ta; UMUTALIUA €CTCCTBCHHBIX MOHOJIMTHBIX MaTe-

PHAJIOB; PACIIUPSIOIIUIICS IEMEHT; BO3IYIIHOE MPOCTPAHCTBO.

Give synonymes.

A unified design; an ancillary element; versatility; to achieve; a storey; a tie; to exploit; a technique; an
adequate solution; to insert; simulation; to reduce.

True or false?

. Concrete is a collapse for the monolithic.
. If you want to have a unified design for the structure the versatility of concrete makes it the ideal mate-

N —

rial.

3. The use of color does not affect the monolithic structures.

4. Different forms of surface allow the simulation of naturally monolithic materials.

5. The rays of light entering through the glazed roof strips highlight the rough-textured natural grey face of
the internal skin, thereby augmenting the massive effect of the interior.



OmnpenesieHHbIN U HeonpeAeJeHHbI apTHKJIN.
MHoxkecTBEHHOE YUCJI0 cylecTBUTENAbHBIX (See Grammar Reference)

@ Putin -a or -an where it is necessary.

This is ... easy text.

That is ... good idea.

These are ... low tables.

This ... table is low.

This is ... low table.

... roses are beautiful flowers.

This rose is ... beautiful flower.

. ... London and ... Rome are big cities.
... Naples is ... big city, too.

10. I like ... sugar in my ... tea.
11. The ... tea is hot.

12. Teais ... hot drink.

NN R WD =
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= Put in -a, -an or -the where it is necessary.

1. Come to ... blackboard and write... Exercise 5.

2. You have ... mistake in ... word "correspondence".

3. T'heard ... knock at ... door and went to open it.

4. John saw ... small girl entering ... house where he lived.

5. He is still ... young man, and we hope he'll become ... good pianist.

6. I don't like ... milk with my tea.

7. We bought ... oranges and ... butter.

8. Are ... rooms in your flat tidy?

9. They are going to build ... new house; ... house they've been living in is too small for ... family of six.
10. There is ... love in her eyes.

11. I like ... jam on ... piece of bread.

12. I prefer ... book of ... good poetry to ... detective novel.

13. Can you give me ... piece of ... advice?

14. I worked as ... shop-assistant in ... local supermarket.

15. ... young woman dressed in ... red entered... room where ... whole company gathered.
16. ... London is on ... Thames.

17. .... Mexico is south of ... United States of America.

18. ... Urals separate ... Europe from ... Asia.

19. ... Mississippi is ... longest river in ... world.

20. What is ... capital of ... Spain?

= Put the nouns into the plural form.

Month, eye, ear, brother, spoonful, deer, army, Frenchman, chimney, machine, top, hill, bush, man, son,
factory, memorandum, basis, boy, roof, chief, box, tooth, phenomenon, handful, airman, river, lake, name,
place, watch, bridge, armchair, formula, ship, mistake, farm, hat, bank, rifle, gun, mine.

Lesson 2
High — Performance Concrete

Pre-reading Discussion

1. Which construction materials can you name?

2. How can you describe concrete in your own words?

3. Is it possible to consider concrete to be the main construction material?
4. For what purpose do usually people use concrete?



5. In designing a building the choice of construction materials is of vital importance, isn’t it?

Concrete technology has undergone a constant process of development over the past 50 years. Today, it
provides planning engineers and architects with a broad range of possibilities in terms of both structural and
formal design. In office construction, for example, high-strength concrete offers scope for saving space by re-
ducing the dimensions of the load-bearing structure and thereby increasing the rentable floor area. This type of
concrete also allows the construction of building elements that have a great resistance to weathering, that are
durable and that, in certain circumstances, can protect the environment against harmful liquids.

High-strength concrete has a long tradition. With extremely low water/cement ratios (below 0.4) and with
the addition of pozzolanic, highly-reactive aggregates such as powdered silica or metakaolin, a compression
strength of up to 150 N/mm? can be achieved (compared with a strength of 20-50 N/mm? for normal concrete).
Assuming the same amount of reinforcement and the use of concrete C70/85, the cross-section could be re-
duced by 30 per cent. In many situations, a reduction in the amount of reinforcement may be required instead,
in order to facilitate the execution of the work. In most cases, however, a solution will be sought between these
two extremes.

Only by using this type of concrete was it possible to keep the thickness of the walls on the lower floors
within reasonable limits. With concrete of standard strength, a wall thickness of about 2 m with a very large
amount of reinforcement would have been necessary. It was possible to reduce the thickness to roughly 1.40 m
and to use only a moderate amount of reinforcement. Nevertheless, for walls of this thickness, it is necessary to
reduce the cement content to well below normal levels and to add pulverized fly ash to the mix. Preliminary
trials allowed the appropriate combination of cement and fly ash to be determined in order to avoid deleterious
cracking through the discharge of setting heat. In Germany, solutions of this kind require a special certification
of the relevant state planning authorities. Even with the use of an optimum mix of concrete, however, newly
constructed concrete elements still need appropriate curing subsequently to prevent heat escaping too quickly.

In view of the very low water/cement ratio and the addition of pozzolanic additives, high-strength concrete
is not only strong, but also dense. Both properties can be exploited in areas like bridge building, where highly
durable concrete is required to ensure long life as well as slender cross-sectional dimensions. Where harmful
liquids are used in buildings such as clinics, hospitals or chemical laboratories, additional measures will be nec-
essary to protect the ground and groundwater from contamination. Dense concrete mixes have proved particu-
larly suitable in such cases.

The advantages of high-density concrete slabs include their greatly reduced permeability in comparison
with normal concrete, and their higher fensile strength. In slabs of smaller area (up to a maximum dimension of
15 m), their greater strength means that they are not subject to cracking. Cracks in construction elements are
especially critical in buildings where water-polluting organic liquids are used. With the use of high-density
concrete, it is often possible to do without an additional protective coating.

As far as cementicious building materials are concerned, new developments have taken place in recent
years that will considerably extend the use of concrete in this area. This applies in particular to high-strength
concretes with compressive strengths of up to 800 N/mm? (in comparison with standard applications of about
300 N/mm?). Considerable reductions in the cross-sections of reinforced and prestressed concrete members can
be achieved with this type of concrete. Slender elements also mean a lower overall weight, as well as a more
sustainable form of construction through the conservation of resources.

New methods of construction are also emerging through the use of so-called "reactive-powder concrete", as can
be seen in the bridge constructed by Bouyges in Quebec, Canada, in 1997. In the meantime, this technology has
been applied to other structures, such as the footbridge in Seoul, South Korea.

Vocabulary List

— to undergo — UCTIBITHIBATH

— in terms of — ¢ TOUKH 3pEHUs

— Scope — BO3MOKHOCTH

— lo protect — 3alIMIIaTh, IPESAOXPAHATH
— silica — xBap11, KpeMHE3eM

— reinforcement — apMartypa, yKperiieHue
— to facilitate — oGner4arpb, ClocoOCTBOBATH
— deleterious — BpeTHbIH, SIIOBUTHIN

— a discharge — BbIJIeIICHUE, BBIITYCKaHUE
— subsequently — BIIOCJIEICTBUH, TIOTOM

— a ratio — K03pPUIHCHT



— dense — rycroit

— durable — mpoYHBIN, HAACKHBIN

— contamination — 3apax€eHue

—a slab — nnuTa, MIacTUHA

— permeability — IPOHUIIAEMOCTH

— tensile — pacTSHKUMBIT

— to extend — IpoANIeBaTh, IPOJIOHTUPOBATD

— to emerge — OSABIIATHCS, BOZHUKATH

— in the meantime — TeM BpEMEHEM, MEKIY TEM

Answer the following questions.

1. What do you know about the development of concrete technology?
2. High-strength concrete has a great number of advantages, hasn’t it?
3. In what areas is the high-strength concrete exploited?

4. What are the main concrete properties?

5. What is “reactive-powder concrete”?

Find the English equivalents in the text.

[To3BONATE; GOMBIINE BOZMOXHOCTH; YKOHOMUTS IJIOMIA/Ib; COMPOTUBIISIEMOCTD MOTOJHBIM YCIIOBUSM; TIPH
OTpe/IeNIEHHBIX 00CTOSATENbCTBAX; MOMEPEUHBI pa3pe3; B OOJBIIMHCTBE CIy4aeB; CPeIHAS BEJIMYMHA; TpeIBa-
pUTENbHBIC UCTIBITAHUS;, PEIICHNE; yTeUKa TEIUIa; MPUCAIKA; SIOBUTASI )KUIKOCTh; TaBATh TPEIIHHY.

Give synonymes.

A

constant process, to reduce dimensions, to protect, a property, an advantage, a construction, water-

polluting liquids, in recent years, to emerge.

True or false?

Nk W=

The use of high - performance concrete protects the environment against harmful liquids.

High-strength concrete appeared in the 19" century.

High-strength concrete has a low water ratio.

New methods of construction emerged through the use of so-called "reactive-powder concrete" in Japan.
Cracks in construction elements appear with the use of this type of concrete.

Tunsl BonpocoB B aHIIMCKOM si3bIke (See Grammar Reference)

= Ask the general questions.

PN R

9

10.
1.
12.
13.

There is a tea-pot on the table.
I work from nine to ten.
We are leaving for Hamburg next Saturday.
I have been busy the whole evening.
My friend studied in Sorbonne when he was young.
It is winter.
I can swim in cold water.
I had to go there in the daytime.
I will show you how to do it.
Y ou must work hard.
She didn't play well that evening.
I can't read English authors in the original.
I wasn't prepared to this sort of questions.

= Ask as many special questions as possible.



John visited me in the hospital yesterday.

A yellow bird fell on the roof of his Pontiac.

I was taken by surprise.

Despite the stormy weather he was able to swim to the shore.
He couldn't reach the hammer which lay on the shelf.

Our bus was broken.

I have been cheated by the best friend.

A girl from Barbados wrote a letter to BBC.

The clock stopped an hour ago.

0. You have to stop near the traffic lights.

i S I S e

@ Putin -a, -an or -the where it is necessary.

There were only ... two people in ... hall when I went in, ... man with ... long beard and ... child. ... child
was sitting on ... chair by ... window, playing with ... small kitten, while ... man with ... beard was reading ...

newspaper. Suddenly he put ... newspaper on ... table which stood by, and said, “... president is shot dead in ...
Alabama". ... child burst into ... tears. "Don't cry", said ... man, "you wanted to be ... president, and you'll be ...
next one."

Lesson 3

High - Strength Concrete
Pre-reading Discussion

1. What types of concrete do you know?

2. What are the main characteristics of high-performance concrete?

3. Do you agree that to construct a building designers must take many things into consideration?

4. It’s important to take into account the climate of the region while constructing the building, isn't it?
5. What has been the greatest step forward in concrete technology in recent years?

High — Strength Concrete

Today, new types of concrete are available that mark a considerable advance on normal concrete in terms
of their strength and ductile behavior. It has been possible, for example, fo increase the compressive strength.
In addition to purely technological developments, there has also been a great increase in the use of cementicious
elements in composite forms of construction. Of special interest in this respect is the creation of fiber-
reinforced and textile-reinforced concrete.

Fibre-reinforced concrete, for example, has helped to improve the ductile properties of the material. Indeed, in
certain situations, such as load-bearing walls in housing construction, fibres can replace conventional steel rod rein-
forcement. Glass-fibre-reinforced concrete is mostly used for slender constructional elements, e.g. roof coverings,
shell structures, and facade slabs.

Textile-reinforced concrete is a logical development of glass-fibre-reinforced concrete, since it allows the
direction of the load-bearing reinforcement to be controlled, in contrast to the random arrangement of reinforc-
ing fibres. With textile-reinforced concrete, it is possible to create extremely thin and lightweight elements,
which have a great potential in architectural design. The development of self-compacting concrete marks a
quantum leap in processing techniques. The properties of this type of concrete afford virtually unlimited scope
for design in terms of unit geometry and surface treatment. The materials used in high-performance concrete
usually mean that it is considerably more expensive than normal concrete. Depending on the application, an in-
crease in costs ranging from 50 to as much as 200 per cent or more may be expected. These figures are related
to a cubic meter of concrete, however, so that the additional costs may be offset in part by reductions in the
cross-sectional dimensions of elements and the resulting increase in rentable space.

The fibres used may be of plastic, glass or steel. Plastic fibres are mostly used to reduce cracking as a result
of early shrinkage in concrete, but they also serve to increase fire resistance; for example, in high-strength con-
crete. Polypropylene fibres, which are most commonly used for this purpose, vaporize at high temperatures, but
the precise mechanism involved has not been finally established. Glass fibres are used to reduce cracking in set-



ting concrete, but they also have a structural function in smaller building elements. In addition, they provide an
alternative to asbestos, which was widely used as a means of reinforcing cement-bonded elements in the past.
In view of its ductile properties, its high strength and durability, glass-fibre concrete has a wide range of appli-
cations, including semi-finished products and other elements. The use of steel-fibre-reinforced concrete is also
possible in the field of engineering construction; for example, in precast reinforced concrete floor elements or
for load-bearing walls without additional steel reinforcement. It is also used in industrial floor finishes or for
securing excavations in tunnel construction.

Textile-reinforced concrete is a logical development of fibre-reinforced concrete. Textile-like structures al-
low the alignment of the load-bearing reinforcement to be controlled and facilitate an economical exploitation
of the material. In conventional reinforced concrete construction, the concrete has the additional function of
protecting the reinforcement against corrosion. The use of technical textiles made of glass or carbon means that
the concrete cover can be reduced, thereby allowing the construction of thin-walled and three-dimensionally
shaped elements. The use of textile reinforced concrete is conceivable in many areas, even for complex load-
bearing shell structures. Used in precast elements as a kind of "integrated formwork" in combination with in-
situ concrete, it offers a number of advantages.

Various applications of textile-reinforced concrete are possible today, including the construction of facade
slabs with simple geometric forms, and the creation of shuttering components integrated in compound wall and
floor systems.

Production processes need to be developed that will allow the economical manufacture of various building
components with these materials. One possible application for textile-reinforced concrete lies in the creation of
finely dimensioned forms that would allow the actual load-bearing behavior to be visualized. As far as the sur-
face design is concerned, similar scope exists with this type of concrete as with self-compacting concrete.

Textile-reinforced concrete has a high load-bearing capacity, even with comparatively small cross-sectional
dimensions. It is, therefore, a sustainable form of construction, since the use of raw materials is relatively low,
thus helping to conserve resources. The high performance of textile-reinforced concrete is shown by the con-
struction of carving skis, which have been tested and function well.

The greatest step forward in concrete technology in recent years is certainly the development of self-
compacting types of concrete. Self-compacting concrete differs from vibrated concrete in that it contains a
greater proportion of fine-grain cement and aggregate. The concrete acquires its self-compacting properties in
conjunction with high-performance agents.

Roughly, 30 per cent of the volume of normal concrete consists of the cement-paste matrix. The maximum
size of the aggregate may be 8, 16 or 32 mm. The largest ingredient is the aggregate, which makes up more than
70 per cent of the volume. Depending on the water/ cement ratio, the volume of water will probably be slightly
less than 20 per cent. Self-compacting concrete differs from standard forms of concrete in that it generally con-
tains aggregate with a maximum size of 16 mm.

In high-performance concrete (i.e. high-strength and high-density concrete) there is a considerably greater
proportion of cement. The fine-grain material is generally formed by cement and micro silica. In most cases, the
coarse-grain aggregate will also have a maximum size of 16 mm (as in self-compacting concrete), but the water
content will be somewhat lower. In view of the much greater proportion of the bonding agent, the water/ ce-
ment ratio will also be somewhat lower.

Self-compacting concretes usually have a slump value of between 600 and 800 mm, which provides some
indication of the yield point of this type of concrete. The run-out time from the conical discharge funnel - which
as a rule lies between 10 and 20 seconds - is an indirect measure of the viscosity of the concrete. The combina-
tion of these two values determines the consistency of the self-compacting concrete.

Tests also have to be carried out to determine whether self-compacting concrete can flow between the rein-
forcement. So-called "block ring tests" have been developed for this purpose. The spacing of the bars should be
coordinated with the maximum size of the aggregate.

The choice of the appropriate mix proportions and the production of self-compacting concrete presuppose
specialist knowledge in this field. Although it is not necessary to use vibrators with self-compacting concrete, it
is possible to achieve sharply delineated forms and surface textures.

The Science Centre in Wolfsburg provides a further example of the architectural design scope offered by
self-compacting concrete today. This material is particularly relevant in the field of prefabrication, where there
is also a social dimension to this form of construction.

Vocabulary List



— ductile — >1acTUYHEIN, BA3KUI

— to increase — TIOBBINIATh, YBEITHYUBATD

— conventional — OOBIYHBIH

— a rod — Opyc, cTepKeHb

— a shell — ocToB, Kapkac

— random — IPOU3BOJILHBIN, CITyYaiHBINA

— to afford — penoCTaBIATh, JaBaTh BO3MOXXHOCTh
— reduction — MOHWKCHUE, PETYKITUSI

— shrinkage — yMeHbIIICHHE, CY>KEHUE, COKpAIIICHUE
— to vaporize — ucnapsTh(cs)

— to acquire — IPUOOPETATh, TOITYYaTh

— agent — BEIIECTBO

— yield — BBIITyCK TPOAYKLMH, BEIXOJ IPOTYKTA

— a funnel — BOpOHKa, NbIMOBast TpyOa, ABIMOXO/T

— lo carry out — BBIIIOJIHATD, OCYILIECCTBIATh

— to presuppose — IpeNoaraTh, J0MyCKaTh

— to delineate — n300paxartb, OMHMCHIBATH, OOPUCOBBIBATH
— to offer — ipeaJiaraTh

— relevant — akTyabHbIH, yMECTHBIN

Answer the following questions.

1. Which concrete properties do you know?

2. Why are fiber-reinforced and textile-reinforced types of concrete of great importance now?
3. The fibres used may be of plastic, glass or steel, is it true?

4. What is the difference between self-compacting concrete and vibrated concrete?

Make the written translation of the third paragraph of the text.
Give synonyms.

To improve, to offer, a component, to test, a field, to increase, a construction.
True or false?

1. The development of self-compacting concrete marks a quantum leap in processing techniques.
2. Plastic fibres serve to increase fire resistance.

3. Plastic fibres provide an alternative to asbestos.

4. Textile-reinforced concrete has a high load-bearing capacity.

5. In high-performance concrete there is a considerably small proportion of cement.

Oo0oportsl there is / there are (See Grammar Reference)
= Ask the general and special questions. Use the pronoun any if necessary.

1. There is a tea-pot on the table.

2. There are some flowers in the vase.

3. There are some English books on the shelf.

4. There is somebody in the garden.

5. There is a lot of milk in the jug.

6. There are some mistakes in your test.

7. There is some ink in your pen.

8. There are some pictures on the wall of the room.
9. There is some coffee in the cup.

10. There are six continents in the world.
11. There are a lot of flowers in the garden.



12. There is something in the box.
13. There are some new words in the text.
14. There is a lot of snow in the forest.

@ Translate into English. Use the constructions there is / there are, the pronouns any, some, no.

B Bameii cembe ecthb aetu?

Ha ynuue maoro Hapony.

B kyBIIMHE HET MOJIOKA.

3a BanIuM JOMOM €CTh can?

3a BaIlluM caJoM €CThb IIOIIab, HE TaK JIH?

B Bamem ropoae ecth napku?

¥ Bac ectb BOIIPOCHI?

Ha cTose okoso okHa CTOSIT Yachl.

. Mou KHUTH U TETpaJy Ha MOJIKE.

10. B moewm ctone Hu4dero Her.

11. B sTOM xypHase ecTb 4YTo-HUOYIb HHTEpecHOe?
12. UYto Tam Ha ctozne? TaM CTOUT yalika U TpU CTaKaHa.
13. Ectb kTO-HUOYAb B cOceHEeN KOMHATE?

14. Ha cTone ecth conb, HO Mano.

15. Bpemenu ner.

XN R =
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@ Putin -a, -an or -the where it is necessary.

1. ... ox is ... strong beast of ... burden.

2. He asked for ... glass of ... fresh water.

3. He will give ... course of ... lectures on ... history.

4. ... snow covered... ground.

5. I thought I had shut ... door, but it is still open.

6. ... London of our ... days differs greatly from ... London of ... days of ... Shakespeare.

7. Pass me ... salt, please.

8. ... teacher took much ... interest in ... little Charles.

9. ... unfortunate Tilly cried bitterly.

10. ... girl was carrying ... spray of lilacs.

11. ... Volga is ... very important waterway.

12. I like ... coffee for ... breakfast.

13. She married ... Smith we met ... last year.

14. ... heat is destructive to these ... plants.

15. ... oaks are ... very strong trees.

16. He was ... editor of "... Monthly".

17. We shall talk it over at ... dinner.

18. This is ... different tea from ... one we usually buy.

19. All ... passengers gathered on ... deck.

20. ... boy will be sent to ... school ... next year.

21. Open ... drawer on the left.

22. ... moon was shining brightly.

23. ... Elbrus is ... highest mountain in ... Caucasus.

24. ... Johnsons settled here two years ago.

25. ... Zoo was just opposite ... house where he lived and he often went there as he liked ... animals
very much.

26. Not only we, ... people of... Russia, but... whole world was watching... battle we were waging.

27. ... next day there was ... delightful weather, and ... sun shone warmly.

28. Towards ... evening we reached ... little village.

29. ... apple trees in ... garden stood in ... full bloom.

30. ... day was so lovely, so full of ... freshness of ... spring.



UNIT 2
BUSINESS DESIGN

Lesson 1
Industrial Building Typology

Pre-reading Discussion

1. How do you understand the phrase “industrial construction”?

2. Are the efforts of engineers and constructors directed towards the same goal?
3. Construction is not the ultimate objective of design, is it?

4. What is the duty of an engineer?

Industrial building embraces a much wider range of functional processes than other forms of construction,
so that it is not easy fo define it typologically. Basically, industrial construction involves production buildings
that directly or indirectly serve the mechanical manufacture of goods. This also includes plants for the genera-
tion of energy and heat, stores for materials and finished products, and administration and transport buildings.

Historically, one can identify three main phases of constructional development. At the beginning of the In-
dustrial Revolution in the middle of the 18th century, when machine manufacture came to replace traditional
craft production, power was supplied by direct mechanical transmission. This led to the erection of compact,
often multi-storey structures of great depth, based on a central source of energy such as a steam engine or a wa-
ter wheel. In the middle of the 19th century, industrial building was influenced by reformist ideas. Production
works were located downwind of cities - and downstream, too, if possible - to ensure better hygienic conditions
in respect of emissions. Improved means of conveying energy - as electricity or by hydraulic systems - and de-
centralized power generation allowed the various functions to be accommodated in different buildings. The in-
creasing size and weight of products like locomotives and turbines required broad, single-storey halls. The
American system of Conveyor-belt production also dictated large, top-lighted halls, so that multi-storey struc-
tures gradually declined in importance.

From the middle of the 20th century, heavy industry was complemented and later replaced by production
processes that required less space and caused less pollution. Flexibility and extendibility became increasingly
important, and it was possible to integrate industry in an urban context once more, with work and habitation



located close to each other. The great changes that have taken place in industry call for new built solutions,
which require the application of intelligent systems and sustainable planning strategies. Industrial building cul-
ture also means taking the design of the structure just as seriously as that of the products. An example of this
can be seen in the high-bay storage complex in Ludenscheid built for the Erco Company by Schnei-
der/Schumacher.

In seeking to draw up a typology of industrial buildings, one can perhaps best analyze those areas where
the greatest differences exist, namely in the functional layout and form.

Structures may be additive or integrative:

— additive (linear) — spine, comb, or with head structure;

— additive (two—dimensional) — grid, ring or agglomerate;

— integrative — within a box-like enclosure.

In additive systems, the various functional components will be more or less independent, in which case, the
access system is likely to provide the structuring element. The advantages of this type lie in its flexibility and
extendibility.

The semiconductor factory by Richard Rogers in Newport, South Wales, is an example of a linear, spine
structure with a symmetrical layout on both sides of the circulation and supply axis. The structure can be ex-
tended on both sides.

Gunter Behnisch's branch works for the Ley-boldt concern has a classical comb-like form. The teeth of the
comb accommodate the production spaces, which are linked via the central access route with three-storey semi-
circular office tracts. Extensions can be made to both the spine and the teeth.

The laser factory in Ditzingen by Barkow Leibinger has a double-comb structure with three independent
production halls laid out on both sides of an access zone.

As an example of an additive development with a head structure, one might cite the administration and
manufacturing building for Mors System Ceilings in Opmeer by Benthem Crouwel. The multi-storey head tract
(administration and presentation) and the single-storey production hall are united within a common load-
bearing structure. In Richard Horden's furniture factory near London, the head of the building is incorporated in
the overall volume. With its continuous load-bearing structure, this compact development reveals a clear linear
articulation of functions and is an example of industrial architecture at its best.

Norman Foster's central store for Renault in Swindon is a two-dimensionally additive structure based on a
repetitive modular grid. The factory near Warsaw by Kurylowicz architects comprises a series of repetitive grid
bays, but in this case, the internal articulation and side lighting restrict the scope for extension.

An additive ring form was adopted for the Volvo assembly plant in Kalmar in 1974, a much-discussed
scheme because of the change from conveyor-belt to team-oriented production. The manufacturing sequence is
organized around an infrastructure core zone, thereby achieving greatly improved working conditions. The hex-
agonal geometry also offers broad scope for extension.

The Enso Gutzeit coal-fired power station by Gullichsen Kairamo Vormala is an example of an agglomer-
ate structure developed irregularly over a period of many years.

In a comparable way, the various functional realms of the Louis Vuitton factory for leather goods by Jean-
Marc Sandrolini are distinguished by different building elements with their own individual forms and inde-
pendent load-bearing structures.

With integrative systems, the many functions of an industrial undertaking are incorporated in a single
building. One advantage of this is the proximity of the various zones to each other and the minimization of cir-
culation areas. In the car industry, for example, there is a trend towards integrating the administrative functions
in the manufacturing areas as a means of improving communication. A neutral, unifying building skin allows an
independent layout of the working processes, although often at the expense of flexibility. Extensions can be
made by inserting structures, by taking space away from other uses, or by adding further modules externally.
The filling plant for the Greene King brewery is a good example of the way various functions can be accom-
modated within a single box-like building, with secondary spaces - offices, social areas, workshops, etc. - in-
serted in the form of a structure within a structure.

The research and development centre in Meiningen by Kaufmann Theilig und Partner is a much more
complex box enclosure. It is laid out on two storeys, with the offices and staff rooms accommodated on galler-
ies above the ground floor production area. Various mixed types also exist, of course. In the logistics centre for
a CD works in Robel by Carsten Roth, an external through-route forms a kind of spine, with high-bay storage
facilities on one side and a hall for packing and distribution on the other. Similarly, the production building in
Amerang by Bottler and Lutz cannot be assigned to any single category. Consisting of two linked parallel halls,
it is formally a box, but has a continuous linear load-bearing structure, while the production process follows a
circular route.



An interesting new development is the division of buildings according to static functions (social areas, ad-
ministration, core fabrication) and dynamic functions (prefabrication, suppliers). The static functions are laid
out in the form of a spine, while the zones subject to greater change are atfached to it like limbs. In the modular
Skoda plant in Mlada Boleslav in the Czech Republic by Henn Architects, the production line follows a ring-
like spine route, to which the prefabrication areas are attached on the outside. This type offers a maximum de-
gree of flexibility.

What these examples show is that, with the increasing complexity of planning processes, it is important for
the architect to act as a structuring, controlling figure while still fulfilling his role as a designer in a team of spe-
cialists. Only then can industrial building become industrial culture again.

Vocabulary List

— to embrace — conepx atb, OXBaTHIBATh

— to define — xapakTepu30BaTh, OMPEICIAThH

— to involve — BKIJIIOYaTh B ce0sl, COEPKATD

— craft — pemecio, mpodeccusi, MacTepCTBO

— erection — BO3BEJICHUE, COOPYKEHUE

— to ensure — TapaHTUPOBATh, 0OECIIEUNBATh, CTPAXOBAThH
— urban — ropoackoi

— additive — 106aBOYHBIN

— Spine — TJIaBHBIN

— comb — rpebeHYaThIN

— grid — B BUJIE CETKH, PEIIETKU

— an access — NOCTYT, OJXO0J

— a layout — KOMIIJIEKT, TpyTMIa, cxema, popmar
— a tract — noJjioca, y4acToK, IIpOCTPAHCTBO

— to reveal — IOKa3bIBaTh, OTKPHIBATh

— Scope — IPOCTOPBI, TPAHUIIBI, MAcIITa0

— an agglomerate — armoMepar, CKOIUICHUE

— a brewery — IuBOBapeHHBIH 3aBOJ]

— a workshop — macTepckas, 1ex

— to attach — NPUKPEIUIATD

Answer the following questions.

1. What are the main three phases of constructional development?

2. When did the Industrial Revolution take place?

3. The great changes in industry called for new solutions in building, didn’t they?

4. What types of structures do you know?

5. Should the architect act as a structuring, controlling figure while fulfilling his role as a designer?

Find the English equivalents in the text.

[IIupoxuii Kpyr, MPOU3BOJCTBO TOBAPOB, BEIPAOOTKA IHEPTHUH, MHOTOITAXKHBIE 3/1aHus, MeOenbpHas Gadbpu-
Ka, BKJIIOYAaTh B 0665[, B OTOM CJ]Iy4dac, IOCTHUIaTb COBCPIHICHHBIX YCJ'IOBI/II\/'I Tpyaa, B CpaBHCHHH, XOTs, paciioja-
raThCs Ha JIBYX 3TaXKax, MAKCUMaJIbHAs CTENICHb THOKOCTH.

Give synonyms.

To embrace, a construction, to identify, a multi-storey structure, to convey energy, to complement, to re-
place, an application, a ring, a store.
True or false?

1. It is not difficult to define industrial buildings typologically.

2. In the middle of the 18" century machine manufacture came to replace traditional craft production.
3. The 20™ century brought the production processes, which caused more pollution.

4. Industrial building culture means only the design of the structure.



5. The advantage of the integrative systems is the proximity of the various zones to each other and the
minimization of circulation areas.

CreneHu cpaBHeHHs NPUJIATATeJIbHBIX U HApe4Yuii
(See Grammar Reference)

= Make up the Comparative and Superlative degrees of the adjectives.

1) cold 9) weak 17) great 25) hot
10) little 18) quick 26) long
gg Zﬁ; e 11) easy 19) important  27) simple
4) difficuly ~ 12)near 20) warm  28) thin
5) good 13) strong 21) happy 29) much
6) far 14) late 22) early 30) wide
7) bad }5) interest- 23) deep 31) small
8) beautiful ng 24) large 32) many
16) pretty

= Change the form of the adjectives.

1. Kate is (young) than Mary.

2. John is the (clever) boy in the class.

3. The weather is (dull) today than it was yesterday.
4. London is one of the (big) cities in the world.

5. This sentence is (difficult) than the first one.

6. My dog is as (good) as yours.

7. His dog is (good) than yours.

8. Her dog is the (good) of the three.

9. The cat is much (happy) in her new home.

10. My cold is (bad) today than it was yesterday.

1. This mountain is the (high) in Europe.

12. This piece of homework is as (bad) as your last one.

13. This piece of homework is (bad) than your last one.

14. This piece of homework is the (bad) you have ever done.

15. Richard is not as (tall) as Tom.

16. Tom is (tall) than Richard.

17. Tom is the (tall) boy in the class.

18. Athens is (far) From London than Rome is.

19. Jack is (rich) than Richard, but I don't think he is (happy) than Richard.
20. This is the (wonderful) and (beautiful) film I have ever seen.

21. He doesn't look a day (old) than forty.

22. What (nice) present is there than a box of chocolates?

23. What (good) present is there than a box of cigarettes?

24, Jack and Peter are exactly as (old) as each other and exactly as (tall) as each other.
25. Susan is (old) than Mark; she is the (old) of the family.

26. Summer is (warm) than winter.

217. Robert and Paul are the (noisy) boys that I know.

28. Boys are always (noisy) than girls.

29. Summer is the (warm) of the four seasons.

30. Winter in London is (foggy) than in Paris.

31. These are the (bad) cigarettes I have ever smoked.

32. I think I am the (bad) dancer in the world! - You are not (bad) than I am.
33. Your work is much (good) than I thought.

34. London is (big) than Manchester. Manchester is (small) than London.



35. A train goes faster than a ship but not as (fast) as an airplane. Which is the (fast)? Which is the
(slow)?

36. It is (hot) in Athens than it is in London; it is not as (hot) in Oslo as it is in London. Which of
the three cities is the (hot)? Which is the (cold)?

@ Put the nouns into the plural form and change the sentences if necessary.

We have built a gigantic factory.
The ox has hurt its hoof and cannot draw the cart.
The sheep is grazing in the meadow.
The valley is green, and a deer is grazing in it.
There was a potato in the basket.
There was a fish in the net.
The hoof of an ox is cloven, that of a horse is not.
The key to the box is lost.
. The roof of that house leaks, it needs repairing.
10. He brought a pailful of water from the river.
11. As soon as the train has arrived, the postman will deliver the letter.
12. A passer-by saw the accident.
13. This shelf contains several books on different subjects.
14. The hero was received with joy.
15. The leaf turned first yellow and then brown, and dropped off and was blown into the corner of
the garden.
16. A fox often prowled about the farm yard, seeking a fat goose to carry off.

S A Gl e
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= Ask alternative and disjunctive questions.

1. Ilike my tea with cream.

2. He decided to go to the theatre.

3. John had to walk to the village.

4. Although the weather was fine they decided to stay at home.
5. Last winter our class visited Rome.

6. I'm used to drinking a glass of milk before going to bed.

7. We were invited to stay at the castle for a fortnight.

8. I'm fond of opera.

9. We are going to Moscow with my brother today.

10. If I don't pass the exams I'll try to do it again next time.

Lesson 2
Industrial Building

Pre-reading Discussion

What is the difference between the buildings of the 19™ and of the 21% century?
How can you describe the architecture of Tambov?

What are the main functions of industrial buildings?

Do you agree that architecture reflects the processes of the world?

What great architects do you know? What are they famous for?

Nk W=

In the 19th century, the image of industrial building was dominated by huge factory structures in which the
process of mass production was combined with a concentration of mechanical power. Innovative concerns ex-
pect architects to provide holistic strategies rather than design details, and organizational structures based on
communication and cultural needs rather than constructional refinements. More and more virtual concerns are
dispensing with the actual production process to concentrate on product planning and marketing. The classical
unity of time and place in which industrial activities were carried out in the past, and the kind of construction in



which form reflected function are disappearing; but the transition to structures dominated by communications
and intelligence is not reflected in the architecture.

It is not easy to formulate a precise and acceptable definition of industrial building. One set of guidelines
for industrial construction lists "buildings or parts of buildings that serve the production, processing or storage
of products and goods". Under the same heading, the Brockhaus encyclopedia includes buildings for industrial
production and research, together with administration and social structures.

In his "History of Building Types", Nikolaus Pevsner confines his treatment of industrial structures largely
to factories of a certain size in which products are manufactured in great numbers, as well as to warehouses,
market halls and exhibition structures.

Pevsner soon stretched his own definition, however, to include the steam-turbine house erected for the
fountains of Sanssouci. Built in 1842 by Ludwig Persius, a pupil of Schinkel, the building is in the form of a
mosque in Moorish style. Erich Mendelsohn's Einstein Tower is a similar case. Adolf Behne cited this structure
in his analysis of the Modern Movement, which appeared in 1926, as a workshop structure with the qualities of
a historical monument.

In the catalogue to the exhibition "The Useful Arts" staged in Berlin in 1981, Roland Gunter argued that
"architecture and art studies have to learn to understand the processes of this world in all their complexity in-
stead of reducing them to a string of beads"; i.e. the presentation of facades like a sequence of pictures.

In 1996, Helmut C. Schulitz warned that architects were enamored of form and were neglecting the techni-
cal aspects of building, especially new concepts related to content and space. As a result, architects were losing
ground in the race against industry, which was demoting them to the role of packaging decorators. Most indus-
trial buildings take place without any relation to the surrounding city and the population at large. A factory can
be more than just a provider of workplaces for production, though. It can also make a contribution to the city-
scape and the urban image. It can help to create urban spaces. It can reduce the noise from a traffic artery far
more effectively than acoustic screening walls. With the proper layout and landscaping, it can have a positive
effect on urban climate. Solar energy can be generated and stored on its large roof areas, or additional parking
spaces can be made available at weekends for leisure activities. For generations, in the face of urban concentra-
tion, environmental damage, traffic chaos and mass consumption, a solution was seen in the separation of func-
tions. As a result, the concepts of connectivity and plurality have been lost, even though they offer the chance
of mutual enrichment between habitation and workplace. Partial needs may be satisfied, but at the expense of
the whole. By linking industrial buildings with other areas of urban life, more problems could be solved than
would be caused by mutual disturbance. With the development of cleaner, more compact technology, industry
has created the conditions in which a rethinking process is necessary. Even cities with a great architectural
awareness, have an antiquated approach in this respect, as is shown by the recently extended building of the
lamp designer Tobias Grau. In spite of efforts by the company over many years to secure a city location, the
architects Bothe Richter Teherani were finally obliged to conceal their spectacularly spare spacecraft-like de-
sign for the works - the operation of which causes no environmental disturbance - behind an embankment in a
commercial zone in Relingen. Such acts of exclusion challenge the very nature of the city as a collective phe-
nomenon in which human history is reflected.

Companies like Volkswagen and Siemens avail themselves of urban metaphors to keep the loyalty of their
clientele or as a reference joint for innovative processes (e.g. "the revi-ralization of the polls"). In this way, ur-
ban qualities are exploited to create a synthetic surface that rouses emotions and sparks innovation. Helmut
Volkmann's miniaturized "city of the future" - Xenia made by Siemens -is a "studio for innovators" set in Neuper-
lach, a suburb of Munich, but it would have been better located in real urban surroundings.

Rather like the Palais Royal in Paris 200 years ago, the Xenia project was conceived as a means of explor-
ing the pressing problems of our age through an exchange between technology and the arts, between the work-
ing city and the city as a place of human intelligence. A century ago, the composer Maurice Ravel marveled at
the ironworks in Duisburg, speaking of palaces of flowing metal, glowing cathedrals, a wonderful symphony of
whistles and terrible hammer blows. A glimpse behind the scenes of our modern epoch-making "cathedrals of
labor" and "corporate identity" is less satisfying than enthusing over the highlights of building history. Never-
theless, it is strange that the term "industrial culture" is used mainly in a historical context and not to describe
the future potential of modern architecture. The main sites of industrial tourism are memories of the past, to be
found in the new "industrial museums" and in the conservation of important industrial buildings from the "good
old days". For example, the former textile-producing town of Lowell, Massachusetts, with a population of
70,000 has been designated a national park.



The German equivalent of this would be the UNESCO World Heritage Sites where the industrial culture of
the Saarland and the Ruhr area can be seen. Our passion for the past and our pessimistic view of civilization is
unbroken.

A waterworks with its romantic background may be transformed into a parliamentary assembly; a car fac-
tory with a test track on the roof may be converted into an art gallery, trade fair centre, hotel, university and
shopping palace; but no company aware of its corporate identity is willing to attire itself in second-hand cloth-
ing. "History is more or less bunk. It is tradition. We don't want tradition," the car manufacturer Henry Ford
said in 1916. With his modern concepts of financing and friendly service, Ford was far ahead of his time, and
he demonstrated this architecturally, too - with the aid of his company architect, Albert Kahn. A similar devel-
opmental leap would be conceivable for modern industry if it were to abandon its strongholds and integrate it-
self in a dynamic European city environment stripped of retrospective tendencies and open to experiment.
"More quality of life through the revitalization of the polis," as Siemens says. And the architects?

Vocabulary List

— a concern — 3Ha4eHHE, BAXXHOCTb, y4aCTHE, HUHTEPEC
— a refinement — yCOBEpPILIEHCTBOBAHHE, MOBBIIICHIE KaueCTBa

— to dispense — pa3naBaTh, 00XOAUTHCS O€3 4eTO—IH00

— precise — TOUHbBIN, YETKUN

— acceptable — npueMnaemMbiit

— to confine — OTpaHUYUBATH

— a warehouse — TOBapHBIH CKJIaJl, Mara3uH

— to stretch — yBeIN4MBaTh, yCUIINBATh, PACTATUBAThH

— to cite — INTUPOBATH, YIIOMUHATH

— a sequence — IOCTIEOBATEIHHOCTh

— to warn — IpelynpexaaTh, IpeaocTeperath

— to enamour — 09apOBBIBATH

— to demote — IOHMXATh B JJOJOKHOCTH, 3BaHUH

— mutual — B3auUMHBIN

— to conceal — CKpbIBaTh, MACKHPOBATH

— to avail — MOaB30BaThCS, BOCIIOIB30BAThCS, OBITH TIOJIC3HBIM, BHITOTHBIM
— a heritage — Hacneque, HaCIEICTBO

— to abandon — noxuaaTh, OCTaBIATH

Answer the following questions.

1. What were the innovative concerns in the 19" century?

2. What is the definition of “an industrial building”?

3. In 1996, Helmut C. Schulitz warned that architects were enamored of technical aspects of building and
neglected the form, didn’t he?

4. How do industrial museums reflect the memories of the past?

5. The term “industrial culture” is used mainly in a historical context, isn’t it?

Find the English equivalents in the text.
KOHCTpYKTHBHbIEC YCOBEPIICHCTBOBAHHMS, CIWHCTBO BPEMEHH M MECTa; YKa3aHWE; MPOU3BOIHUTH MPOIYK-
IMI0; CIIOPUTH; NIPEHEOPEraTh; COHEYHAs YHEPTHUS; COSAUHSAT; PeliaTh MPOOIEMBI; HE CMOTPS Ha; TOPOJICKOM

KJIMMAT; 3arPA3HEHNE OKPYIKAIOIIEN CPEIbI; BOJOIPOBOHBIE COOPYKEHHM.
Give synonyms.

Huge, to carry out, a set of guidelines, to manufacture, to generate, urban surroundings, to abandon.
True or false?

1. The image of industrial buildings in the 19" century was dominated by huge factory structures.



2. Architecture and art studies have to learn to understand the development of the world.

3. Most industrial buildings take place with the relation to the surrounding city and the population at large.
4. Solar energy can be generated and stored on large roof areas.

5. The sites of industrial tourism are memories of the past to be found in the new “industrial museums”.

Heonpeneneﬂnble MeCTOMMEHMSA some, any,
OTPHLHATECJIBbHOC MECTOMMEHHUE O U UX NTPOU3BOAHBIC

(See Grammar Reference)

= Fill in the words any, somebody, anything, somehow and their derivatives.

1. There's ... milk in that jug.

2. I'm afraid there isn't ... coffee left.

3. Is there ... one here who speaks Italian?

4. 1'd like to buy... new clothes but I haven't... money.

5. Are there ... letters for me?

6. I can't see my glasses ...where.

7. She put her handbag down ...where and now she can't find it.

8. ...one can tell you how to get there (i.e. everyone knows the way).
9. Is there ...one moving about downstairs? I heard ...thing falling.
10. ...thing tells me you've got ... bad news for me.

3 Fill in the words few, a few, little, a little.

My sister likes ... sugar in her tea, but I like a lot in mine.
There was still ... time before the lesson began.
He has ... knowledge of the subject. I would better ask somebody else.
We got ... pleasure from the trip, the weather was bad all the time.
Are there many vacant rooms in the hotel? — No, there are only... .
There is ... sunshine in this rainy place.
She said she wanted to buy ... rice and ... oranges.

8. Do many people know about this new shop? — No, only...
= Choose the right form of the adjective.

Nk =

Jane is (the tallest, taller) of the two girls.

Father was (the eldest, elder) of seven sons.

This pencil is (the sharpest, sharper) of the two.

I think your plan is (the best, better) of the two.

This is (the heaviest, heavier) of the five books.

(A worse, the worst) habit could not be found.

This was the (most large, largest) power station I ever saw.
That is of the (less, least) importance of all.

I like your plan the (better, best) of the two.

WAk W=

= Choose the right form of the adjective.

1. Albert is (elder, older) than James.

2. This bus will not carry (much more, many more) than forty people.

3. There are three routes leading to Court Square, but this one has the (least, fewest) turns.
4. Henry is the (oldest, eldest) of the three brothers.

5. I can walk (farther, further) than you without becoming tired.

6. Have you nothing (farther, further) to say?

7. When he died, his (oldest, eldest) son was only eight years old.

8. The icebreaker is equipped with all the (last, latest) navigation instruments.

9. He bought the toys at the (next, nearest) store.

10. The (next, nearest) house was a new building.



Lesson 3
The Optimization of the Load-Bearing Structure

Pre-reading Discussion

How can you interpret the phrase “load-bearing structure”?

Are there any load-bearing structures in Tambov?

Why do architects need to design load-bearing constructions?

Is it up to builders to decide where such structure should be used?
Load-bearing elements are mostly used in roof constructions, aren’t they?

Nk W=

The load-bearing structure was initially conceived as a non-directional beam system laid out to a 24.50-
metre square grid, which could be extended in any direction and would provide adequate column-free space for
the production. The roof structure comprised a system of primary and secondary beams, with polygonal secon-
dary beams trussed on the underside and laid on the top of primary trussed girders. Each of the roof modules
was to be borne by four hinged columns.

In the course of the planning, however, the media lines for services and production technology developed
into dense clusters, so that the loading was concentrated along certain routes and was no longer evenly distrib-
uted over the area of the structure. A weight of up to 350 kg/m accrued. The load-bearing behaviour of non-
directional structural systems is no longer necessarily biaxial when subject to linear loading. In other words, the
structure would have been overdimensioned in one direction and no longer strictly economical. The non-
directional bearing principle was abandoned, therefore, although the 24.50-metre square column grid was re-
tained.

To optimize the load-bearing structure, the layouts for the mechanical services and the production technol-
ogy were superimposed on the structural plans. The loads on individual areas were calculated, and the spacings
of the secondary beams adjusted accordingly. Elements subject solely to tension stresses were fabricated from
steel plates; for those subject to tension and compression, narrow channel sections were used; while compres-
sion members liable to buckling were formed from rolled steel sections symmetrical about two axes. This re-
sulted in material savings and also made the function of the various elements legible. The depth and spacing of
the girders were determined in conjunction with the service runs. By creating a V-shaped load path with tie
members over the round steel column, an obstacle-free triangle is formed with adequate space for the distribu-
tion of services.

The roof plane was designed as a plate structure with prestressed steel rod bracing. It serves to stabilize the
upper chords of the lattice girders and to transmit wind loads to the concrete cores and vertical bracing. In the
longitudinal direction, the bracing elements are located in the fagcade plane in the middle of the 171.50-metre-
long hall. These elements allow the load-bearing structure fo expand outwards in both directions from the cen-
tre, thereby effectively halving the extension length. As a result, it was possible to construct the hall without
expansion joints and additional diagonal bracing in the production areas. A continuous girder system, with a
maximum span of 98 m, acts as bracing in the longitudinal direction. The administration tract is separated from
the production hall by a construction joint and is independently braced by stiffening elements and by fixing the
roof plate to the concrete cores. The steel table structure with a stacked-plank floor in the offices is braced by
the farming effect on both sides and flexibly connected to the columns that support the roof structure.

Vocabulary List

— a beam — 6amancup

— a grid — penieTka, ceTka

— to comprise — BKJIIOYaTh, 3aKIII0YATh B ce0€, 0XBAThIBATh
— 10 russ — CBA3bIBaTh, YKPCIIATh

— a girder — 6anka, Opyc, mepeKyiauHa

— a cluster — rpynma, 610k

— a route — IMHYSL, Kypc, HallpaBJIeHHE, MapUIPyT

— o accrue — HapacTaTh, HAKATUTUBATHCS, YBEITNUNBATHCS
— tension — HaNPsHKEHUE, HATSIHYTOCTh

— to fabricate — N3roTaBINBATH, IPOU3BOANUTH

— to buckle — crubatp, THyTh



— in conjunction — BMeCTe, CO00IIa

— a chord — nosic pepmbl

— a lattice — pemieTka, penieryaTasi KOHCTPYKITUS
— to expand — pacliupsTh, pa3BUBAThH

Answer the following questions.

1. What is the main function of load-bearing structures?

2. How did the production technology development affect building structures?

3. The process of optimization of load-bearing structures resulted in material savings, didn’t it?

4. Does the roof structure depend on the load-bearing structure?

5. Was it possible to construct the hall without expansion joints and additional diagonal bracing in the pro-
duction areas?

Find the English equivalents in the text.

3alyMBIBaTh; OCHOBHBIC H BTOPOCTEIICHHBIC OaJKH; MHOTOYTOJIBHBIN; B TEUCHUE; BEC; APYTUMHU CIIOBAMHU;
BBIUNCIIATH; DKOHOMHUS MaTepUalia; YeTKUW; MPOJ0JIbHOE HAIIPABICHUE; MOAAEPKUBATh; HArpy3Ka.

Give antonyms.
Initially, a top, to abandon, individual, narrow, vertical, additional, a floor.
True or false?

1. Each of the roof modules was to be borne by two hinged columns.
2. The roof structure comprised a system of primary and secondary beams.
3. To optimize the load-bearing structure, the layouts for the mechanical services and the production tech-
nology were superimposed on the structural plans.
4. Elements subject solely to tension stresses were fabricated from cuprum plates.
Ot1auume BpeMmeHHbIX rpynn Indefinite, Continuous n Perfect
(See Grammar Reference)

= Use the verbs in the right tense.

I just (tell) you the answer.

I (tell) you the answer yesterday.

John and Richard just (go) away.

She already (answer) the letter.

She (answer) it on Tuesday.

John and David (go) away five minutes ago.
I (read) that book in the summer holidays.
The baker (sell) now all his cakes.
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9. He (sell) the last one half an hour ago.

10. I (not see) him for three years. I wonder where he is.

11. I (fly) over Loch Ness last week. — You (see) the Loch Ness monster?
12. You (wear) your hair long when you were at school? — Yes, my mother (insist) on it.
13. He (not smoke) for two weeks. He is trying to give it up.

14. When he (arrive)? — He (arrive) at 2.00.

15. You (lock) the door before you left the house?

16. I (read) his books when I was at school. I (like) them very much.

17. I can't go out because I (not finish) my work.

18. I (write) the letter but I can't find a stamp.

19. The clock is slow. — It isn't slow, it (stop).

20. Here are your shoes. I just (clean) them.



21. I (Ieave) home at 8.00 and (get) here at twelve.

22. You (have) breakfast yet? — Yes, I (have) it at 8.00.

23. I (meet) him last June.

24. You (see) the moon last night?

25. The play just (begin). You are a little late.

26. The newspaper (come)? — Yes. Ann is reading it.

27. The actors (arrive) yesterday and (start) rehearsals early this morning.

28. We (miss) the bus. Now we'll have to walk.

29. He (break) his leg in a skiing accident last year.

30. You (be) here before? — Yes, I (spend) my holidays here last year. — You (have) a good time? —

No, it never (stop) raining.

= Use the verbs in the right tense.

1. Where's the old man living now? — He (live) with his married daughter. He usually (live) with her for
six months every year.

2. He's a night watchman. He works at night and (sleep) in the daytime. It's now noon, and he still (sleep).
I first (meet) George a month ago, and I (meet) him several times since then.
I usually (go) to bed before midnight.
We are in September now, and we (do) a lot of work this year; we (do) a lot last year also.
What's your brother doing? — He (do) the crossword in the newspaper. He (do) it every day.
He wants to buy a car, but first he must learn how to drive, so he (take) driving lessons.
I (write) to my parents a fortnight ago, but I've not had a reply, so I just (write) again.
. He's a very hard worker. He often (work) until midnight. It's
11 p.m. now and he still (work).

10. It's 3 p.m. and he (not eat) anything today, but he (eat) a good dinner last night.

11. Is Mary ready to come out? — No, she still (dress).

12. I (read) this book several times. I first (read) it in 1980.

13. He often (read) detective stories; he (read) a very good one now.

14. She (not have) a holiday since 1986, but she (have) a very long holiday in 1985.

15. What are they talking about? — They (talk) about literature. They always (talk) about literature
when they see each other.

00N L kW

= Translate from Russian into English.

1. B noHenenbHUK HA NPOLIION HEAENE e CUIIbHBIN T0K/b.

2. Moii oTer; 00bIYHO 3aBTpaKaeT B MOJIOBUHE BOCHMOTO.

3. Iletp 0ObIYHO HeNaeT qOoMaIIHee 3a1anue rnepes y>xkuaoM. OH yxe caenan qomairaee 3aganue? Her, on
BCE €IIIE €ro JeIaeT.

4. Tlouemy BbI uaete Tak ObicTpo? S way OBICTPO, MOTOMY 4TO s 3amep3. S HUKOTAa He X0XKY OBICTPO Jie-
TOM.

5. Moii 6pat HUKOT]a HE HOCHUT LIS JIETOM.

6. B TOT Beuep s cMOTpeEN TeNEeBU30P.

7. IlouyTasbOH OOBIYHO MPUXOIUT B BOCEMb YacoB Beuepa. Celuac yxKe MOJIOBUHA JCBSATOTO, & OH BCE €IIe
HE MpUIIE]L.

8. Kaxmpiil Beuep s CMOTPIO TEJIEBU30P.

9. Ciyxamue 3aKkaH4MBalOT paboOTy B IIECTh YACOB BeUepa.

10. Moemy cocemy OKOJIO CEMHIECITH JIET, HO OH BCe eme padotaet. Korma oH ObUT MOJIOABIM, OH
MHOTJA paboTal Jake HOYaMHu.

11. borock, s mpourpan sty maptuio B maxmartbl (this game of chess). Sl urpan odenp 1mioxo.
OOBIYHO 51 UTPAIO0 HAMHOTO JyYIIIe.

12. OHa emre He Opaa CBOEro MaJIeHbKOTO ChIHA B T€ATpP, HO YK€ BOJUIIA €r0 B KHHO B MEPBBIN pa3
HECKOJIBKO JTHEHl Ha3al.

13. B mikoste on urpan B pyrood.

14. S ne urpan B pyt601 ¢ 1983 rona.

15. ManeHnpkas 1eBOYKa 4acTO IIOMOTaeT CBOEM MaTepH.



16. ABTOp - emie Moo0/10# yenoBek. OH Hamucall CBOIO MepBYI0 KHUTY B 1985 romy.

17. Ceituac 7 yacoB yTpa; peOCHOK yke MPOCHYJICsA. Buepa yTpom OH MPOCHYJICS TOpa3/io paHbIIIe.
18. Mapusi 00bIYHO OYEHb BHUMATEIBHO CIYIIAET YUUTENs, HO cefiuac OHa He CIyIIaeT, y Hee 0o-
JIUT TOJIOBa.

= Translate from Russian into English. Use the words a lot of, much, little, a little, few, a few, some, any.

VY 1e6s muOTO KOhe? — Het, ouens maio.

PasBe y Tebs coBceM Het yaa? — Jla HET, €CTb HEMHOTO.

B OyTbuiKe €cTh HEMHOTO MOJIOKA.

HemHorue u3 aHrinyan roBopsT MO-pycCKH.

VY HHX 37€Ch MaJIO Apy3€eH.

VY Hero Mano BpeMEeHU AJi YTEHUSI.

VY Iletpa MHOTO PyCCKMX KHUT U MAJIO QHTJIMACKUX KHHT.

HekoTopsie 13 MaIbuUMKOB OTHPABHINCH HA aBTOMOOMIIE, HO OOJBIIMHCTBO U3 HUX TIOEXAJIA Ha aBTOOY-
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UNIT 3
SCHOOL DESIGN

Lesson 1
Diversity and Democracy - 50 years of School Design

Pre-reading Discussion

1. What kind of buildings do architects design now?

2. How does modern school building look like?

3. Do you agree that architectural competition helps to find the best variant for building?

4. What are the differences between Khrushchev’s, Stalin’s, Brezhnev’s and modern buildings?
5. When was your school built?

The design of schools and other public buildings in Germany is usually the outcome of an architectural
competition. Our practice gained a number of commissions in this way in the early years. The first school we
designed was in Schwabisch Gmund in 1952, followed by the Vogelsang School in Stuttgart (1959), the
Hohenstaufen Gymnasium in Goppingen (1959) and various other schemes.

In the 1950s and 60s, school design was not encumbered very much by ideology. The aim was to build lib-
eral, open places of learning, in which one responded to local and social conditions. In the late 1960s, ideologi-



cal aspects came to assume a greater role. Schools for all-day instruction were required to provide a place of
education separate from the parental home. Imparting knowledge became part of the production process, and in
the end, teachers and children were cut off from the outside world in artificially lighted and ventilated "produc-
tion spaces".

During this period, we were commissioned to design the school "In den Berglen" in Oppelsbohm as a cen-
tral facility serving a rural catchment area with four smaller communities. The brief required that the partitions
between classrooms could be easily moved to allow the creation of larger or smaller spaces. In other words, one
wanted a building that would meet all possible contingencies, even hitherto unknown ones. We met these re-
quirements minimally, while attempting to implement our own ideas of democratic architecture.

Our approach was based on a concept of mutual respect and individuality in a society with common values,
yet free of compulsion. One expression of this was, that the teaching spaces should not be standardised. They
derive their quality from their situation and the special functions they have to fulfil. The areas commonly taken
up by long, boring corridors were combined to create a hall space around which the classrooms are laid out. Ex-
ternally, the building has an introspective appearance; internally, it is open and multivalent in nature, accom-
modating many school activities as well as providing space for local societies and groups.

In the late 1950s, we planned an elementary school in Lorch; and at the beginning of the 70s, the same mu-
nicipality commissioned us to design a secondary school "Auf dem Schafersfeld", an elevated area of land over-
looking the town. Again, the classrooms are laid out around a two-storey hall space, and the rooms are not rec-
tilinear. In other respects, though, the details differ from the "In den Berglen" structure. On the ground floor,
the ring of spaces opens out to the north, where the main entrance, special classrooms, teachers' areas and other
zones are situated. Although the geometry of the load-bearing structure lends the development a strict underly-
ing order, the subordinate systems do not have to follow this.

At the beginning of the 1980s, we realised a further secondary school on the Schafersfeld. The distinguish-
ing qualities of this building are a sensible use of materials, a logical form, and diversity in unity. Underlying
this concept, there was also the aim to make all the elements of the building individually legible. Instead of
choosing a circular form, which had caused certain problems in the earlier school In den Berglen, we based the
layout on an equilateral triangle, a geometric shape that, in its own way, is as "self-centred" as the circle and
that imposes similar demands. The triangular hall again forms the centre of the complex. Here, however, the
classrooms are laid out on only two sides - those that offer beautiful views over the Rems valley, the town of
Lorch, and Hohenstaufen. Along the third, north-facing side of the triangle, there is a broad glazed wall,
through which the hall space opens on to the Schafersfeld and the nearby Swafeferx Forest.

The more recent school buildings we have created are, of course, based on experience gained in those early
years. The school for the educationally disabled in Bad Rappenau (1991) lies in a long, green meadow close to
the town centre. We inserted the structure into the gently sloping site in such a way that each of the two storeys
would be directly accessible from ground level. The strongly articulated layout is an expression of the internal
situation. The various rooms are divided into small tracts that are oriented to the outside world, to the sunshine
and the meadows. Internally, these spaces enclose a small hall, which forms the focus of the school.

The commercial training college in Ohringen (1993) is also located in meadow-like surroundings. Here,
however, the situation on the outskirts of town is dominated by quite different elements: the Heilbronn-
Nuremberg autobahn, a shopping centre and a number of trade undertakings. In this heterogeneous environ-
ment, we planned an autonomous complex that is itself meant to lend a new character to the location. The tall,
two-floor circular structure on a plinth storey turns its back on the autobahn and addresses the town. The class-
rooms are oriented to the outside. Within the circular structure are stairs, ancillary Maces and a large, three-
storey hall. The egocentric nature of circular forms tends to impose its own laws on subsidiary elements, and a
large part of the design work was a product of the dialectic with these constraints. Since the glazed facade to the
internal courtyard had a closed appearance, the painter Erich Wiesner was commissioned to dissolve this skin
visually with a bold colour design to the dividing walls between the classrooms and the corridor.

The new St. Benno Gymnasium in Dresden, erected in 1996, occupies a site subject to heavy traffic distur-
bance. The classrooms, screened by a long wall, turn their back on the noisy road and are open to the west. On
the upper levels of this four-storey building, the rows of classrooms are articulated into three groups. To the
west, the teaching spaces are faced by tall blocks of flats. To ameliorate this situation, the classroom tracts were
turned slightly away from the housing development, thereby avoiding a direct confrontation. The main entrance
is set back somewhat from the major road junction, creating an open space that mediates between the traffic and
the school. The animated plan form and the colour design by Erich Wiesner were also generated by the specific
circumstances of the location. In the St. Benno School, art achieves a high degree of autonomy. It is no longer a
mere accessory to the architecture, but may be seen as a work in its own right. The form of the new Montessori



school in Ingolstadt (1998) was not an expression of tight site boundaries. The city provided an attractive site
close to an area of open landscape. The design foresaw a series of buildings with linking corridors, halls, open
workplaces, and gardens outside the classrooms.

For the European Professional Training Institute in Bitburg (2002), we also found an open site at the transi-
tion between the town and the countryside. Here, we designed a lively scheme that is embedded in the urban envi-
ronment and dissected by landscape elements. The various functional zones are scattered about the site, providing
a quality of openness towards the activities they house, towards the landscape and other buildings. The diversity
required of school structures emerges in the design process when one addresses the many special needs involved,
when one avoids constraints imposed from above, and when one ensures that a new development does not, in
turn, impose its own restrictions on others. Our articulacy as individuals and our integration in society are united
in a single whole if the architectural elements can be seen as individual and articulate in themselves. Architecture
mirrors the diversity of our world and also reflects our concern that it may be lost.

Vocabulary List

— an outcome — Pe3ynbTaT, MOCIEACTBUE, UCXOJ

— {0 gain — NOMy4arh, JOCTUTATh, BBIUTPHIBATH

— a commission — IOPYYECHUE, 3aKa3

— to encumber — PENSATCTBOBATh, MEIIATh, 3aATPYAHATh
— to respond — 0TBE4aTh, pearupoBaTh, HECTU OTBETCTBEHHOCTh
— to assume — IPUHUMATH (XapakTep, hopmy)

— artificially — NICKyCCTBEHHO

— rural — CeNbCKUM, TepPEBEHCKUM

— a catchment area — pailoH oXBaTa 00CTy>KUBaHUEM

— a contingency — BO3MOXHOCTb

— to attempt — TIBITATHCS, TPOOOBATH

— to derive— 3aMMCTBOBATh, HACJIEI0BATh

— rectilinear — IPSIMOJIMHEWHBII

— subordinate — BTOpOCTETICHHBIH, MO AYNHEHHBIN

— a meadow — yT

— an undertaking — npeanpusTHe

— to dissolve— aHHYIMpOBATh, paCIlyCKaTh, paCTOPIaTh
— to erect — yCTaHaBJIMBaTb, COOPYKaTh, BO3IBUTaTh

— a landscape — mannmadt, nenzax

Answer the following questions.

1. What was the aim of school builders in the 1950s and 1960s?

2. During this period one wanted a building that would meet all possible contingencies, didn’t he?
3. What were the distinguishing qualities of the secondary school on the Schafersfeld?

4. Why is it important to build educational institutions in “meadow-like surroundings”?

Find the English equivalents in the text.

PoauTenbekuit 10M; ObITh OTPE3AHHBIM OT; OPYYaTh; MEPETOPOIKA; 0 CHX TIOP; TOAXO; PACIOIATAThCS;
cTporas mocjieaoBaTCJIbHOCTL; BMCCTO, GBITB HpI/ILH/IHOI\/’I; moJIy4aThb OIbIT; BTOPOCTCIICHHLIC 3JICMCHTEI, 06']56-
JIUHSTD.

Explain the meaning.

An architectural competition; schools of all-day instruction; democratic architecture; heterogeneous envi-
ronment; heavy traffic disturbance; to ameliorate the situation.

True or false?

1. The design of schools in Germany is usually the outcome of the society demand.
2. Up to the 1980s school design was encumbered very much by ideology.



3. One expression of the concept of mutual respect and individuality is that the teaching spaces should not
be standardized.

4. In the 1980s much attention was paid to a sensible use of materials, a logical form and diversity in unity.

5. The majority of schools in Germany are located in green places close to the town center.

CoriacoBanue BpeMeH B IJIABHOM M NPUAATOYHOM MPeIJ10KeHUAX.
IIpeoOpa3oBanue npsiMmoii peun B KocBeHHYIO (See Grammar Reference)

= Use the verbs in the right tense. Mind the Sequence of Tenses.

XN RO =
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They promised that they (to bring) us all the necessary books.

He did it better than I (to expect) he would.

He said that the tractors (to be) there soon.

I think it all happened soon after the meeting (to end).

He said that he (can) not do it without my help.

The astronomer told us that the Moon (to be) 240,000 miles from the Earth.
We asked the delegates whether they ever (to see) such a demonstration.

It was decided that we (to start) our work at four o'clock.

I told you that I (to leave) town on the following day.

10. I did not know that you already (to receive) the letter.

11. The boy did not know that water (to boil) at 100 degrees.

12. He wanted to know what (to become) of the books.

13. I was told that the secretary just (to go out) and (to come back) in half an hour.

14. We were afraid that she not (to be able) to finish her work in time and therefore (to offer) to
help her.

15. He said we (may) keep the book as long as we (to like).

16. When I called at his house, they (to tell) me that he (to leave) an hour before.

17. It (to be) soon clear to the teacher that the new pupil (to cause) much trouble.

18. I was thinking what a pleasure it (to be) to see my old friend again; I not (to see) him since my
school days.

19. I have not yet told them that I (to get) them those books in the nearest future.

= Change the Direct Speech into the Indirect Speech.

1. Jack told his father, "I have lost my notebook."

2. Henry said to me, "I didn't throw stones at your dog."

3. Bob said to Tom, "Henry doesn't sit next to me in class."
4. 1told the policeman, "I saw the thief in the garden."

5.
6
7
8
9
1

He said, "I have eaten nothing for two days."

. Jack's father said to him, "You haven't cleaned your shoes."

. Mary said, "I don't want to wear my old dress."

. My mother said to me, "I feel very tired, and I have a headache."
. My friend told me, "We have plenty of time to do our work."

0. I said to my sister, "George has written me a long letter."

a Translate from Russian into English. Mind the differences between the Indefinite, Continuous and Per-
fect Tenses.

XN R WD =

OH mmcal nNuCbMoO, Koraa s yBI/IIIe.II €ro.

I"appu nenan cBoro paboTy, MOKa €ro OpaThst UTPAJIA B UTPHI.
UYenoBek yman B TOT MOMEHT, KOTJja 0exalt 3a aBTO0yCOM.

MpbI nienu necHto, koraa [[»opax BoIIesl B KOMHATY.

Korna yuutens nqaBan ypok, MajieHbkasi co0auka BOIILIa B KOMHATY.
Korna 3a3Bonun tenedoH, s paboTain B cany.

Mos nuisina ynerena, Korja s e mo MocTy.

Hauancs nox s, korja Mbl HaOJF01aTH 32 UTPOH.



9. Kax TONBKO 51 HauaJl HHTEPECOBATHCS CBOCH pabOTOi, MHE HY>KHO OBLIO HITH JJOMOA.
10. OH noTepsuT CBOIO 3aMMCHYIO KHMXKKY, KOTIa OCMaTPUBAJl JOCTONPUMEUYaTeIbHOCTH PuMma.

= Use the verbs in brackets in Past Indefinite or Past Continuous.

1. Jack (do) his homework when his father (come) home from work.

2. Mary (wear) her new dress when I (meet) her yesterday.

3. The pupils still (write) their compositions when the bell (ring).

4. She (walk) along the street when she (see) an old friend.

5. The woman was very tired, and she (lie) on her bed when her children (come) home from school.
6. The sun (rise) when I (wake) up this morning.

7. The sick child (sleep) when the doctor (come).

8. I (read) the newspaper when I (hear) a strange noise.

9. It (rain) hard when I (go) out this morning.

10. We (listen) to the wireless when the telephone bell (ring).

11. The little boy (fish) when he (fall) into the river.

12. Jack's mother (cook) the dinner when he (come) home from school.

13. A lot of people (see) this accident while they (wait) for we bus.

14. He often (go) to the British Museum when he (study) at London University.
15. He (fall) down and (break) his leg while he (play) football.

16. The travellers (reach) the town just as the sun (set).

17. The boy (jump) off the bus while it (go).

18. The hunter (shoot) and (kill) the lion just as it (jump) on him.

19. Mary's mother often (sing) while she (cook) in the kitchen.

20. The old man never (go) out when it (rain).

21. The travellers (see) some camels as they (cross) the desert.

22. The gardener (find) a box full of money when he (dig) in the garden.

23. When (go) out this morning, the sun (shine) and the birds (sing). It was a beautiful morning. I

(walk) to the nearest park and sat down on the grass. But while I (sit) there, black clouds gathered and (hide)
the sun. It (begin) to rain heavily, so I (run) home. My hat (fall) off as I (run).

24. Jack's father (read) a book last night when he (hear) a noise in the garden. He (open) the win-
dow and looked out. It (be) a dark night and at first he could see nothing. But just as he (close) his window, he
(see) a man. The man (try) to climb over the garden wall. He was a thief. When he saw Jack's father at the win-
dow, he (jump) off the wall and ran away. Jack's father (run) after him. There was a car at the end of the street.
The thief reached the car but just as he (get) into it, Jack's father (catch) him.

Lesson 2
Schools are a Hobbyhorse of Mine - an Interview with
Hurman Herzberger

Pre-reading Discussion

1. What are the main aspects to pay attention to while designing a school?

2. What do you think about the advantages and disadvantages of a large school?

3. Is it necessary to involve teachers and pupils in the design process?

4. Should architects pay attention to the pupils’ age while designing the classrooms for young children and
teenagers?

5. Do you think your school was a perfect type of school architecture?

— You have been building schools in the Netherlands since the 1960s. What educational developments have
you seen in that time?

— In the field of education, one of the main political goals in the Netherlands today is to bring the various
private and state schools in line with each other, to unify the complex educational system and reduce the large
number of schools. It is not a bad idea, but it does not always make sense. Small schools are more comprehen-
sible, for example, while larger schools can offer more facilities, such as media libraries.

— How do you assess the conditions for school building in the Netherlands?



— We have witnessed a change since the 1990s. In the past, the Ministry of Education was the central au-
thority responsible for schools and teaching. Seven or eight years ago, this responsibility was transferred to lo-
cal authorities. The state now grants only basic funding. The rest has to be provided by the municipalities. Un-
fortunately, very few of them are interested in qualitative school building. Politically, the situation is problem-
atic, but schools are a hobbyhorse of mine.

— Is the lack of interest in building high-quality schools a socio-political problem?

— Yes. We have fo invest much more in education in the Netherlands. We have to specialise and export
knowledge. Schools should not be just a series of classrooms and corridors; they should provide a kind of
"home base". It is not enough just to learn mathematics and languages. In a multicultural society, it is important
for children to learn to live together rather than attacking each other.

— How do you implement your school concepts architecturally?

— I believe a school should be a kind of polls, a microcosm. In my spatial concepts, therefore, I am particu-
larly concerned with the zones outside the classrooms. Through greater openness spatially, I ensure that corri-
dors are not just circulation routes. In the Apollo School in Amsterdam, for example, just as many activities
take place outside the classrooms as within them.

— Maria Montessori was also concerned with space in her educational theory. Is your architectural approach
related to this in any way?

— No, not really. But I'm convinced that liberty can exist only within a certain framework. According to
Montessori, pupils should be allowed as much latitude as possible within certain limits. I see my school archi-
tecture in that light: I provide the framework within which the pupils can develop freely.

— To what extent does the age of the children affect the architecture?

— Too much emphasis is placed on that aspect sometimes. People speak of finding the right scale for chil-
dren, but they climb stairs just like adults. I am not aware that children need smaller steps. Of course, things
like tables and chairs will be lower for younger children, but other aspects like natural lighting, visual links and
spaces for withdrawal are more important. In traditional school types, there are usually long corridors that serve
solely as access routes. From the very outset, we wanted to develop a different type. In the Atlas College in
Hoorn (2002-04), there will be study areas outside the actual classrooms - divided off by folding doors. In the
Be Elanden School in Amsterdam (1996-2002), we used sliding doors for this purpose.

— Do you involve teachers and pupils in the design process?

— I always attempt to develop a school design in collaboration with the teachers and pupils. This helps to
achieve a stronger sense of identity with the school. In the case of the Montessori College Oost in Amsterdam,
we sat down with 30 or 40 teachers every month. But that did not prove to be very productive. For the most
part, they fought for the interests of their own classes. They were concerned with having as many socket outlets
as possible, hot water, light and so on.

— Do the different nationalities of the pupils play a role in your design?

— No. I am interested in fundamental forms: that is what Structuralism means to me today. I attempt to de-
velop a common spatial programme for all pupils. There are two main aspects to this: enclosure or protection,
and openness. In many cultures, "space" implies something enclosed, but to us as a seafaring nation, it can also
mean something that extends over the horizon.

— Can one trace your personal architectural development in your buildings?

— As a rule, I design from the inside out. From the very beginning, I have provided a vertical link in all
buildings that are more than two storeys high. In the Ministry of Social Affairs in The Hague (1979-90), I real-
ised the concept of a large central hall, a space that links all parts of the building; but regrettably, I did not take
the idea to its logical conclusion. That building marks the end of a certain line in my design development. Since
then, there has been a bolder gesture and a larger urban-planning element in my architecture.

— Are there any differences between building in Germany and the Netherlands?

— I have built schools only in the Netherlands, so I cannot make direct comparisons in that respect. German
schools, which I admire very much, usually draw on a much bigger budget. We are building a large project in
Germany at the moment, the Media Park Office Building in Cologne. Maybe I should not say this, but I find the
Dutch are more pernickety and stingier. People are more open in Germany. On the other hand, we do not have
the notion that a building can bestow dignity and power.

— What is your favourite school project?

— The newest project I am working on always means most to me and that is the De Elan-den School. It was
a difficult project, because the dwellings above the school were not planned by us. Crazy conditions, but one
invests a great deal of time in difficult projects and is always delighted at unexpected successes. It is the same
as with one's children.



Vocabulary List

— comprehensible — TOHATHBIN, TOCTHKUMBIHA

— to invest — BKJIaJIbIBaTh KalUTajl, THBECTUPOBATH
— convinced — y0exI€HHBIH

— latitude — cBOOOA, TEPITUMOCTH

— aware — CO3HAIOIMMN, 3HAIOINI, OCBEIOMIICHHBIN
— an outset— Hadanao

— spatial — TPOCTPaHCTBEHHBIH

— to bestow — IpuUCyX1aTb, HaArPAKIAThH

— dignity — 3BaHue, CaH, TUTYJ

— to be delighted — nacnaxnarbcs

Answer the following questions.

1. What are the main political goals in the field of education in the Netherlands today?

2. Who is responsible for schools and teaching in the Netherlands?

3. Is it necessary for all countries to invest more in education? Why?

4. What do you know about Maria Montessori’s school theory?

5. How does the author describe the differences between building in Germany and the Netherlands?

Find the English equivalents in the text.

C npyroii CTOpOHBI; MHOTO BPEMEHH; OKa3bIBaTh BIMSHUE; JHEBHOM CBET; pa3/BUXKHAs IBEPb; pabOTaTh B
COTPYAHUYECTBE; BOCXHILATHCA; IPUIUPUMBLII; cepa oOpa3zoBaHus; epeaBaTh; MPOCTPAHCTBEHHBIMH.

Give synonyms.
A goal, to offer, to learn, a pupil, latitude, to involve, to achieve, building, a project.
True or false?

1. Small schools are more comprehensible while larger schools can offer more facilities.

2. Corridors at schools are circulation routs.

3. The author of the text always attempts to develop a school design in collaboration with teachers and pu-
pils.

4. German schools usually draw on a much bigger budget.

5. The central authority responsible for schools and teaching in the Netherlands is the Ministry of Educa-
tion.

IIpuaaToyHbie NpeAIoKeHHs YCI0BUSI U BpeMeHH, ieiicTBHe
KOTOPBIX 0THeceHo Kk Oyaymemy (See Grammar Reference)

> Open the brackets.

The old gentleman doesn't go out in winter. He (go) out when the weather (get) warmer.
I (wait) for the doctor until he (come) back from the hospital.

I'm afraid the old woman (die) before she (see) her son.

The teacher said, "I (begin) the lesson as soon as Jack (stop) talking."

He (not pass) the examination next summer if he not (work) much harder.

He (have) a bad accident if he (not drive) more carefully.

She's flying to Rome tomorrow. She (send) her family a telegram as soon as she (arrive).
She told her guests, "We (have) lunch when my son (come) home from school."

You (be) late if you (not take) a taxi.

0. I (not speak) to him again if he (not apologize).

1 We (have) a picnic tomorrow if it (be) a fine day.
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12.
13.
14.
15.
16.
17.
18.
19.
20.
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10.
11.
12.
13.
14.
15.

I (finish) reading this book before I (go) to bed.

I'm sure he (write) to me as soon as he (know) my new address.

Peter has borrowed my dictionary. He (give) it back when he (see) me tomorrow.
The postman (start) work tomorrow before the sun (rise).

The little boy (not be) happy until his father (buy) him a bicycle.

She (wash) my shirts tomorrow if she (have) time.

We (go) out when it (stop) raining.

If he (not run) he (not catch) the train.

If you (think) it over you (see) that I am right.

the verbs in brackets in Past Indefinite or Past Perfect.

The new bus-driver (have) an accident after he (drive) a few yards.
When I (get) to the cinema, the film (start).
The students (enter) the classroom five minutes after the bell (ring).
After she (lock) and (bolt) all the doors, she (go) to bed.
The students (do) the exercise very well after the teacher (show) them how to.
The little boy (tell) a lie five minutes after be (promise) to tell the truth.
When the plane (land), the sun already (set).
She (feel) sick after she (eat) a whole box of chocolates.
After the doctor (examine) the child he (have) a talk with the mother.
When I (call) on my friend, he (go) out.
Mary (finish) her homework when her father (come) home from his office.
I (throw) away the newspaper after I (read) it.
After she (spend) all her money she (ask) her father to help her.
The teacher (give) back the exercise-books after he (correct) them.
The sun (rise) when the farmer (start) work.

= Change the Direct Speech into the Indirect Speech.

11.
12.

. I'said to Jack, "Please give me your dictionary."
. The bus-conductor said to the passengers, "Don't get off the bus while it is going."

Mary said to her brother, "Take the letter to the Post Office, please."
The teacher said to Tom, "Collect the exercise-books and put them on my table."
The old man said to the little girl, "Don't run across the street."
The teacher said to the pupils, "Learn the poem by heart."
I said to my friend, "Meet me outside the cinema at six o'clock."
Mary's mother said to her, "Don't go out without your coat."
The teacher said to the students, "Open your books at page 60."
The doctor said to the sick man, "Don't go back to work for a fortnight."
Jack said to the policeman, "Tell me the time, please."
The teacher said to the student, "Clean the blackboard, please."

= Change the Direct Speech into the Indirect Speech.

SN0 NNk WD =

. I asked my friend, "How do you feel after your holiday?"

Margaret asked Richard, "Where are you going for your holidays?"

Ann asked Mary, "What do you usually have for breakfast?"

Jack's father asked him, "Who are you writing a letter to?"

The teacher asked Bob, "When did you learn to swim?"

I saw a cloud of smoke and asked, "What is burning?"

Mary's mother asked her, "Where have you put your shoes?"

I asked her, "Who gave you that watch?"

Peter asked me, "When are you going to have dinner?"
Mr. Smith asked his wife, "How much do you spend on food every week?"
The policeman asked me, "Where did you lose your wallet?"



12. The teacher came into the classroom and asked the pupils, "What are you doing?"

13. Henry asked Tom, "Who did you visit in the hospital?"

14. I asked Bob, "Why didn't you answer my letter?"

15. The teacher wrote the answers on the blackboard and then asked, "Who has got all the answers
right?"

16. The little boy asked his father, "Why does a policeman wear a uniform?"

17. I asked him, "Who are you looking at?"

18. Tom asked the teacher, "What does the word mean?"

Lesson 3

Education and Construction - a Typology of School-Building
Pre-reading Discussion

What types of Russian schools do you know?

Are there any differences between school building and university building?

How many buildings does TSTU comprise? Are they all of the same design?

Why do architects make different designs for town schools and village schools?

Is it necessary to use new building technologies while designing educational institutions?

M

Modern school building covers a broad spectrum, from free and open forms to strict, rational layouts. In
part, these reflect different architectural approaches; but other factors also play a role, such as the type of
school, requirements for the development of social competence, the need for individual instruction, ecological
constraints, and the use of new technology.

In Germany, the educational system is divided into a number of fiers: primary level, secondary level 1, and
a secondary level 2 (roughly equivalent to the sixth-form college). In some states of Germany, the comprehen-
sive school is the basic type. Although the federal states have their own guidelines for schools, school building
is the responsibility of the municipal or district authorities, with the superior school authority and the various
ministries for cultural affairs granting final consent.

In Austria, the Federal Property Corporation (BIG) has been responsible since 1992 for property develop-
ment on behalf of the republic - including school building. The BIG also decides on the award of contracts, few
of which are granted to younger architects or smaller practices, however. On the other hand, the high architec-
tural quality of public building in Austria shows that the BIG is not solely concerned with cost efficiency. In
France, many aspects of the country's administration have been decentralised since 1982. The central govern-
ment has delegated responsibility for certain schools to the various regions and departments. This reform led to
the creation of many new schools in the 1980s, with opportunities for younger architects to gain commissions.

The public education system in the US is also largely decentralised, with considerable differences existing
between the various states in the financing and construction of schools. Architects are selected mainly by inter-
view. Competitions are the exception. The Pisa Study, which provided an international comparison of educa-
tional standards, has caused something of a stir in Germany with its disappointing assessment of that country's
teaching system. Up to now, the traditional classroom has remained the normal place of instruction. A great
deal of thought has been given to its design and fitting out. In most cases, classrooms receive daylight only
from one side. A floor area of 1.8-2.2 m” per pupil is the required standard, and the recommended number of
pupils per class is between 8 and 14 in schools that provide special educational support and between 30 and 35
in mainstream schools leading to higher educational levels. Since the tight constraints of the normal school
brief allow architects little latitude, spatial quality usually manifests itself in the concept and design of the in-
termediate zones, which play a major role in terms of communication. Acoustics is also an important aspect.
Reverberation times of 0.3-0.5 seconds are recommended with background noise levels of 30 dB (A).

A further design criterion in schools is the location of the various functions. Areas with noisy activities
should be separated from the classrooms. At the same time, direct links are desirable between all areas. School
buildings can, therefore, be divided into various categories, according to their layout and access systems: cen-
tral, linear, combined linear, linear with a central focus, and additive.

The school in Markt Indersdorf by Allmann Sattier Wappner is an example of a layout with central access,
necessitated in part by the extensive spatial programme and the large number of pupils. The linear access
routes, laid out in the form of a rectangle around a central space, allow a clear articulation of the individual ar-



eas. At the centre are recreation zones and the sports hall. The integration of large volumes into the existing
surroundings, which is normally difficult with this form of layout, has been skilfully resolved here.

Both the Strawberry Vale School in Canada by Patkau Architects and the school in Vienna by Helmut
Wimmer are variations on a linear type of organisation. In the former case, the modest spatial brief and the rela-
tively small number of pupils (448) allowed a freer layout. Teaching takes place mainly in classrooms, so that
there is no great volume of traffic within the school. This is of advantage with linear forms of access. The area
with stepped seating functions as a communal zone, compensating for the lack of a recreation hall and provid-
ing direct access to the classrooms. The architectural design of the single-storey school in Vienna by Helmut
Wimmer is more restrained. The creation of courtyard spaces enables the building to be divided into a three-
bay layout with natural lighting in all rooms. Here, too, open corridor zones compensate for the lack of com-
munal spaces. Special uses are housed in separate volumes along the corridors, with glazed facade areas be-
tween these units providing visual links with the outside world. The classrooms are lined up in pairs between
the main access routes and are day lighted via the courtyard spaces. Combined linear forms of access are found
in schools with a comb-like layout or where two or more tracts meet at an angle. In such cases, it is possible to
locate central functions at the points of intersection of the tracts, and distinct teaching areas can be organized
independently of each other. The school by Benedito and Orteu is an example of this. The main entrance and
administration are located at the junction of the two wings, which contain different uses and function as sepa-
rate units. As a result, the canteen and the sports hall do not disturb lessons in the classrooms. Circulation in the
three-bay classroom tract is via an "internal street" with enclosed courtyards that allow the ingress of daylight.

In the comb-like layout of the school by Diezinger and Kramer in Eichstatt, the various tracts are united by
a spine structure. The classrooms, all of which have a south or west aspect, are linked in three-room units, with
group spaces between them. The comb-like layout also facilitated the integration of fire-escape staircases at the
requisite spacing.

The complex by Stephan Eberding is laid out with three linear tracts radiating from a central point - a hy-
brid form, in which the node serves as a common assembly hall for the separate schools housed in each of the
wings. The access routes are in the form of internal corridors with rooms laid out on both sides. By separating
the various school functions in this way, mutual disturbance is avoided. The classrooms receive daylight from
one side. Each of the three fracts has its own coloration, which serves as a means of orientation and also helps
pupils to identify with "their house". Schools with additive layouts are usually extensive, low-rise develop-
ments, in which the structure, access system and spatial distribution are closely integrated, and all realms are
linked with each other. Day lighting the internal zones is often a problem in multi-storey developments, and
repetitive spatial sequences may make orientation difficult. In the school for mentally and physically disabled
children by Gruntuch and Ernst, the layout is divided into five similar "classroom houses" linked by a linear
access route or play strip. The uniform organisation is interrupted by the great hall, which, like the colour con-
cept, provides a means of orientation. The classroom units, in which between six and eight pupils receive tui-
tion, consist of a 50 m” main space and a 20 m” group room.

The more compact volume of the five-storey, inner-city school in Basle by Miller & Maranta is vertically
articulated, with the entrance hall functioning as a distribution space for the various classroom levels. These, in
turn, are divided into four strip-like sections with an offset layout and a circulation route that meanders through
the middle. Light wells allow the classrooms to receive daylight from two sides. The many visual links and
views out of the building are also an aid to orientation. The problem of integrating the large volume of the
sports hall was resolved by burying it in the ground at the base of the building. The projects presented here not
only illustrate various layout types; they also cover a broad architectural spectrum. One thing they have in
common, though, is that they all contain exciting spatial sequences that in various ways form a stimulating en-
vironment for learning.

Vocabulary List

— a layout — cxema

— an approach — MeToA, NOAXO0.

— constraint — HAIPSKEHHOCTb, CKOBAHHOCTb, [IPUHYKICHUE
—a tier — pan, Apyc

— consent — COIacue, pa3pellieHue

— recreation — pa3BIIeYEHUE, OTIBIX

— restrained — OTPaHUYEHHBIN, yMEPEHHBIH

— to enable — naBaTh BO3MOXHOCTD, YIIOJIHOMOUYUBATh



— an angle — yron

— ingress — IPOHUKHOBEHHE

— requisite — HyKHbIH, HEOOXOIUMBIH, TpeOyeMbIii
— to avoid — OTMEHSTh, IPEeKpaIaTh, n30erath

— a tract — noJjioca, y4acToK, IIpOCTPAHCTBO

— extensive — OOJBIION, OOIIMPHBIN, SKCTCHCUBHBII
— a realm — obnacts, chepa

— to meander — N3BUBATHCS

— a well — necTHUYHAS KIIETKa

Answer the following questions.

1. What are the main architectural approaches to modern school building?
2. German educational system is divided into 3 tiers, isn’t it?

3. Who is responsible for school building in Austria and France?

4. How can you explain the phrase “linear type of organization”?

Find the English equivalents in the text.

[TomyuaTh KOMHCCHOHHOE BO3HArpaKJIeHHE; MECTO OOyYEHHs; pacIOIOKEHHE; OAHOATaXHas IIKOJa;
BHYTPEHHHUH JIBOP; PACIIONaraThCsi; CliocoOCTBOBATD; 3aJ1 3aCeJaHU; KPBUIO (31aHUs); pa3peliaTh npooiemMy.

Make the written translation of the first and the second paragraphs of the text.
True or false?

1. In Germany school building is the responsibility of municipal or district authorities.

2. In France the reform of 1980s led to the creation of many new schools with the opportunities for younger
architects to gain commissions.

3. Areas with noisy activities should be separated from classrooms.

4. The central access routes, laid out in the form of a rectangle around a central space, allow a clear articu-
lation of the individual areas.

5. In the comb-like layout of the school by Diezinger and Kramer in Eichstatt, the various tracts are united
by a spine structure.

DopMmbl ¢J10:KkHOTO KonoJiHeHus (See Grammar Reference)

= Open the brackets.

1. He made me (do) it all over again.

2. He made her (repeat) the message.

3. If'you want us (get) there before dark you should let us (start) at once.

4. Would you like me (go) now?

5. They won't let us (leave) the Customs till our luggage has been examined.
6. He wouldn't let my baby (play) with his gold watch.

7. Please let me (know) your decision as soon as possible.

8. He made us (wait) for hours.

9. Tlet him (go) early as he wanted to meet his wife.

10. I'd like him (go) to a university but I can't make him (go).

11. I want her (learn) English; I think everybody must know it.

12. I heard the door (open) and saw a shadow (move) across the floor.

13. He tried to make me (believe) that he was my stepbrother.

14. I felt the house (shake) with the explosion.

15. Before he let us (go) he made us (promise) not to tell anybody what we had seen.

16. I advised him (ask) the bus-conductor to tell him where to get off.

17. She expects her husband (pay) all the household expenses although she has a good job, too.

18. What do you want me (tell) him?



19. I saw the driver (open) his window and (throw) a box into the bushes.

20. That is too heavy for one person to carry, let me (help) you.
21. I saw the plane (crash) into the hill and (burst) into flames.
22. The teacher advised us (use) dictionaries.

23. Her father doesn't allow her (go) to the cinema alone.

= Use the verbs in the right past tense.

1. Tom (sit) in a corner with a book. I told him that he (read) in very bad light.

2. When I (arrive) the lecture already (start).

3. I (make) a cake when the light (go) out. I had to finish it in the dark.

4. Unfortunately when I arrived Ann (leave), so we only had time for a few words.

5. He (have) a bath when the phone rang. Very unwillingly he (get) out of the bath and (go) to answer it.

6. When we (reach) the field, the game already (start).

7. He suddenly (realize) that he (travel) in the wrong direction.

8. When I (look) for my passport I (find) this old photograph.

9. You looked very busy when I saw you last night. What you (do)?

10. The boys (play) cards when they (hear) their father's step. They immediately (hide) the cards
and (take) out their lesson books.

11. He (not allow) us to go out in the boat yesterday as a strong wind (blow).

12. I (call) Paul at 7.00 but it wasn't necessary because he already (get) up.

13. When I (hear) his knock I (go) to the door and (open) it, but I (not recognize) him at first be-
cause I (not wear) my glasses.

14. When I came in they (sit) round the fire. Mr. Smith (do) a crossword puzzle, the others (read).
Mrs. Smith (smile) at me and I (say), "Come and sit down."

15. I (see) you yesterday from the bus. Why you (use) a stick? — I (use) a stick because I (hurt) my
leg that morning.

16. The children (come) to the party at 4 o'clock yesterday; but before that Mr. and Mrs. Green
(decorate) the room, Mrs. Green (bake) cakes, and Mr. Green (buy) a small present for every little guest.

17. As they (walk) along the road they (hear) a car coming from behind them. Tom (turn) round and
(hold) up his hand. The car (stop).

18. When I (arrive) at the station Mary (wait) for me. She (wear) a blue dress and (look) very pretty.

19. When I (see) him he (paint) a portrait of his wife.

20. While he (water) the flowers it (begin) to rain.

21. When I last (see) her she (hurry) along the road to the station.

I (ask) her where she (go) and she (say), "London", but I don't think she (tell) the truth because there (not be)
any train for London at that time.

22. The men (say) that they (work) on the road outside my house and that they (want) some water to
make tea.

23. Richard (get) a new exercise-book yesterday because he (fill) his old one.

24. Ann said that she (be) on holiday. I (say) that I (hope) that she (enjoy) herself.

25. When I (look) through your books I (notice) that you (have) a copy of "Night work".

26. She said that she (not like) her present flat and (try) to find another.

27. When Margaret (finish) her homework she (turn) on the radio.

= Translate from Russian into English. Mind the difference between the Indefinite, Continuous and Per-
fect Tenses.

1. Buepa B 9 yacoB Beuepa 51 CMOTpPEI TEIEBU30D.

2. Ona ckazaja, 4To €Ill¢ He BBIIOJHUIA JOMAIITHEe 3aJaHue.

3. Korna npuiien Moii IpyT, s elie He 3aKOHYUIT 3aBTPAKATh.

4. Korya s ee BCTpeTHII BIIEPBEIC, OHA paboTaia B IIKOJIC.

5. Bce cTyeHThI BBINOHUIY 33JJaHUe TIPABIIBLHO TOCTIE TOTO, KaK MpernojaBaTellb paccKazal UM, Kak ero
JIeJIaTh.

6. Korna Mbl BBIILTY Ha YIHILY, SIPKO CBETHIIO COJIHIIE.

7. Mot apyr ckazal, 4To €ro Opar y»Ke nmpuexa.

8. Sl unrtan KHUTY, KOTJa yCIbIIan Tene(OoHHbIH 3BOHOK.

9. IMocme TOTO, KaK Bpad OCMOTPEN OOJIHLHOTO, OH IMIOTOBOPHUJI C €T0 POJICTBEHHUKAMH.



10. Koraa mMbl mpunuiv Ha OCTaHOBKY, aBTOOYC YK€ yIIIel.

1. OH cnpocui1 MEHS, BUJIEJ JIU 51, YTO MPOU3OIILIO.

12. Korna s npuiesn, oHa HakpbIBajia Ha CTOJI.

13. S gacTo Xoaui B 3TOT KMHOTEATp, KOoTJa paboTan B 3TOM paiioHe.
14. C xeM BBI pa3roBapuBaM M0 Teae(oHy, KOT/a s BOIUIA B KOMHATY?

15. Buepa mbI Bech eHb paboTanu B cany.

16. OH no1en noryJsTh Mocie Toro, Kak moodeal.

17. S cipocun y HEro, mo4emMy OH HE OTBETHJI HA MOE MHUCHMO.

= Change the Direct Speech into the Indirect Speech.

I asked the old gentleman, "Are you feeling tired?"
The hotel manager asked the visitors, "Did you sleep well?"
He asked his wife, "Is the baby asleep or awake?"
The teacher asked Tom, "Do you come to school by bus or on foot?"
A man stopped me in the street and asked, "Have you got a match?"
The teacher asked us, "Do you understand the question or not?"
Henry's father asked his son, "Do |you want to be an engineer or a doctor?"
I asked Peter, "Are you going to play football on Friday or on Saturday?"
The teacher asked me, "Do you spell “swimming” with one “m” or a double “m”?"
0. He asked his secretary, "Has the postman been yet?"
UNIT 4
COLOUR AND ARCHITECTURE

i S I S e

Lesson 1
Rendered Facades, but with What Finish? Coloured,
Painted or Coated?

Pre-reading Discussion

What is the main function of colour in architecture?

Do you agree that colour is used in building only for its tonal quality?
How can colour affect the general view of a building?

What colour tones do you prefer?

What does paint consist of?

M

The encyclopaedist Isidor of Seville (560-636) described colour as "captive sunlight", while Sir Isaac New-
ton attempted to fit the colours of the rainbow into a linear, measurable spectrum, and Johann Wolfgang von
Goethe developed a non-scientific colour circle as part of his theory of colour. According to a definition in
modern German standards, "Colour is the facial sensation of part of the field of vision that appears unstructured
to the eye, by means of which that part - observed with a single, unmoving eye — can be solely differentiated
from a similarly unstructured adjoining area seen at the same time."

Colour is used in buildings not only for its tonal quality, but also as part of the actual construction - in the
form of finishings that provide protection against the weather. In this context, it is perhaps more useful to speak
of "coatings", a term that covers a wide range of protective products from fluid, paste-like or even powdered
materials to conventional paints. Painted finishes are usually built up in a number of layers, which together
form a system of priming coats, undercoats and finishing coats. Sometimes the surface to be painted may also
be otherwise treated to improve adhesion. As with plasterwork, the finishing coats should be softer than the un-
dercoats to avoid cracking caused by tension between the layers. Generally speaking, the application of a few
thick coats of paint is less elaborate than a greater number of thin coats, but the latter technique ensures a better
drying-out process and produces a smoother, more even finish. The choice of material will depend on the va-
pour-diffusing properties and permeability of the individual layers or coats, which should be matched to the
base and fake account of weather conditions.

Painted coatings can be classified according to various criteria: their special protective qualities (against
fire or corrosion, for example); the construction elements on which they are used (windows, facades, etc.); or



the material to which they are applied (wood, steel, mineral backings, etc.). The most logical and universal clas-
sification, however, is according to the binding agent used; e.g. alkyd resin; or silicate paints based on the use
of potassium silicate. The painting system and the background material have a reciprocal influence on each
other and determine the properties of the finished construction in terms of impermeability, vapour diffusion and
strength.

Paint, as a liquid surface coating, consists of binders, solvents, fillers, pigments and additives, which to-
gether determine the properties of a product and its coloration. Up to the middle of the 20th century, paints
were mixed by the trade people who used them. Today, most paints come as finished products ready mixed by
the manufacturers. This ensures constant, controllable quality standards, but the subtle variations in tone and the
liveliness of traditionally mixed paints have disappeared. Binders belong to the non-volatile components of
paint and are important for the adhesion of the material on various backgrounds. Solvents serve to dissolve the
binders and make them workable. Pigments determine the colour and may be of inorganic, mineral or organic
origin. Additives can also be incorporated to improve the storage life, workability, visual quality, etc.

The first paints used by man were made of earth. The cave dwellers of Lascaux used red ochre or black
manganese earth, with added charcoal and red chalk, more than 15,000 years before Christ. Later, lime milk
was employed for whitewashing plaster or stone. Over the millennia, paints underwent a constant process of
improvement in respect of their adhesion and brushability through the addition of natural substances like curd
and linseed oil. For lime-based paints, slaked white lime diluted with water Ca(OH)” is used as a binder. Since
lime-based paints require constant maintenance, however, their use externally is restricted mainly to historical
buildings where it is necessary to match new with existing materials. In external situations, there is also a dan-
ger that the /ime content will be converted into gypsum as a result of acid rain. Internally, on the other hand,
lime-based paints are used today for their good vapour-diffusing and absorbent properties and their ability to
regulate moisture levels. In addition, they are greatly appreciated for the tonal radiance they help to achieve.
Distempers and casein paints, which are mainly suitable for internal use, no longer play an important role
nowadays, except in biologically correct forms of construction.

Today, the wide range of paint products on the market has made it necessary to establish certain criteria for
the selection of the appropriate type for a specific situation. A new system of classification for facade paints is
at present being drawn up and is scheduled to be completed next year. This is based on the so-called S-value
(the depth of an air-layer with the equivalent rate of diffusion) and the W-value (the degree of water repel-
lence), which form the measure of comparison. This new code of classification will allow the selection of paints
that are precisely matched to a particular backing.

In order to determine the moisture balance of a component, a distinction must be made between paints that
form a film on drying and those that do not. In conjunction with the binding agent used, additives can be
incorporated in dispersion substances to control the formation of a surface film and thus to regulate the
permeability or moisture resistance of the coating, if no film is formed, water glass can penetrate mineral paints
and cause a reaction in the bearing layer (silification). These processes have a great influence on the industrial
manufacture of paints today and result in a division of products into dispersion paints on the one hand, and
silicate or mineral-based paints on the other.

Potassium silicate is a syrupy fluid created through the fusion of quartz with potash or soda. It is used as a
fixative or binder for silicate paints. Their development dates back to the late 19th century. Pure silicate paints
are two-component products consisting of a fixative and coloured powder (mineral pigments with fillers). The
materials have to be soaked or mixed a day before use. When the paint dries, the water glass does not form a
sealed film; instead, a process of petrification or silification occurs in the mineral base. The open-pore structure
ensures a high degree of permeability to vapour and allows a rapid drying process. The surface finish is also
highly resistant to pollutants and aggressive substances. That is why silicate paints are frequently used in place
of historical lime-based paints in conservation. In such situations, the strength of the rendering should be co-
ordinated with the surface finish. Because the mineral binding agent has the same coefficient of expansion as
the mineral base, stresses caused by changes of temperature - and the resulting cracking - can be avoided. Since
their development at the beginning of the 20th century, water-based (dispersion) paints have come to play a ma-
jor role in view of their simple preparation and broad range of application. The binding agent consists of po-
lymerisation resins dispersed in water, to which softeners, fillers and pigments are added as required. In chemi-
cal terms, mixes in which the substances are not dissolved but merely finely distributed in the solvent are
known as "dispersions". Where the finely distributed matter is a solid, one speaks of a "suspension"; where it is
a fluid, it is referred to as an "emulsion". These paints are suited to both internal and external use. The way they
set depends on the nature of the suspension or emulsion substance they contain as well as on the drying-out
process. At all events, a continuous film is formed. As an organic system, the paint does not bond with the min-



eral background; it simply adheres to the surface. Additives can be used to modify the properties of the film to
ensure adequate vapour diffusion without affecting the great weather resistance it possesses. Since the water-
absorbing and vapour-diffusing properties of paints can be determined in the manufacturing process, planners
are confronted with something of a dilemma. Dispersions are easy to work and strongly resistant to moisture. In
addition, as described above, they form a surface-sealing film. Silicate-based paints, on the other hand, form an
open-pore, mineral-based finish and absorb more moisture. Industry has, therefore, modified the manufacturing
processes to combine some of the positive properties of both products.

Single-component silicate dispersion paints may contain a maximum of 5 per cent organic material. They
adhere to all mineral backgrounds and combine the advantage of silicate paints (high permeability to moisture)
with the low water-absorption property of dispersions. Additives can also be used with these products to im-
prove durability and adhesion, and to ensure uniform coloration during the drying process. The low dispersion
content means that no surface film is formed, but the amount of water absorption is reduced without negatively
affecting the vapour-diffusing quality.

Silicone-resin paints consist of synthetic (mostly acrylate) dispersions, pigments, fillers and silicone-resin
emulsions. These products are increasingly taking the place of dispersions, since they eliminate the disadvan-
tages of purely silicate-based systems. As with dispersion systems, when the synthetic dispersion content is low
(about 5 per cent), the water repellence of the paint will be high (low W-value), yet it will possess good vapour
diffusing properties (low S-value). The dispersion content is nevertheless necessary to reduce the degree of
chalking and to ensure surface resistance to abrasion.

Regardless of the different compositions of paints, all coatings can be compared in their perceptible colour
tones, and various colour systems have been developed for this purpose. In the absence of recognised interna-
tional standards, many countries have their own coding systems. In Germany, the most commonly used is the
PAL colour tone register. Paints for rendering and facades are sometimes classified according to the Scandina-
vian "natural colour system" (NCS), which is based on six basic colours: black, white, blue, red, yellow and
green. More spatial definition is provided by colour codes based on the C/E system. In this case, the classifica-
tion is derived from sensory physiological measurements translated into mathematical models.

Despite all these attempts at classification, however, the effect of coating systems is strongly dependent on
the perception of the observer, the materials used and the lighting conditions, so that even today it is still possi-
ble to observe "captive sunlight" on facades.

Vocabulary List

— adjoining — rpaHUYAIIAN, TPUMBIKAIONTUH, IPUICTAIOIIHIA, COCETHUN
— a coating — cloy (KpacKku), HOKPBITHE, TPYHT

— conventional — OOBIYHBIN, OOIIETTPUHATHIN, TPAJAUITUOHHBIN
— a surface — TOBEPXHOCTh

— adhesion — puIKTNIaHKE, CIIMIIAHKUE, TIPUCOEAUHEHHE
— permeability — IPOHUIIAEMOCTH

— to take account of — npugaBaTh 3HAYCHHUE

— binding — 00s3aTeNbHBIN, CBA3YIOUINH, BSOKYIIMNA

— alkyd resin — anKuIHBIN TIOTUMEP

— solvent — pacTBOpUTEIb

— non—volatile — TONTOBpEMEHHBIN, HE pa3pyILIAOIIHICS
— manganese — Maprasell

— charcoal — npeBecHbI YyTolb

— curd — TBOpOT

— lime — n3BecTh

— to schedule — nHame4aThb, TUTAHUPOBATH

— Syrupy — MOX0KUH Ha CUPOIT

— to soak — BBIMaunuBaTh, OTMA4MUBaTh, IPOMUTHIBATH(CS)
— o contain — BMeIAaTh, COAEPKATh B cebe

— an additive — npucanaka, 1o0aBka

— abrasion — cTupaHue, CMbIB, CHAIIIIBAHNE

— perceptible — pa3TUINMBIA, 3aMETHBINA

— despite — BOIpeKH, HECMOTPSI Ha

Answer the following questions.



What is a coating?

How can coatings be classified?

When was the first paint used?

What is the component structure of any paint?

May all paints be used to both internal and external works?

Nk

Give definitions to the following words and phrases.

Cracking; corrosion; a mixture; an inorganic agent; an organic agent; a mineral agent; workability; acid
rain; water-based paints; internal and external use.

Give antonyms.

Wide; organic; internal; an ability; a high degree; rapid; a broad range; a suspension; positive; an advan-
tage; to reduce.

True or false?

1. Paints provide protection against weather.
2. The first paints were made of chalk.
3. Pigments may be of organic and mineral origin.
4. At the beginning of the 20" century dispersion paints have come to play a major role in view of their
simple preparation.
5. Dispersions are easy to work and strongly resistant to moisture.
I'aaroJibHbIe GOpMBI CTPAIATETBHOIO 32J10Ta U UX (PYHKIMSA.
OcHOBHBIE MOJIAJIbHBIE IJIAT0JIBI U X 3AMEHUTEU B
anriamiickom sisbike (See Grammar Reference)

= Open the brackets and change the sentences if necessary.

I'm not wearing my black shoes today. They (mend).

This copy (not read). The pages (not cut).

Why the car (not lock) or (put) into the garage?

The damaged ship (tow) into harbour when the towline broke.

This room (use) only on special occasions.

Bicycles must not (leave) in the hall.

He was taken to hospital this afternoon, and (operate on) tomorrow morning.
It was a lonely road, and the girl was afraid; she thought she (follow).

The paintings (exhibit) till the end of the month.
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= Translate from Russian into English.

Bce kapTuHbI, KOTOPBIE BBl 31€Ch BUIUTE, HAITMCAHbl OJTHUM XY OKHUKOM.

OTa UCTOpHsI JaBHO 3a0bITa BCEMHU.

Moero Oparta nochlIat0T B KOMaHIUpoBKy. Celiyac OH TOTOBUTCS K OThE3.Y.

Pabora Oyner 3akoHYEHa B CPOK.

3a nokropom nocnanu? Caenaite 3T0 Kak MOXKHO ckopee. Y peOeHKa BbICOKasl TeMIeparypa.
OTta KHura OblIa HamucaHa A0 TOro, Kak aBTOp CTajl 3SHAMCHUTLIM.

COTHU HOBBIX IOMOB OYyAyT IOCTPOEHBI K KOHILY 3TOT0 roja.

OH cka3aj MHE, 4TO €ro KOCTIOM LIBET MEPBOKIACCHBII MOPTHOM.

MHe npeuIoKUiIN OYeHb MHTEPECHYIO PaloTy.

Wbk W=

¥ Fill in the blanks with modal verbs.

1. The doctor said, "The child is very ill. He ... be taken to the hospital at once."



A man ... help his parents when they become old.

There are no buses or taxis, so we ... walk.

Everybody ... learn a foreign language.

We ... live without food and water. We ... eat and drink.

I ... get up early tomorrow, so I ... go to bed late tonight

You ... drive a car at night without lights.

Tom's father told him that he ... ask silly questions.

. Man ... live by bread alone.

0. The matter ... be discussed in tomorrow's debate.

1. You ... sit there in your wet clothes; you will catch cold it you do.
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= Change the Direct Speech into the Indirect Speech.

"We have a lift but very often it doesn’t work," they said.

"We have moved into our new flat. We don't like it nearly as much as our last one," said my aunt.
"Nothing grows in my garden. It never gets any sun," she said.

"I've been in London for a month but so far I haven't had time to visit the Tower," he said.

He said, "My wife has just been made a judge."

"Who put salt in my coffee?" he asked.

"Why did you travel first class?" I asked him.

"What else did you see?" I asked the boy.

9. "What is your new house like?" I asked them

XN R

10. "Did they understand what you said to them?" he inquired.

11. "Haven't you got a television set?" he asked.

12. "When you don't like a film do you stay to the end or walk out in the middle?" she asked.

13. "Don't argue with your father," I said.

14. "Wait for me at the bridge," said the young man.

15. "Don't make a sound," he said in a whisper.

16. "Don't go near the water, children," she said.

17. "Don't forget your sandwiches," said his mother.

18. "Please don't say anything to make her angry," said my father.

19. "Please, don't leave the gate open," the farmer said to visitors.

20. "Don't climb that tree in your new trousers, Richard," his father said.
Lesson 2

Advertising Agency in Stuttgart School Building in Zurich
Pre-reading Discussion

1. What is your particular area of interest in civil engineering and architecture?

2. Why do you want to become a civil engineer?

3. Is it necessary to be a good painter for making some architectural schemes?

4. Will you need English for your future profession, what do you think?
Advertising Agency in Stuttgart

For its new headquarters, the advertising agency chose a building in a prominent location on the outskirts
of Stuttgart with a view to the city centre. Erected in the 1960s for a dance school, and having housed a number
of doctors' practices for many years, the building has now been gutted and converted. The facade was simply
treated to a new coat of paint in a subdued anthracite colour. All the more striking, in contrast, is the large /et-
tering on the windowpanes, as well as an oversized lampshade-like object on the front balcony. On entering the
building, one is immediately surprised by the coloration. The walls and ceiling are covered with bold stripes,
and the same motif is repeated in the form of narrow slate strips in the asphalt floor. An illuminated wall, con-
sisting of square lighting elements, directs visitors to the reception counter, where the coloured stripes and dark
floor finish recur. A broad staircase leads up to the discussion rooms. These customer service areas are sepa-
rated by a spacious central zone from the staff offices, which are reached via a second staircase. On the first



floor, a neutral white tone with pale-green highlights creates a friendly, businesslike atmosphere. The flooring
changes, too, from asphalt to carpeting - again with inlaid strips. The top three storeys, where the graphic artists
and copywriters work, are distinguished by their restrained coloration, although this varies from floor to floor,
lending each level its own distinct identity. All walls and soffits were clad with plasterboard, which was given
at least two undercoats of white acrylic paint to bring out the full colour and create a velvety finish.

School Building in Zurich

The school complex comprised a central tract built in 1865 and two adjoining gymnasiums dating from
1916 and 1973. Compact extension structures were added to the 1970s hall, doubling the teaching space of the
main building. The internal organisation is based on urban planning models: the new central space is conceived
as a forum and the heart of the complex, about which staircases and corridors are laid out in the form of streets
that widen to forecourts in front of the classrooms. The boundaries between public and private space in this city
within a city are delineated by colour and light. The calm design of the teaching rooms in white and grey is
contrasted with the bright colours of the circulation spaces - in pink, orange, yellow and blue. This concept,
which lends the building a special identity, reaches its climax in the central hall. With the aim of creating a
unity of colour and architecture, the architects and the artist responsible for the project sought to design a picto-
rial world for children. To achieve the expressive force of painting, the colours were built up in layers, bringing
out not only the material qualities of the concrete and the irregularities of the shuttering, but the brushwork as
well. The concrete was not uniformly coloured; traditional Lascaux materials were applied on a white ground.
The tonal quality is accentuated by the effect of daylight, which enters via the numerous roof lights.

Vocabulary List

— prominent — U3BECTHBIN, BBIIAKOIIUICS

— outskirts — okpanHa

— lo gut — ommycTomarb

— to convert — iepecTpanBaTh, IepeeiIblBaTh

— subdued — cMSTYEHHBIN, TPUTTYLIEHHBINA

— anthracite — aHTpaIAT

— a lettering — HAANUCh, TECHEHUE

— a windowpane — OKOHHOE CTEKJIO

— a ceiling — IOTOJOK, MIEPEKPHITUE

— slate — xpoBenbHas TUIMTKA, MHU(EP, CHHEBATO—CEPHIN 1IBET
— an inlaid strip — BnoXeHHasI IEHTA, MOJIOCA

— a forecourt — BHEILIHUH IBOP

— a boundary — rpanuna, Kpai, npeaen

— to delineate — n300paxarthb, ONMUCHIBATh, 0OPHUCOBLIBATH

Answer the following questions.

Why did the advertising agency choose a building on the outskirts of Stuttgart?

What is the most surprising thing in the building of the agency?

When was the school complex in Zurich built?

What can you say about the contrast between the teaching rooms and circulation spaces?
The concrete of school building was uniformly coloured, wasn’t it?

Nk W=

Fill in the gaps with the words given below.
Visitors, balcony, highlights, forum, pictorial world, circulation.

1. On the first floor, a neutral white tone with pale-green ... creates a friendly atmosphere.

2. An illuminated wall, consisting of square lighting elements, directs ... to the reception counter.
3. All the more striking is an oversized lampshade-like object on the front ... .

4. The new central space is conceived as a ... and the heart of the complex.



5. With the aim of creating a unity of colour and architecture, the architects responsible for the project
sought to design a ... for children.

6. The calm design of the teaching rooms in white and grey is contrasted with the bright colours of the ...
spaces.

Find the English equivalents in the text.

[TocTpoeHHsIil; pa3MeniaTh; NOpa3uTeNbHbIN; HAPABIATh; JIECTHHUIIA; COCTABUTENb PEKIAMHBIX OObsIBIIE-
HU; OTJIIMYATHCS; PACIIUPATHCS; TIOCTUTATh; Yepes.

Give synonyms.

A location, to house, to be surprised by smth, lighting elements, a discussion room, a customer, an identity,
to design, traditional.

®yukuun Hpuyacrus I (Participle I) n Ilpuaactus 11 (Participle I1).
Otnuuue repynaus ot Ilpuyacrus I u ciayyam ero ynorpedJjeHust
(See Grammar Reference)

= Open the brackets using the right form of the Participle.

1. A crowd of (excite) people were watching the firemen trying to save the (burn) building.

2. "During my vacation I came across several extremely (interest) books," said he. - "Which ones?" she
asked in an (interest) voice.

3. Why do you look so (worry)? - I've had a number of (worry) telephone calls lately.

4. 1 don't know what was in the (burn) letter. I didn't read it.

5. Nothing can save the (sink) ship now. All we can do is to try and save the passengers.

6. It was an (excite) incident. No wonder she spoke about it in an (excite) voice.

7. After hearing the (frighten) tale, the (frighten) children wouldn't go to sleep.

8. The doctor did his best to convince her that there was nothing seriously wrong with the boy, but the
(worry) mother wouldn't calm down.

= Open the brackets using the Gerund.

The windows are very dirty; they need (clean).
It's very hot, so you don't need (bring) a coat.
The house is old, and it badly wants (paint).
The famous man didn't need (introduce) himself.
The floor is covered with dust; it needs (sweep).
The grass in the garden is very dry; it wants (water) badly.
The planners didn't realize they would need (build) so many houses.
This shirt is quite clean; it doesn't want (wash) yet.
Her shoes have a hole in them; they want (mend).
10. The room was in a terrible mess: it needed (tidy up).
11. The baby's crying; I think he needs (feed).
12. I know my hair wants (cut) but I never have time to go to the hairdresser's.
13. John needed (cheer up) when he heard that he'd failed his exams.
14. You should tidy the garden. — Yes, it needs (tidy). The roses want (water), the peaches want
(pick), the grass wants (cut).
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@ Use the verbs in the brackets in Passive Voice if necessary.

1. The little girl is the only child in the family, and she (spoil) by her parents and grandparents.

2. Normally this street (sweep) every day, but it (not sweep) yesterday.

3. It was very cold yesterday afternoon, but we couldn't light a fire in the sitting-room; the chimney
(sweep).



This purse (to leave) in a classroom yesterday, it (find) by the cleaner.

Thousands of new houses (build) every year.

When I saw the car, it (drive) at over fifty miles an hour.

This room (not use) for ages.

The children are very excited this morning. They (take) to the circus this afternoon.
. My keys (return) to me; they (pick up) in the street

0. Dogs must (keep) on leads in the gardens.

1. Dictionaries may not (use) at the examination.
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= Fill in the blanks with modal verbs.

1. They ... do all the exercises; it will be sufficient if they do four of them.

2. You ... do whatever you like.

3. We ... go away just yet; our train doesn't leave for half an hour yet.

4. T ... read to the end of the story, because I want to see who gets the treasure.

5. Why ... I go there?
6. She ... sing quite well.
7. You ... say anything. Just nod your head and he will understand.
8. ...Tuse your phone? - You ... ask for permission, you ... use it whenever you like.
9. You ... leave your dog with us if you don't want to take him with you.
10. You ... take a horse to water but you ... make him drink.
11. The ice is quite thick. We ... walk on it.
12. If you don't know the meaning of a word you ... use a dictionary.
Lesson 3

Colour and Architecture
Pre-reading Discussion

1. Do you agree with the following statement: “the question of colouration is an aspect of urban planning”?
2. Why do you think different epochs use different colours?
3. How can colour express an architect’s mood?

The debate about the use of colour in building has a long and motley history. At the beginning of the 20th
century, with the shift of focus from individual buildings to housing as part of an urban context, the question of
coloration was increasingly regarded as an aspect of urban planning, it therewith assumed a political dimension
as well. In architectural discussions at that time, colour was more than just an aesthetic consideration; it re-
vealed an architect's philosophy of life and perception of his role.

Colour has always been used as an aesthetic argument in social discourse, as the present essay seeks to
show; and in architecture, colour concepts are usually directly related to social and political ideas. As early as
1901, Fritz Schumacher recognised that it is extremely difficult to add colour to a building if the coloration has
not formed part of the overall planning from the outset. The architectural critic Adolf Behne, who cited the ex-
ample of Bruno Taut’s Falkenberg Garden City in Berlin, defined the role played by colour in building in 1913.
Behne argued that coloration was used in that scheme to lend expression to different house types, thereby creat-
ing a sense of orientation and identification among residents. In other words, it helped to overcome the danger
of uniformity. In this "paint-box estate", as it was called, Taut juxtaposed brilliant white surfaces with facades
in red and olive-green, in blue and yellow-brown.

Behne's arguments were often polemical, and he played colour off against white. But there was also a sci-
entific, objective approach to the subject, as the systematic preparation of a colour manual shortly before the
First World War shows. After the war, however, the discussion between advocates of pure white architecture
and those in favour of coloration became increasingly polarised. Through its identification with images of
cleanliness and purity, white became the preferred colour of the conservative middle classes. It was associated
with marble and classical antiquity, and thus evoked qualities like intelligence and education; but it was also
identified with an adopted style, the "tyranny of a cultured foreign form". Writing in "Bauwelt" in 1919, Behne
argued that the educated bourgeois art lover feared that colour was not noble enough: "White and pearl grey are



noble. Blue is commonplace. Red is gaudy. Green is harsh. ... Colourlessness, on the other hand, is a token of
refinement; white is comparable to the colour of European skin."

At the beginning, of the 1920s, Behne, Taut and Gropius advocated colour as an expression of a social, in-
deed socialist, Utopia, as a manifestation of individuality, joie de vivre and internationalism. The notion that
colour might be a substitute for ornament - cheap decoration for the masses - receded behind these psychologi-
cal implications.

The Dutch architects and artists of the De Stijl group were less concerned with aspects of social reform as-
sociated with colour. They were far more interested in applying it in the service of Utopian goals. Mondrian
declared in 1923 that painting detached from architectural construction (i.e. panel painting) had no further justi-
fication. The concept of the equality of architectural surfaces that was so important to De Stijl architects led to
the abandonment of the formal idea of a main facade. The combination of white with both bold and subdued
colours, as employed by Taut in his early garden city project, was also a feature of many Bauhaus buildings. In
Weimar, at a time when Gropius and Taut were advocating "colour in building", its use was possible only inter-
nally. In Dessau, in contrast, it was used both internally and externally. Today, the refurbished master houses
provide proof of the lively and varied coloration implemented at that time. A comparison with the Weissenhof
Estate demonstrates that the shift to a white aesthetic and the dictum of a "white Modern Movement" are more
closely linked with Mies van der Rohe than with the Bauhaus in general. Mies wanted an off-white coloration
for Weissenhof, but not all the architects followed his wishes. Le Corbusier, for example, gave detailed instruc-
tions for the use of colour in his buildings. His subtle coloration may also be found in the interior of the Villa
La Roche in Paris. Nevertheless, the overall impression one has of Weissenhof is of a white estate. This, com-
bined with the flat-roofed form of construction, led to the name "Little Jerusalem" which was applied to this
scheme in hostile right-wing and anti-Semitic circles. To what extent brown and beige dominated the scene in
Germany in the years of Nazi rule can be seen in Konrad Gatz's large work "Farbe und malerischer Schmuck
am Bau", published in Munich in 1940. The book shows that colour design was also of great importance under
the National Socialists. Not surprisingly, a reversal took place after the Second World War, when white was
again identified with modernity. The exhibition "The International Style", organised in America by Henry-
Russell Hitchcock and Philip Johnson in 1932, had an enormous influence on attitudes towards coloration. Al-
though Hitchcock and Johnson drew a distinction between the coloured and white phases of the Modern
Movement, they clearly felt no great attraction to colour.

In the 1950s, after the years of "brown" politics, the identification of white with purity came fo assume an
important role again. In the early years of the economic recovery and reconstruction of Germany after the war,
there was also a new awareness of the significance of colour. Heinz Loffelhardt's book "Wie Wohnen", pub-
lished in 1949, discusses colour in and around the house, making reference to America, which by that time was
seen as a model of progress. Loffelhardt's work, which is typical of the spate of literature on this subject in the
post-war years, pleads for more coloration. The 1950s were, indeed, distinguished by a large number of col-
oured facades and the use of many different materials in building. On the other hand, the refined quality of
white modernism had lost none of its old attraction. Max Bill, a pupil of the Bauhaus in its last phase and the
founding rector of the University for Design in Jim, was regarded as a moral authority in questions of style in
the young Federal Republic of Germany. He believed that colour had no place in architecture. Just as Henry
Ford thought a car could have any colour, as long as it was black, so Bill was in favour of all colours - as long
as they were white.

In the 1950s, therefore, the polarity between the refinement of white and the cheapness of coloration that
had emerged in the 20s reappeared. From the post-war years down to the present days, advertising and com-
mercial interests have done little to advance the cause of colour. A slogan by facade designer Friedrich Ernst
von Garnier may be cited as a case in point: “Friendly colours for a world that is becoming increasingly hard.”
The use of colour in buildings therewith reduced to a mere finishing coat applied for the sake of harmony, as
Ulrich Conrads remarked. The return to the coloration in architecture during the period of pop art and postmod-
ernism was loud and clear. People were shocked by the pop colours used in the Markishes Viertel in Berlin in
1968, but it was still possible fo relegate the scheme to the category of “coloured public housing”. The Centre
Pompidou, 1977, was a different kettle of fish altogether, a colourful freestanding structure located in the mot-
ley grey of Paris. Although it exploited the colours of technical information systems, the Centre Pompidou was
set with signal effect in its urban surroundings. After “beton brut” and a fascination for graphic structures, it
was the new understanding of conservation - and a number of ebullient refurbishment schemes - that finally led
to the reintroduction of colour in entire streets in Germany.

Although the legendary architectural biennial of 1980 created a feeling that anything was possible, with the
increased acceptance of bold coloration and ornament, it took some years before a heightened awareness of the



use of colour in building really made it felt. In 1994, Donald Judd argued that colour is in the nature of a mate-
rial. Today, it is a topic for discussion, but hardly a matter of dispute any more. Buildings by architects like
Otto Steidle or Behnish und Partner, who have developed colour designs in collaboration with the artist Erich
Wiesner, have long rendered the old dichotomy between material and colour redundant: both may coexist in a
dialogue with each other.

New technologies and coating methods developed in recent years have allowed the use of new colours in
facade and interior design. Examples of this may be found in the work of Matthias Sauerbruch and Louisa
Hutton as well as that of Will Alsop. Rendering as an external facade finish is also experiencing something of a
renaissance. If one looks at the projects undertaken by the Viennese colour consultant Oskar Putz, who has col-
laborated with a large number of architects, one sees that a rendered surface can possess a lively texture, which
can, in turn, act as a screen for coloured projections - with different daylight conditions creating constantly
changing impressions. Nowhere is this more apparent than in the Megaplex cinema in Vienna, on which Oskar
Putz worked with Rudiger Lainer. The concept of cinema is illustrated through the projection of coloured light
from outside - through windowpanes of different tones - on to the internal wall opposite; and conversely
through coloured light radiating out at night. As one sees in the spatial installations of artists like Dan Flavin
and James Turret, the theoretical discussion of space versus surface has been resolved. As a result, it has been
possible to realise an idea formulated by Theo van Doesburg in 1928 and the dream of many artists; namely, to
set people within a painting instead of in front of it.

Vocabulary List

— motley — pa3HOLIBETHBIN, TTECTPHINA

— perception — BOCTIPUSTHE, OLIyIIEHUE

— to juxtapose — CpaBHUBATh, COIOCTABIATh

— purity — YucroTa

— to evoke — BBI3bIBAThH (BOCTIOMHUHAHHUE, BOCXUIIIEHUE)
— gaudy — spKkuil, Kpuyamui, 6e3BKYCHBIN

— harsh — TpyOBIii, KECTKUIA

— refinement — yTOHUEHHOCTb, U3AIIECTBO

— joie de vivre (ppaHil.) — pagoCTh KU3HU

— to recede — OTCTYNaTh, YIATSTHCS, OTKA3bIBATHCS

— subdued — npUrTyICHHBINA, CMATYCHHBINA

— refurbished — 3aHOBO OTPEMOHTHUPOBAHHBIH

— an estate — IMEHHE, COOCTBEHHOCTb, UMYILIECTBO

— hostile — Bpaxx1eOHBIH, HEPUATETHCKHUI

— attraction — NIPUBJIEKATEIILHOCTb, MPEIECTh

— to assume — IPUHUMATh, OpaTh Ha ceOs

— awareness — OCBEJOMJIEHHOCTb, THPOPMUPOBAHHOCTh
— to plead — obGpamathcs ¢ mpocb00ii, X0aTaliCTBOBATh
— for the sake of — panu

— to relegate — OTHOCHTb K, KIacCU(PUIIMPOBATH, IEPEIaBATh
— fascination —ouapoBaHue, o0asiHUe, TPEJIECTh

— ebullient — XATISIIIAINA, TTOJTHBINA YHTY3Ha3Ma

— to heighten — OBBIIATK(CS), YBEITMYUBATH(CSI)

— redundant — n30BITOYHBINA, U3THIITHUAN, OOMIbHEIN

— apparent — BAAUMBIN, OYEBUIHBIN, SIBHBII

Answer the following questions.

After the First World War white became the preferred colour of the middle classes, didn’t it?

What is the difference between the use of colour in Weimar and in Dessau?

In Germany in the years of Nazi brown and beige dominated, didn’t they?

Which country was the model of progress in the 1950s?

How can you explain Theo van Doesburg’s idea “to set people within a painting instead of in front of

Nk

it”?

Give synonyms.



A discourse, a reform, a wish, hard, a scheme, to create, an ornament, recent, a windowpane.
Make the written translation of the second paragraph of the text.

True or false?

1. At the beginning of the 20th century colour expressed an architect’s philosophy of life.

2. In architecture colour concepts are usually directly related to social and political ideas.

3. In Germany the 1950s were distinguished by the domination of white colour.

4. During the period of pop art people were shocked by the great variety of colours in architecture.

®opMa ¥ OCHOBHBbIE (PYHKIIUH COCJIATaTEJIbHOT0 HAKJIOHEHUS
(See Grammar Reference)

= Use the verbs in the Subjunctive Mood 1.

1. You (to speak) better if you (to be) more attentive.

2. If he (to understand) the situation, he (to act) differently.

3. He (to catch) the train if he (to make haste).

4. If I (to be) you, I (to consider) the matter settled.

5. If only he (to be) here, he (can) tell you.

6. If I (to be) in your place, I (to think) as you do.

7. He not (to do) it if you not (to help) him.

8. If he (to be) present, he (may) object.

9. She (to come) to see you if she not (to be tired).

10. If I (to get) the tickets before twelve o'clock, I (to come) straight home.

= Use the verbs in the Subjunctive Mood I1.

1. 1think that if we (to take shelter) under these trees, we not (to get wet).

2. If I (to hesitate) much longer before getting into the water, he not (to let) me swim at all today.

3. If she (to come) earlier, she (to have been able) to see him before he went out.

4. He (to go) for a ride with you, if he (to repair) his bicycle.

5. If a year ago the sailors (to be told) they were to undertake a trip of this sort, they (to be surprised).
6. Ifhe (to be) present, this not (to occur).

7. If the storm not (to rage), the ship (to leave) the harbour last night.

8. If our telephone not (to be) out of order, I (to ring) you up this morning.

9. Ifyou (to come) between two and three yesterday, you (to find) me at home.

10. If I (to have) to carry that heavy box, I (to be) obliged to drop it after five minutes.
11. I (not to go) to sleep over that book if it (not to be) so dull.

12. If I (to know) you (to come), I, of course, (to stay) at home.

13. If anyone (to say) such a thing to me, I (to feel) hurt.

14. We never (to solve) the riddle, if you not (to put) us on the track.

@ Translate from Russian into English. Mind the Passive Voice.

1. On cepbe3nbiil yenoBek. Ha Hero Bceraa MoXHO MOJIOAKUTHCS.

2. 3a cTapoi KEHUIMHOM yXaKMBaeT €€ MIIailas J0Yb.

3. Ha Beuepe HaM Mokasaiu NpeKpacHbld GUIbM.

4. B nom nomnaia MOJIHHUSL.

5. C HUM HE0OXOUMO HEMEIJIEHHO MMOTOBOPUTH IO STOMY BOTIPOCY.
6. Bam MoryT 3a1aTh BOIIPOC 0O AOMAILIHEMY YTEHHUIO HA YK3aMEHeE.
7. E#i ObUTO 1aHO 3a/laHUE COCTAaBUTD CIIMCOK YYACTHUKOB KOHIIEPTA.
8. Peub ObL1a 3acnyirana ¢ OOJIBIIMM BHUMAHUEM.
9. Iloxon mpUILIOCH OTIIOXHUTH U3-3a IJIOXON MOTObI.
10. 006 3T0i1 Ibece ceifuac MHOTO TOBOPSIT.



I1. Jeneranuio Hy>KHO BCTPETUTH (IO MPEABAPUTEIHHOM JOTOBOPEHHOCTH) 3aBTpa B 9 4acoB yTpa
B a3pOMOPTY.
TPAMMATHUYECKHWHA CIIPABOYHUK
(GRAMMAR REFERENCE)

HeonpenesieHHbIH 1 onpeae/ieHHbI aPTUKJIN

HeomnpenenenHplit apTukib a (an — nepe]] CymeCTBUTENbHBIM, KOTOPOE€ HAYMHAETCS C TJIIACHOTO 3BYKa: an
apple) ohopMIIsieT e TMHUYHBIN, OTACTBHBIIN MPEIMET, KOTOPHII MBI HE BBIJEIISIEM M3 KJIacca eMy MOI0OHBIX:

I saw a man yesterday. — Buepa s Bumen uyenoBeka (0OJHOTO U3 MHOTHX, €MY MOAOOHBIX, TPOCTO YEJIOBEKA).

OmnpeeneHHbIH apTUKIIB the BBIACTSACT MPEIMET WK PEAMETHI U3 KJIacca UM MOI00HBIX:

The man I saw yesterday was your brother. — YenoBek, KOTOPOTO 51 BCTpETUJI BYepa, ObLI TBOMM OpaToMm
(3TO — KOHKPETHBIN YEJIOBEK, KOTOPOTO TOBOPSIIINI BBIICISIET U3 KiIacca €My IO00HBIX ).

HeormpeneneHHbIi apTHKIIb IPOUCXOIUT OT YHCIUTEIBHOTO one (OJINH), ONPEICICHHBIA — OT YKa3aTelbHO-
ro MecTouMeHus that (tot). JlaHHbIe NMPUHLUMIHAIBHBIE PAa3IM4YMi YTOUYHSIOTCS B 0OJ€e YaCTHBIX CIIydasx
YIOTPeOICHHST OTIPEICTICHHOTO U HEOTPEIeIEHHOTO apTHKIICH.

HeonpeneneHnublit apTHKIIb HE YIIOTPEOIIICTCS:

a) C HEUCUUCTSIEMBIMU U "aOCTpaKTHBIMU" CyIIeCTBUTENbHBIMU: [ [ike cheese and milk.

0) ¢ CyIIeCTBUTEILHBIMHA BO MHOXKECTBEHHOM 4Hclie: There are people in the street.

B) C UMEHaMHU COOCTBEHHBIMU: [ spoke with John about it.

) C CyIICCTBUTEIBHBIMH, MEPE]l KOTOPBIMH CTOST MPUTSDKATEILHBIC WM YKa3aTelIbHbIC MECTOUMEHHUS: [
saw his car near my house.

1) C CYIIECTBUTEIBHBIMH, 32 KOTOPBIM CIIEAYeT KOJIMYECTBEHHOE YHCIHMTEIbHOE, 0003HAYaomee HOMeEp:
Mary lives in apartment seven.

OmnpeneneHHbl apTUKIIL YIOTPEOIIsIeTCs:

a) Korja roBOpAIIEMY M CIYIIAIOLIEMYy H3BECTHO (M3 KOHTEKCTA, U3 OKpYy»Karolled 0OCTaHOBKU M T.1.) O
KakoM mpeamMere (peaMeTax, sIBICHUH) UIET PeUb:

Open the window, please. I am going to the library.

0) xorzma peub UAET 00 YHHUKAJIbHOM, €AMHCTBEHHOM B CBOEM DPOJE MpeAMEeTe WU sBieHUH: The sun is
shining brightly.

B) KOTJa CYIIECTBUTEIbHOE UMEET OTPAaHUYMBAIOIICE ONpEeieHHe, Yalle Bcero ¢ npemiorom of: I don't
know the name of the street.

C reorpauiyeckuMu Ha3BaHUSAMH, KaK M C IPOYUMHU COOCTBEHHBIMH MMEHAMU, apTUKIIb, KaK MPAaBHIIO, HE
YIOTPEOIAETCS, KPOME CIEAYIONINX CITyJYaeB:

a) ¢ Ha3BaHMAMM OKEaHOB, MOPEH, pPeK, TOPHBIX XpeOTOB, IPYIIT OCTPOBOB HMCIIOIB3YETCs ONpPEIeICHHBIN
apTHUKIIb:

the Black Sea, the Thames, the Alps, the Pacific Ocean.

0) ompeeneHHbIN apTUKIIb UCIOIB3YETCSl ¢ HECKOIBKMMH Ha3BAaHMSIMM TOPOJIOB, CTPaH U o0yacTei (XoTs
OOBIYHO C STUMH TUITAMU Ha3BaHHU apTUKJIb HE HCIIONIb3YETCA):

the Hague, the Netherlands, the West Indies, the Ruhr, the Rivera, the Crimea, the Ukraine, the Caucasus,
the Congo.

B) ONpEJENICHHBII apTHKIIb UCTIONb3yeTCs ¢ o0pasoBaHusMu Tuna: the United States of America, the United
Kingdom, the Russian Federation.

MHo0KeCTBEHHO€E YHCJI0 HMEHH CYHIECTBHTECJIIbHOTO

MHOKECTBEHHOE YHCIIO CYIIECTBUTEIBHBIX (KPOME TEX, y KOTOPhIX OCHOBA OKaHYMBAETCS HA -ch, -s, -SS, -
sh, -x) oOpasyercst myTeM MpuOaBJICHUsI K OCHOBE OKOHYAHUS -5 a boy - boys, a trick - tricks, a pen - pens, a girl
- girls.

MHOKECTBEHHOE YHCIIO CYNIECTBUTEIBHBIX, OCHOBA KOTOPBIX OKAHYMBACTCS Ha -Ch, -S, -S5, -Sh, -X, a TaKxKe
CYIIECTBUTEILHBIX, UMCIOIIUX, KaK MPaBHIIO, OKOHYAHUE -0, 00pa3yeTcs MyTeM MPUOABICHHUS K OCHOBE OKOH-
yaHus -es: a bench - benches, a bus - buses, a glass - glasses, a box - boxes, a potato -potatoes.

CymecTBUTENbHBIC, OKAHYMBAIOIIUECS HA -) (ITOCJIE COTJIACHOW) BO MHOXKECTBEHHOM YHCIIE HMEIOT OKOH-
yaHwue -ies: an army - armies, a fly - flies, a lady - ladies.

Koneunoe -f (-fe), kak mpaBuiio, MEHAETCS Ha -ves. a calf- calves, a knife - knives, a shelf - shelves, a wife -
wives.

Psin cymiecTBUTENBHBIX 00pa3yeT MHOKECTBEHHOE YHCIIO HE 10 OOIIUM ITPaBHIIaM:

a) U3MEHSCTCS KOPHEBas IIacHas:



a man - men
a woman - women

a foot -feet

a tooth - teeth

a goose - geese

a mouse - mice

a louse - lice;

0) 1006aBIISIETCSI OKOHYAHUE -€en.

an ox - oxen

a child - children,

B) 3aUMCTBYIOTCS ()OPMBI SIMHCTBEHHOTO ¥ MHOXKECTBEHHOT'O YHCIIA U3 JIATUHCKOTO U TPEYECKOTO S3BIKOB:
a formula -formulae (formulas)

a crisis - crises

a criterion - criteria

an index - indices

a bacterium - bacteria.

EcTp B aHMIHIICKOM SI3BIKE CYIIECTBUTENBHBIE, KOTOPhIE UMEIOT OAHY (00111y10) hopMy ISl €AMHCTBEHHOTO

1 MHOXCCTBCHHOI'O YHCJIA:

a deer (oneHn) - deer (0neHN)
a sheep (oBuA) - sheep (OBLIbI)
a fish (pp16a) - fish (peIOBI).

HekoTopele cCylecTBUTEIbHBIE HWMEIOT TOJBKO CAMHCTBEHHOE 4YHCIO: advice, information, news,

knowledge, furniture, luggage. HekoTopsie - TOIbKO MHOXKECTBEHHOE YUCIO: clothes, damages, goods, looks,
riches, manners, thanks.

no:

Tunbl BONPOCOB B AHIVIHIICKOM fI3bIKE

OCHOBHBIE TUIIBI BOITPOCOB, UCIIOJIB3YEMbBIX B AHTJIMMCKOM S3bIKE:

—  oOuwui,

—  CHCIHUAIIbHBIM,

—  aJIbTCPHATHBHBIN,

—  pa3dcNUTENbHBIN.

1. O6mmit BOIIpOC OTHOCUTCS KO BCEMY TMPEIIOKEHHUIO B II€JIOM, U OTBETOM Ha HEro OyIyT CIIOBa yes Uin

— Do you like cheese? — Yes, I do.

— Are you a schoolboy? — No, I am not.

— Have you seen this film? — Yes, I have.

— Can you speak French? — No, I cannot.

[Topsinox cioB B 00111eM BOIpoOCe:

1) BcnomoraTenbHbIl (MOAANIBHBIN, TJIAr0J-CBA3Ka) TJ1aroJl,

2) noanexaiiee (CymecTBUTENbHOE WIN MECTOUMEHNE),

3) CMBICIOBOM TJ1aros (MU JTOTIOTHEHHE ).

2. CrneuuanbHbId BOMPOC OTHOCHUTCA K KaKOMY-HUOYIb UICHY NPEJIOKEHHs] WIM WX Tpymne u Tpedyer

KOHKpeTHOTro oTBeTa: What is your name? — My name is Jim. — Where do you live? — I live in London.

[Topsnok ciioB B cielIMaIbHOM BOIPOCE:

1) BonpocutensHoe cnoBo (wWhat, where, who, when, how u 1.11.),

2) BcnoMoraTesbHbIA (MOAAJIbHBIN, TJIaroJ-CBS3Ka) TJ1aroJl,

3) nmomuiexariee,

4) cMBICTIOBOM TJ1arod,

5) nonoaHeHus, 00CTOATEILCTBA.

OOpaTuTe BHUMaHUE: B CIICIHATLHBIX BOIIPOCAX, OOPAIICHHBIX K MOJIexameMy B popmax Present u Past

Indefinite, He ynotpebisercs BCIOMOTaTeNbHBIN IJ1aron to do (did) n coxpanseTcs npsMoun opsiiok ciioB: Who
wants to live forever?

3. AnpTepHaTHBHBINA BOIPOC MpEroaaraeT BEIOOp U3 IBYX BO3MOXKHOCTEH: Do you like coffee or tea? - Bl

arobute kode win yail? ANbTepHATHBHBINA BOIPOC HAYMHAETCS Kak OOLIMI BOMpOC, 3aT€M CIIEAYET pa3feliu-
TEJIbHBIN COI03 OF M BTOpAsi 4aCTh BOIPOCA.



4. PaznenurensHblil Bonpoc (7ail Question) cocTouT u3 AByX uyacteil. [lepBas yacTh npeacrasiseT coOon
MMOBECTBOBATENILHOE TPE/IOKEHNE, BTOpas, OTJACICHHAsT OT MEePBOM 3amsiToOl — KpaTkuii Borpoc (fail — "XBo-
ctuk"): You like tea with sugar, don't you? - Bbl mo0Oute 4aii ¢ caxapom, He TakK Ju?

OOparuTe BHUMaHHUE: TIaroil BO BTOPOH YacTH pa3AeiUTEIbHOTO BOIIPOCA JIOJDKEH, KaK MPABIIIO, COOTBET-
CTBOBATh IJIAr0JIy B TICPBOM €ro YacTH:

You area student, aren't you?

You have a brother, haven't you?

You like cheese (play football, drink water v T.1.), don't you?

(B mocnennem citydae riaroin fo do OyJeT HCIONb30BaThCs CO BCEMU IJIarojaMu, IO OTHOLICHUIO K KOTO-
pPBIM OH Oy/IeT BCTIOMOTaTEIIbHBIM).

Ecnu B mOBeCTBOBATENBHOM YaCcTH pa3AeIUTEIbHOTO BOIPOCA COACPKUTCS YTBEPKIEHHE, TO BO BTOPOH —
orpunanue. Eciu B MOBECTBOBATEIFHON YaCTH - OTPULIAHKE, TO BO BTOPOI YaCTH, KaK MPABHIIO, YTBEPKICHNUE!

You don't like fish and chips, do you?

3Hasi OCHOBHBIE THITHI BOIPOCOB M CIIOCOOBI MX MOCTPOCHHUs, Bl 63 Tpyna cymeere MOIYYUTh OOJIBIIOE
KOJINYECTBO PA3HOTHUITHBIX BOIPOCOB JIaXke Ha HEOOJBIIOM MO 00beMy MarepHaie. [ 1aBHOe, 4TO Hy»KHO yCBO-
UTh: BOIIPOCHI 33Jal0TCSI HE K KOHKPETHBIM CJIOBaM W WICHAM TPEIOKECHHS, @ C YI€TOM 3HAYCHUH, KOTOphIE
3aKJIFOYCHBI B OTHX CJIOBAX M WICHAX MPEIOKCHHS.

Hanpumep, eciin Bel XoTHTE TOCTPOUTH BOTIPOC K CIIOBaM in a fortnight B npennoxenuu: The work is so diffi-
cult that we can't finish it in a fortnight. — PaboTa CTOJb CIIOKHA, YTO MBI HE CMOKEM €€ BBITIOJTHHTH 3a JIBE HEJle-
JI¥, TO JIy4Ille UCTIOJB30BaTh XOPOIIO U3BeCTHYIO0 Bam koHcTpykiuto How long will it take us... (4eM, BO 4TO OBl
TO HH CTaJlo, MBITAaThCs OCHOBATH BOIIPOC HA YKa3aHHBIX BbIIE cloBax): How long will it take us to finish the
work?

Ecnu Bam Heo0X0aMMO COCTaBUTH BOIIPOC K CIOBY difficult, To 1 37€ch Jydllle OTBIECYbCS OT KOHKPETHOU
KOHCTPYKIIMH, TAHHOH B MPEUIOKEHUH U, MTOPA3MBIIIUISAB, BCIOMHUTE Gopmyiy What sort of work... Anantu-
pPOBaB €€ MAKCUMAJILHO K CMBICITy CUTyaluu, Bbl CMOXKeTe MOCTPOUTH TaKOW BOIIPOC:

What sort of work are we given?

He ctpamHo mpu 3ToM, uTo yacTh uHGOpManmu (...we can't finish it in a fortnight) "BeimaneT" 3a pamKu
BOTIPOCa — TOPa3o IeHHee OyIeT TO, YTO BOMPOC MOCTPOCH Ha OCHOBE XOPOUICH pa3rOBOPHON KOHCTPYKIIWH,
YTO OH JIEMOHCTpUpYyeT Baiie ymeHne cB0OOOTHO pacopsKaThCsl MaTEPUAIOM.

[Tonb3ysichk 3TOM CBOOOIOM, MOKHO IMTOCTPOUTH OOJIBIIIOE KOJUYECTBO PA3HOTHUITHBIX BOIPOCOB Ja)Ke Ha OC-
HOBE OJTHOTO TpeuIokeHus. Hanpumep:

She made up the fire with a few logs of wood and lay back in the rocking chair.

OO6muit Bompoc:

Did she make up the fire with a few logs of wood? Did she lie back in the rocking chair?

AnpTEepHATUBHBIN BONPOC:

Did she make up the fire or the bed? (A mouemy 0b1 1 HeT? ['paMMaTuuecku Bonpoc ToueH.) Did she make
up the fire with wood or with coal? Did she lie back in the chair or on the sofa?

PaznenurensHblil Bompoc:

She made up the fire, didn't she?

HTOro: OCHOBBIBAsICh TOJIBKO HA TPEX M3 YETHIPEX THUIIOB BOMPOCOB, MBI YK€ TOCTPOHIN 6 MPUMEPOB. A
BIIEpEH - OOIIKE BOMIPOCHI, i€ BOZMOKHOCTH €11ie OOJIbIIe:

. Who made up the fire with a few logs of wood?

. Who lies back in the rocking chair?

. What did she make up with a few logs of wood?

. What did she do before lying in the rocking chair?

. How much wood did it take her to make up the fire?

What did she make up the fire with?

. Where did she lie after making up the fire?

. What sort of a chair did she lie in after making up the fire?
061111/11/1 UTOT: 14 BOMPOCOB HA OCHOBE OJIHOTO MPEIOKCHUSI.

OO0oporsl there is / there are

OO6opoT ¢ BBOJAIEH KOHCTpYKUUEH there is / there are CIly>XUT AJsl BbIpaK€HUsI HaMU4us (OTCYTCTBHS)
KaKoro-Jimdo MmpeaMeTa, JUIa WU SBJICHUS B ONPEIEICHHOM MECTE WIH B ONpeeieHHoe BpeMs. HbIMU ci10-
BaMH, C TIOMOIIBIO ATOT0 000pOTa MBI JIOKAJIU3YeM HEYTO B ONPEACICHHOM, Yallle BCETO 3aMKHYTOM (XOTS M HE
BCer/ia — GU3MYECKOM) IPOCTPAHCTBE:



There are some people in the room. — B xoMHaTe HaXOJIUTCS HECKOJBKO JIIOJIeH (HEKOTOPOE KOJTMYECTBO
JFO/IeH B 3aMKHYTOM MPOCTPAHCTBE KOMHATHI).

There is an idea in my head. — B Moeii rofioBe, B MOEM CO3HAHUH €CTh HEKOTOpas ujes (JIOKaIM30BaHHAS B
MIPOCTPAHCTBE CO3HAHUS).

[TockonbKy TpeaMeT, KOTOPBI MOMEIICH TOBOPSIIAM B HEKOTOPOE MPOCTPAHCTBO, HA3BIBACTCS MM BIIEp-
BbIC, C UCYHCIISIEMBIMH CYIICCTBUTEILHBIMU B €TMHCTBEHHOM YHCIIE UCTIONB3YETCS HEOMPEICICHHBIN apTHKIIb,
C HEMCUYUCISIEMBIMU CYIIECTBUTEILHBIMA U C UCUUCISEMBIMU CYIISCTBUTSIIBHBIMU BO MHOYKECTBEHHOM YHCIIC
MOTYT HCIOJIb30BAThCS MECTOUMEHHS Some (B YTBEPAUTEIbHBIX) U any (B BOMPOCUTEILHBIX U OTPHUIIATEIBHBIX
MIPETIOKEHUSX ).

Br16op ¢opMeI Tiarona fo be 3aBUCHT OT YHCIa CIEAYIONIETO HEMOCPEACTBEHHO 32 HUM CYIIECTBUTEIHHO-
ro:

There is a chair and two armchairs in the room.

There are two armchairs and a chair in the room.

BomnpocuTenbHbIe MpeaioxkeHus ¢ 000poToM there is / there are CTPOSITCS CIEAYIONUM 00pa30M:

1. OOmruit Bompoc:

Is there anything in the box?

2. CnenuanbHbIN BOMPOC:

What is there in the box?

3. PaznenurenbHbI BOIPOC:

There are some people in the room, aren't there?

CreneHny cpaBHeHUS NMPWIATaTEeJIbHBIX M HApPeYHid

1. OgHOCTOXKHBIE (M HEKOTOPHIE JABYCIOXKHBIC) MpUIIAraTelbHbIE U HApedus 00pa3yloT CPaBHUTEILHYIO
cTerneHb myTeM npubaBiieHus cydukca -er; MpeBOCXOIHYIO — MyTeM npubaBieHus cyhdukca -est:

high — higher — (the) highest (BbICOKUI1 — O0JI€€ BBICOKHI — CaMBbIii BEICOKHIA);

big — bigger — (the) biggest (601bI10# — OOJIBIIIE — CAaMBIiA OOJIBIIION),

busy — busier — (the) busiest (3aHsTON — O0JIee 3aHATON — CAMBIi 3aHATOI),

hard — harder — (the) hardest (Tsoxenbiii — 00JI€€ TSHKEIBIN — CAMBIN TSKEIBIN ).

2. MHOTOCJOXHBIC MpUIaraTelIbHbIe W Hapeuus, OKaH4YMBAIOIIHecs Ha -/y, oO0pa3yloT CpPaBHUTEIBHYIO
CTEIeHb MyTeM NpHOaBIICHUSI CIIOB more (less); MPeBOCXOAHYIO — ITyTeM NpuOaBIIeHUs CIIOB most (least):

interesting — more (less) interesting — (the) most (least) interesting;

easily — more (less) easily — (the) most (least) easily.

3. P mpunaraTenbHBIX U HApeuuil 00pa3yroT CTENEHU CPAaBHEHUS OT Pa3HBIX OCHOB:

good (xopomuii) — better (nyuwe) — (the) best (cCamMmblii XOPOIIIHIA);

bad (nnoxoii) — worse (xyxe) — (the) worst (camblii TUIOXOH).

OOparuTe BHUMaHHE: CYIIECTBUTEIBHOE, OMPEIEIIeMOe MPHUIaraTelIbHbIM B IIPEBOCXOHOMN CTETICHH, BCE-
I/1a UMEET ONpeACIICHHBIA apTUKIIh (BCE, YTO HAXOJUTCS B MIPEBOCXOHON CTETIEHU, — €IUHCTBEHHO, YHUKAIIb-
HO).

Heonpenenenﬂme MECTOMMEHUSA some, any,
OTPHHATEJIBHOC MECTOMMEHHUE O U UX IIPOU3BOAHLIC

YnotpebiieHre HeonpeIeIeHHBIX MECTOUMEHHI some U any, a TaAKKe UX MPOU3BOHBIX ONPEIEIISICTCS TH-
MIOM TIPEJUIOKEHUS, B KOTOPOM OHU (PUTYPHUPYIOT.

B yTBepAUTEIIEHOM MPEUIOKEHUH YIIOTPEOIIAETCS, KaK MPABUII0, MECTOMMEHHE SOme U €r0 MPOU3BO/IHBIC:

Give me something to drink, please.

I saw him somewhere, I think.

B BompocuTENbHBIX KOHCTPYKIHSIX OOBIYHO HCITONB3YIOTCS MECTOMMEHHE @71y U €T0 MPOU3BOIHBIC:

Is there anything I can do for you?

Have you seen him anywhere?

B oTpunatenbHpIX MPEAIONKEHHUSX UCIONB3YETCs JIMO0 MECTOMMEHHE any W €ro MPOU3BOAHBIC: [ cannot
see him anywhere; mn00 oTpunaTeIbHOE MecTOUMEeHUe no: There is nobody in that room. (Cp.: There isn't any-
body in that room).

Pazniuust Mex1y MECTOMMEHHSMHU any U Some — B CTETIEHU HEOTPEICICHHOCTH, TO3TOMY MHOTAA MECTO-
UMEHHE any MOXHO BCTPETUTh U B YTBEPAMTENbHBIX NMpeioKeHus1x: You can find this book anywhere. — Oty
KHUTY BBl MOXETE HAWTH TJ€ YTOIHO.



Otinune MmectonMennii little n few 1 MeCTOUMEHHBIX BbIPasKeHU I
a little u a few

Mectoumenue little 1 MECTOMMEHHOE BBIpaKeHHE a little ymOTpeOIAIOTCS ¢ HEUCUUCIIIEMBIMU CYIIECTBH-
TEJIbHBIMU, MECTOUMEHHE few U MECTOMMEHHOE BBIPAKEHHE ¢ few — C UCUUCIIIEMBbIMU:

Give me a little milk, please.

There is little water in the bottle.

I have a few friends in Holland.

I've got only few pencils in the box.

MectoumMenus few u little 03Ha4aroOT "Mano'", MECTOMMEHHBIC BRIpAXKEHUS @ few u a little - "HeMHOTO".

Otauume BpeMmeHHbIX rpynn Indefinite, Continuous n Perfect

['maronel B pa3nuuHbIX Gopmax BpeMeH rpynn /ndefinite, Continuous u Perfect onuchIBalOT pa3HbIE CTO-
POHBI AEHCTBUS:

1. I'naronsl B popmax Indefinite onmuchIBaIOT AeiicTBUE KaK (akT — OE30THOCUTENBHO K €T0 JUTMTEIbHOCTH
WJIH €TO pe3yJIbTary:

1 go to school every day. — 51 X0XKy B IIKOITy KaX]IbIi ICHb.

B maHHOM BBICKa3bIBaHUHM MEHS MHTEPECYET HE BpeMsi, MOTPAuECHHOE Ha JIOPOTY, HE caM IMPOIeCC JBHIKE-
HUS, HE Pe3yJIbTaT MOMX TOXO/0B, a caM (PaKT: s X0y B IIKOJTYy, a HE Ha paboTy.

I went to school when [ was a boy. — 51 xoaui B Koy, Koraa ObUT MAJIbUAKOM.

To xe camoe OTHOCHUTCS M K MPOLIEIIEMy BPEMEHH, TO K€ caMoe - K Oyaymemy:

1 shall go to school when I grow up. — 51 Gyay XOnUTh B KOy, KOTJIa BBIPACTY.

2. I'maronsl B popmax Continuous ONUCHIBAIOT JEHCTBUE KaK MPOLECC, KaK JUIMTEILHOCTh — B JACHUCTBU-
TEJILHOW WJIA TIOJJPpa3yMeBaeMOil COOTHECEHHOCTH C ONPEICIEHHBIM MOMEHTOM B TPOIIIOM, HACTOSIIEM WII U

Oymyiem:

I am going to school (now). — 51 uny B mkoiy (ceiiyac, B HACTOSAIIUNA MOMEHT).

I was reading a book yesterday at 5 o'clock. — S uwranm KHUTY BuUepa B
5 yacos.

I will be watching TV tomorrow at 7 o'clock. — 51 6yay cMOTpeTh TEJICBU30p 3aBTPa B CEMb YaCOB.

[Tomumo stoii ¢yHKMY, raaronsl B Present Continuous Tense BbIpaXKaloT AEWCTBUE, OTHECEHHOE B OJM-
xKaimiee Oyayiiee:

We are leaving for America in July. — B utone mMbl eieM B AMEpUKY.

3. I'maronel B popmax Perfect BEIpakaloT JeCTBHE 3aBEPIICHHOE, TPUBE/IIEE K ONPEIEICHHOMY PE3YJlb-
TaTy (WM K OTCYTCTBHIO pe3ysibTara). MOXKHO cKa3aTh, YTO C MOMOIMIBI0 (popm Perfect Mbl TIOABOIMM HUTOTH
OTIpeIeJICHHOMY TIEPHOJIy BPEMEHH, ONPECICHHBIX NeHCTBUI. BpeMs moaBeneHns] NTOTOB — JIMOO HACTOSIIUN
MoMeHT (Present Perfect), nn60 MoMeHT B niponuioM (Past Perfect), mu6o — B Oyaymem (Future Perfect):

I have written the letter. — 51 (TOJNIBKO YTO) HamKcaJI MUCHMO (TIEPEI0 MHOM —ITHCHMO KaK Pe3ysIbTarT).

HecooTBeTcTBUE cHCTEM PYCCKOTO M aHTJIMHCKOTO SI3bIKOB MOPOXAAET U3BECTHBIE MPOOJIEMBI B IIEPEBOJIE
Ha aHTJIMHCKHUN SI3BIK PYCCKHUX MPEUIOXKEHUH Tuma: A nanucan nucemo. A ovin 6 [lemepodypee. n T.14. IlepeBoas
TaKue MpeaoKeHusl, HE0OOXOAUMO YyTOYHHUTD, YTO UMEETCS B BUY: JIEHCTBUE KaK (PaKT, NEHCTBUE KaK TaKOBOE,
WM — pe3yibTaT TOTO UM UHOTO ACHCTBUS:

A 6611 B [letepOypre. — I was in Petersburg (last Monday) (Tounoe ykazanue Ha BpeMsl TpeObIBaHU).

A 6b11 B IletepOypre. — I have been to Petersburg (B Moelt mpeaiecTByIomen Xu3Hu ObuT "ombIT" moce-
LIeHMsI CIaBHOTO ropojia Ha HeBe, u ceifyac s1 MBICJIEHHO WJIM BCIyX MOABOXY MTOT, HECMOTPS HAa TO, YTO OTBIT
3TOT MOKET OTHOCHUTHCS U K MPOLUIOMY MOHEAETbHUKY, KaK B IEPBOM IPUMEPE).

[TorTOMy BrOJIHE peajieH Takoi auanor: — Have you ever been to London? — Yes, I have been there. I was
there last week.

CoraacoBaHnmue BPEMEH B IITABHOM U NIPUAATOYHOM NMPEATOKCHUAX

B aHrnmmiickoM CIOXHOIIOAYMHEHHOM NpEAJIOKCHUN C NPUAATOYHBIM JOIIOJIHUTCIBHBIM CO6J'IIOI[EIIOTC$I
IIpaBHJIa COIJIACOBAHNA BPEMCH B I'NIABHOM U IIPUAATOYHOM IPCATIOKCHUAX. Ot IMpaBuJjia CBOAATCA K CIICAYIO-

ieMy.



1. Ecnu rnaron-ckasyemoe TIaBHOTO MPEAoXKEeHHUs CTOUT B HACTOSIIEM WM OyaylleM BpeMEeHH, TO Tja-
roJI-CKa3zyemoe MPHIATOYHOTO JOMOJHUTEIBHOTO MPEUIOKEHUSI MOXKET CTOSATh B JII000W BpeMeHHO# (opwme,
TpeOyeMoii CMBICIIOM, HaIlpUMep:

1 think you are right. — Ilonararo, ThI mpas.

Do you know why he was absent yesterday? - Tbl 3HaelIb, moueMy €ro He ObLJIO BUepa?

2. Ecnm rnaron-ckazyemMoe TJIaBHOTO TMPEIJIOKEHUS CTOUT B MpOIIEAleM BpeMeHu (0ObMHO — B Past
Indefinite), TO ¥ TIIArON TOMIOIHUTEIEHOTO PUIATOYHOTO MPEIOKEHHS IOJDKEH CTOSTh B OJHOM M3 TIPOILEIIINX
BpPEMEH, B TOM YHMCIIE — B Oy/AyIlIeM ¢ TOUKHU 3peHus npoiesiiero (Future in the Past).

B pycckoM si3bIKe TakO#l 3aBHCHMOCTH HET, IMO3TOMY CIEIyeT OOpaTUTh 0CO00€ BHMMaHWE Ha JaHHYIO
0COOCHHOCTh aHTJIMICKOTO S3bIKa, HAITPUMeED:

I didn't know he could speak  English. — S ~He 3Hajm, UYTO OH  TOBOPHUT
10-aHTJIUHCKHU.

I hoped he would come. — 5] Hanesncs, 4TO OH NPUAET.

[Tpu aTOM 115t 0603HAUEHUS IEHCTBUS, OJTHOBPEMEHHOTO C JICHCTBHEM, BBIPAXKEHHBIM CKa3yeMbIM TJIaBHO-
ro TpeIokeHus, ynorpeoinsercs Past Continuous (B pyCCKOM SI3bIKE — HACTOsIIee BpeMs ) win Past Indefinite:

He told me he was preparing for his exam. — OH cka3aj MHE, YTO TOTOBUTCS K 9K3aMEHY.

Jlnst 0003HaueHHs IEHCTBHS, MPEIIIECTBYIOMIETO ACHCTBUIO, BRIPAXKEHHOMY CKa3yeMbIM TJIIaBHOTO Tpe-
JI0XKeHUs, O0BIUHO ynoTpebnsercs Past Perfect. Ha pycckuil Si3bIK I1aroii-ckazyeMoe NpuaaTOYHOro B JAHHOM
cllydae TMepeBOJUTCS TIIarojioM B MPOIIEIIIEM BPEMEHH:

1 didn't know he had gone away. — 51 He 3Ha, 4TO OH yIIEN.

[Tpu yxazanuu ompeneneHHoro Bpemenu (in 1970, yesterday) npeniiecTByoIiee BpeMsl BbIpakaeTcs Mpu
niomotu Past Indefinite. Hanpumep:

1 thought you were born in 1970.

Jlnia BbIpaskeHus: Oyyliero BpeMeHU C TOYKM 3pEHUs MPOIIeNIIero BpeMeHu ynorpebmusercs dopma Fu-
ture in the Past, koTOpast Ha pyCCKHI S3bIK IEPEBOIUTCS OYIyIIIMM BPEMEHEM:

He told me that he would meet us at the station. — OH cka3aj, 4TO BCTPETHT HAaC Ha CTAHIIUH.

IIpeoOpa3oBanne nNpsiMoii pe4u B KOCBEHHYIO

[Tpu nepeckase TeKCTa, MpH ero peeprupoBaHUH | MPH LEIOM PSJIE APYTHX BUIOB padOT BOSHHKAET HEOO-
XOJIMMOCTb MPeoOpa3oBaHusI MPSIMOW PeUH B pe4b KOCBEHHYIO: peub MEpCOHaXKa pacckasa, JHajora, JaHHYI0 B
TEKCTE OT MEPBOTO JIUIA, MBI JIOJDKHBI TIPE0OPa30BaTh B HAILY COOCTBEHHYIO PeUYb OT TPETHETO JIUIIA.

[Tepexon OT MpsIMOIl peun K KOCBEHHOH CBS3aH C LENBIM PSIIOM M3MEHEHHH (OpMbI BHICKA3bIBAaHHS, Ha-
puMep: TpsiMasi pedb, BKIIOUEHHAs B nipeuioxenue: Peter said: "Mother, I'll come home early"; kocBeHHas
peub: Peter said that he would come home early.

OOpartuTe BHHMaHWE: IMOMHMO WCYC3HOBEHHS KaBBIYEK W3MEHWIACh BpeMeHHas (opma riaromia-
CKa3yeMoro (BMecTo mpoctoro oynymero Future Indefinite mosBunocs Oyayiee BpeMs ¢ TOUYKH 3pEHUS TPO-
memuiero Future in the Past), MECTO JTHYHOTO MECTOMMEHHSI TIEPBOTO JIMIA €AMHCTBEHHOTO 4Hcia / 3aHsII0
JTMYHOE MECTOMMEHHE TPETHETO JIMIA SAMHCTBEHHOTO YKcia /e.

[TpeoOpazoBanue MpsIMON pedr B KOCBEHHYIO TIOAYUHSICTCS CIICAYIONIHM PaBUIaM:

1. Ecnu B mpeuiosKeHUU ¢ TPSMOI pedblo MOCHeAHsss oGopMiisieTcss BBICKAa3bIBAHUEM, KOTOPOE HMMEET
BITOJTHE CaMOCTOSITEIIbHOE 3HAY€HHE, TO TPHU MPEOOpa30OBaHUM MPSIMOW pPeud B KOCBEHHYIO OHO CTAHOBHTCS
MPUJATOYHBIM M BBOJIUTCS COI030M that ninn OECCOI03HO K IIarojaM CooOIIeHUs fo say, to tell, to write, to an-
swer, to reply n ap. Ilpu aToM Ti1aron fo tell Bcerma ynorpedysieTcsi ¢ KOCBEHHBIM JOTIONHEHUEM (to tell some-
body), a Tmaron to say — ¢ IpeIOKHBIM JTONIOTHEHUEM (fo say to somebody) nnu 6e3 Hero: Peter said that he
would come home late. Peter said to his mother that he would come home early. Peter told his mother to leave
the door open.

['nmaromner fo answer, to write OOBIYHO YTIOTPEOISIOTCS 0€3 KOCBEHHOTO WIIM IMPEUIOKHOTO JOTIOTHEHUH,
HaTpUMep:

The boys answered that they knew nothing about it.

2. Ilpu mpeoOpa3oBaHUM TPSMON pPeud B KOCBEHHYIO HEOOXOAMMO COOMIONATh MpaBHiia COTIACOBAHUS
BpPEMEH.

Bpewmst riarona npsiMoii peur He M3MEHSETCsl, €CITU TJ1arojl, BBOASIIMNA KOCBEHHYIO pedb, CTOUT B HACTOS-
meM BpeMeHH, HanpuMmep: Yan says: "I am very sorry". — Yan says (that) he is very sorry. Ecnu rnaron coo6-
IICHUs] CTOUT B OJJHOM M3 MpOIIEAIINX BpeMeH, (00b1uHO B Past Indefinite), TO Tiiaroyl KOCBEHHOW pEYH TOXKE



JOJDKEH YIOTPEOJIAThCS B MpoIIeanieM BpeMern. [Ipu 3ToM Bpems rarojia KOCBEHHON PeUd M3MEHSIETCSI IO Clie-
JYIOIIEH CXeMe:

Present Indefinite — Past Indefinite,

Present Continuous — Past Continuous,

Present Perfect — Past Perfect,

Past Indefinite — Past Perfect,

Future Indefinite — Future Indefinite in the Past.

Jlpyrue BpeMeHa U3MEHSIOTCS aHAJIOTHYHBIM 00pa30M (CIBUTAIOTCS B HAIPABJICHUH Tpoiieamero). B pyc-
CKOM SI3bIKE€ TAKOTO CIIBUTA BPEMEHU MPU MPEoOpa30BaHUU MPSIMON PeUU B KOCBEHHYIO HET:

Anekceit ckazain (mpomrenmiee): "S moexy (Oyaymiee) B MockBy 3aBTpa’. — Anekceit cka3an (Iipomieaiiee),
4yT0 ToeieT (Oymymiee) B MOCKBY 3aBTpa.

3. IIpu npeoOpazoBaHNM MPSMON pevrd B KOCBEHHYIO M3MEHSIOTCS HEKOTOPBIE MECTOMMEHHS M Hapeuwus
BpEMEHH U MecTa: this — that, these — those, here — there, now — then, today — that day, this week — that week,
yesterday — the day before, last week (year, night...) — the week (year, night...) before, tomorrow — the next day,
next week — the next week. Hanpumep:

He said: "I'll come tomorrow". — He said (told me) he would come the next day.

4. Ilpu npeoOpazoBaHUM U3 MPSIMON peUr B KOCBEHHYIO B BOIPOCHTENBHBIX MPEATIOKEHUNH COOIIOAAI0TCS
oOmue /1t TaHHOTO BHj1a TTpeoOpazoBanmii mpasmia. Kpome 3toro:

a) MPH MEePEBOJIe CIEIHATLHOTO BOIPOCa U3 MPSIMOK PeYd B KOCBEHHYIO BOCCTAHABIIMBAETCS MPSIMOU TO-
PSIOK CIIOB:

Mary said: "What do you want to do?" — Mary asked what I wanted to do.

[Ipu 3TOM BOTIpOCHUTENIBHOE CIIOBO (What, where, when, who 1 T.J1.) CTAHOBUTCS CO€IUHUTEIIHLHBIM COIO30M.

B riiaBHOM TipeiIoKEeHHsI IPU 3TOM YIIOTPEOJIIeTCS TIaron to ask.

0) OOmue BOmpOCkl BBOISTCS B KOCBEHHYIO PE€Ub C TTIOMOIIBIO COI030B if uiu whether:

Peter said: "Can you attend evening classes?" — Peter asked me if I could attend evening classes.

B) Hapsiny ¢ rmaromamu fo tell, to say, to ask nns BBeAeHUSI KOCBEHHOM peud yHMOTPEOISIOTCS MHOTHE JIPY-
rue:

to explain — OOBICHSATD, to point out — yKas3blBaTh, to inform — cooOmars, to think — nymats, to reply — ot-
B€YaTh, f0 boast — XBacTaThCsl, to warn — NIpeRynpexaaTh, to protest — IpoOTECTOBATD, o0 thank — 6Gnaronapurs,
to insist — HaCTauBaTh, to declare — OOBABIATH, to promise — 00€MATh.

The doctor says: "You have been working too much.”" — The doctor thinks that I have been working too
much.

Mary said: "You had better stay at home, Nick." — Mary advised Nick to stay at home

Tom said: "I can fix that radio of yours easily." — Tom offered to fix my radio.

r) [IpochObI U TpHKa3aHUs BBOISATCS TAaKHUMH TJarojiaMu, Kak: to beg — MPOCUTh, YMOJSITh; f0 request —
MIPOCHTH, 3aTPAIINBaTh; f0 urge — MOHYXAATh; to warn — NPeAyNpexaaTh; to refuse — OTKa3bIBaTh(cs); fo de-
mand — TpeOoBaTh.

The salesman said: "I strongly recommend you to buy this camera.” — The salesman persuaded the cus-
tomer to buy this camera.

1) Borpocs! BBOASTCS TiaroiiamMu: fo ask — CpalliuBarth, o inquire — CIIpallliBaTh, 3alpalIuBaTh, t0 Won-
der — IHTEpECOBAThCS, to want to know — XOTeTb 3HaTb, f0 try to find out — MBITATHCS BBIACHUTD.

John asked: "Have you done the cross-word puzzle yet, Peter?" - John wanted to know if Peter had done
the cross-word puzzle.

PexomeHnayem: nmpeoOpasyst npsMyro pedb B KOCBEHHYIO BO BpeMsl Iepeckasa, MmocTapauTech clenaTh Io-
CIIETHIOI0 KaK MOXHO OoJiee pasHOOOpa3HOii — n3beraiite MOHOTOHHOCTH B MCIIOJIb30BAHHUH TJIAr0JIOB, BBOIS-
X KOCBEHHYIO peub. Hampumep, eciii B IepBOM citydae, TIEpeBO/Isi B KOCBEHHYIO pedb BOIPOC, BbI UCTIONb-
3yete riaron to ask: Peter asked me if I would go to Paris; TO BO BTOPOM — TJIarol to wonder Wi KOHCTPYK-
uuto he wanted to know: Then he wanted to know if [ was going to stay there long.

IIpuaaToyHble MpeI0:KeHUs YCIOBUS U BPEMEHH, 1eiiCTBHe KOTOPBIX OTHECEHO K OyaymeMy

B npupaTouHbIX ycnoBHs M BpeMEHHM C coro3amu if (ecim), when (xorna), after (mocne), before (mepen tem,
Kak), as soon as (Kak TOJBKO), unless (ecnu He), until (10 TeX mMop, 1Moka He) OyayIiee BpeMs 3aMeHseTcsl (hOpMOid
HACTOSILIIEr0 BPEMEHH, HO Ha PYCCKUH SI3BIK IEPEBOANTCS Oy IyIINM, HAITPUMED:

If you help me, I shall do this work on time. — Ecii ThI TOMOXEIIIb MHE, ST CIICJIAI0 3Ty pabOTy BOBpEMSI.

As soon as I get free, I shall give you a call. — Kak TonbKO 51 0CBOOOXYCb, 51 BaM TIO3BOHIO.

We shall not sit to dinner until you come. — Mbl He csiieM 00e1aTh, OKa Thl HE IPUJEIIb.



O6paTI/ITC BHUMAHHC: UHOrJa B CIOKHOCOYMHCHHOM HPCIJIOKCHUNU CIIOBOM when BBOJUTCA MPUAATOYHOC

JOTIOJTHUTEIIBHOE, & He MPHIATOYHOE BpEMEHH. B 3TOM cilydae Mcnonb30BaHHe HACTOSIIETO BPEMEHH B ITPHIa-
TOYHOM OyzeT OUIHOKOIA.

B mpennoxxenun «OHa X04eT y3HaTh, KOT/Ia OH MPHUAET» NMPUAATOYHOE OTBEYAET HA BOMPOC «UTO?», a HE

«xorga?» («Uto oHa X04eT y3HaTh?»); IOATOMY MEPEBO/ MPEATIOKEHUS, T/Ie IPUCYTCTBYET CIIOBO When, OyIeT
3By4arthb: She wants to know when he will come.

®opmbl c10xHOT0 AonoaHeHust (Complex Object)

CnoxHoe JOIIOJTHECHHUEC (CO‘IeTaHI/Ie CYHmECCTBUTCIBHOI'O WJIN MECTOMMCHUSA B 00BEKTHOM maacxe C I/IH(bI/I-

HuTUBOM Uiy Ilpuyactuem I) cymecTByeT B TpeX OCHOBHBIX BapHaHTAX:

1. C uadunutuBoM 063 vactuiibl fo uiu ¢ [Ipudactuem I mocne riaromnos:

— to see: I saw him enter the house. She saw them playing in the garden.

— to feel: I felt somebody touch my hand. He felt someone watching him.

— to hear: I heard him arrive early in the morning. I heard him playing the piano.

— to watch: We watched the ship leave the port. I sit and watch the children playing.

— to notice: Nobody noticed him disappear. I noticed her listening to the concert with great pleasure.

B nepeom cnyuae (nepeuucnenusvie enaconvt ¢ uHGUHUMUBOM) 2080pAUULL NOOUepKUBaem hakm Oelicmausl,

60 6mopom (nepeuuciennvle 21azonvl ¢ Ilpuuacmuem 1) - npoyecc:

I saw him enter the house. - A euoen, kax oH gowiesl 6 OOM.

1 saw him entering the house. - Al 6uden, kax on 6xo00u 8 OoM.

2. C uHgpunumueom be3 uacmuywl to nocie 21a2o108 to let, to make:

Let me tell you something about it.

Don't make me laugh.

3. C uH(QUHUTHBOM C YaCTHUIICH fo TIOCIIE TJIATOJIOB f0 want, to expect, to believe, to know, to advise, to con-

sider, to order, to think, to like, to find u T.1.

I want you to find me a place in the car. I believe her to be a very good cook.
I'naroabHble GopMBbI CTPAIATEIHHOIO 32J10TA U UX (PYHKIIUS

q)OpMI:I CTPaAaTCJIbHOIO 3ajiora AHTJIIUMCKHUX TJIaroJIOB 06pa3yI0Tc;1 C MOMOIIIBIO BCIIOMOTI'aTCIBHOI'O TI'Jla-

roJiajo f0 be B COOTBETCTBYIOIIEM BpeMeHH, Julle u yucie u [Ipuuactus I (Participle II) cMBICTOBOTO TJIaro-

Ja.

Present Indefinite: The letter is written.

Past Indefinite: The letter was written.

Future Indefinite: The letter will be written.

Present Perfect: The letter has been written.

Past Perfect: The letter had been written.

Future Perfect: The letter will have been written.

Present Continuous: The letter is being written.

Past Continuous: The letter was being written.

Future Continuous: The letter will be being written.

['maron-cka3zyeMoe B CTpaJaTelIbHOM 3aJI0Te IMOKA3bIBAET, YTO IMOJIekKAIee MPEATIOKECHUS ABISETCS 00b-

€KTOM JICHCTBHUS CO CTOPOHBI IPYTOTO JIMIIA WIIA TIPEAMETA.

I wrote the letter. - 51 Hantucas MUCHMO.
The letter was written (by me). - IluceMo Ob1710 HanMCaHO (MHOI).

OcHOBHBIE MOJAJBHBIE IJAroJbl 1 HX 3aMEHUTEIU B
AHTJIMIICKOM fI3BIKE

K ocHOBHEIM MOJAJIBHBIM TJIarojiaM OTHOCATCS CICAYIOIIUC!
1. can — Mo4b, OBITH B COCTOSIHUM; TIpOIIEIIee BpeMs — could (mpeanonaraet Hamnuue GU3NIECKOM, WH-

TeHHeKTyaHBHOﬁ U IpOYNX BHYTPCHHHUX BO3MO)I(HOCT€IZ, IIO3BOJIAAOIIIUX HCIIOJIHHUTD LITO—.]'II/I6O)I

I can speak two languages. — 51 Mory (s B COCTOSIHUM ) TOBOPHUTH Ha JIBYX SI3bIKAX.
I could run faster when I was younger. — 51 mor (s1 ObLT B COCTOSTHUM) Oerath ObICTpee, KOTa ObLT MOJIOXKE.



B Oynymem BpemeHU y TIarojia can €CTh 3aMEHUTENbh — KOHCTPYKIWUS to be able to (ObITh B COCTOSTHUU
YTO-TM0O0 CIeaTh):

1 shall be able to call you when I am free. — 5 cmory mo3BoHUTH Te0€, KOT1a OCBOOOXKYCH.

2. may — IMETh BO3MOXXHOCTb, MIOJYUUTh pa3perieHue (JeaaTh YTo-11u00); mpoIeaiiee Bpems — might:

— May I smoke here? — MOXHO 3aKypUTh?

— Yes, you may. — Jla, MOXXHO.

B Oynymiem BpeMeHU y MOAAILHOTO TJIaroJia may ecTh 3aMeHHUTENb - KOHCTPYKIUS to be allowed to (momy-
YUTH Pa3peIICHHE ClIeTaTh YTO-JI100).

3. must — NOJDKEH, 00s13aH.

You must do it now. — Bbl TOJIDKHBI clienaTh 3TO ceiiyac. 3aMEHUTENAMH IJIarojia must sIBISIOTCS TIarobl
to have to u to be to, KOTOpBIE, KPOME 3TOT0, XAPAKTEPU3YIOTCS HEKOTOPHIMU JOMOTHUTEIBHBIMA OTTEHKAMH
3HaueHus. ['maroun to have to o3HadaeT JOHKEHCTBOBAHUE, BBI3BAHHOE OOCTOSATEILCTBAMHU, B TO BpeMs Kak IJia-
To1 to be to — MOMKEHCTBOBAHUE, CBI3aHHOE PACIIFICAHUEM WIIH 3apaHee CIeTaHHON JOTOBOPEHHOCTHIO:

I had to get up early yesterday. — 51 BBIHYXeH ObLT BCTaTh BYEpA PaHO.

The train was to arrive at 6 p.m. —Iloe3q nomkeH ObUT IPUOBITH B 6 TOTONTYIHH.

OOpaTtuTe BHUMaHUE: C TJIArOJaMH can, may W must 4acTula to He YIoTpeOseTcs.

®ynkuum Hpuuacrus I (Participle I) u lpuaacrus 11 (Participle II)

[TpuyacTtue I (Participle 1), 00pazoBaHHOE npu TTOMOIIIH OKOHYAHUS
-ing, UMEET aKTUBHYIO M CTpaJaTelbHy0 (GOpMBI: akTHBHas (HECOBEPIICHHBIN BUN) - asking, akTUBHas (CO-
BEpIIECHHBIN BUA) — having asked. CtpanatensHas (HECOBEPIIEHHBIN) — being asked,; ctpamatenbHast (COBEpILIEH-
HBIN) — having been asked. Ilpuyactue | ynotpebnsiercs B GyHKINU:

1. Onpenenenus:

The man standing at the comer is my brother. — UenoBek, CTOSAIIMN Ha YTy, — MO Opar.

The houses being built in our town are not very high. — Jloma, cTposiiiiiecsi B HallleM Topo/ie, HEBBICOKH.

2. O6cTOATENBCTBA:

Going home I met an old friend. — Vinst oMo, st BCTPETHII CTApOTO IPyTa.

Having finished work I went home. — 3akoH4uB pa0oTy, s OLIEIN TOMOH.

[Tpuyactue Il Bcerna maccuBHo. OOpaszyercss oHO mpubaBieHueM cyddukca - ed Kk OCHOBE MPABUIBLHOTO
TJIarojia Wiy IMyTeM Yepe0BaHus 3BYKOB B KOPHE HETIPABUIIHBHOTO TJIaroJa.

[Tpuyactue 11 ynorpedsieTcst B GyHKIHH:

1. Onpenenenust:

The book translated into English is very long. — Kaura, nepeBeficHHasi Ha aHTJIMACKUH S3BIK, ITMHHAS.

2. O6crosTenbeTBa (MPUUMHBI M BPEMEHH):

Caught red-handed Tom could not deny anything. — TloliMmaHHBIA Ha MECTE MPECTyIUICHHs, ToM HE MOT
HUYETO OMPOBEPTHYTh.

OT1iiuvue repyHaus or npudactus I u ciydau ero ynorpedaeHus

[Tpuuactue — HenuuHas popMa TIaroia, IPOMEKyTOUHAsT MEXK/Ty TIaroJioM U MpUIaraTelIbHbIM:

The man smoking a pipe is my brother. — Yenoek, Kypsmuii TpyoOKy, — MOl Opar.

I'epynamii Takke sSIBISETCS HEIMYHOU (POPMOIl riarosia, HO MPOMEXYTOYHON MEXKIY CYLIECTBUTEIBHBIM H
TJIaroJIoM:

Smoking is forbidden. — Kypenue 3anperieHo.

WNHbIMU crioBaMu, iprdacTie — B OOJIBINCH cTeneHn "mpuiarareabHoe” Mo cBouM (yHKIHSIM, TEPYHIUN —
"cymiecTBUTENBHOE" .

I'epynauit ynmorpebinsercs:

1) B kauecTBe mojyIexkaiero: Swimming is pleasant;

2) KaK 4acTh CKa3yeMoro Mociie TJIaroJioB fo finish, to start, to continue, to go on, to keep v np.: He finished
reading the newspaper;

3) kak mpeaniokHoe nonoiHenue: I am fond of reading;

4) xak npsMoe nomnonHenue: Do you mind my smoking here?

5) kak 06cToATENLCTBO BpeMeHu: On coming home [ took a bath;

6) KaKk 00CTOATENBCTBO 00pa3a aenctBus: Instead of going home he went to the movies.



Crnyuau ynoTtpe0JieHns: aKTUBHBIX U TACCUBHBIX (POPM repyHIus

AxTuBHas Gopma repyHaus: giving, smoking, beating u 1.11. [laccuBHas dopma repyuaus: being given, be-
ing beaten u T.n.

Hcnonws3oBanne akTHBHON (hOPMBI TEPYH NS

He remembered reading the book spoken about by all. - OH BCIOMHIII, 4TO YUTAN KHUTY, O KOTOPOI Bce
TOBOPHJIM.

"OH" (He) HaxoAWTCs B aKTUBHOM MO3UIIUY 110 OTHOLICHUIO K KHUTe; "oH" (CyOBeKT) coBepIIaeT aeiicTBre
10 OTHOIIEHUIO K 00BEKTY (KHHUTE), @ HE HA00OPOT.

Hcnonb30BaHue nacCUBHON (GOPMBI TepyHANS:

He didn't remember being knocked down. — OH He TOMHMUJI, KaK ObUT COUT C HOT.

B maccuBHOW KOHCTPYKIMHM JIeHCTBHE HAIIPABICHO Ha CyOBEKT (TMoAsexalee), ¥ TepyHauid oopeTaer nac-
CUBHYI0 (popmy.

OOparuTe BHUMaHHUE: CYLIECTBYET PAJ CJIOB, MOCJIE KOTOPBIX HMCIIONB3yeTCs aKTHBHAs (hopMa repyHIus,
HECMOTpPSl Ha TO, YTO CYOBEKT HAaXOJUTCS B MACCUBHOW MO3ULMU (HE OH MPOU3BOJAUT JIEHCTBUE, a JIEHCTBUE
IIPOU3BOJIUTCS MO OTHOIIEHUIO K HEMY).

DTO TIaroiiel: to want, to need, to deserve, to require, a Takxe npuiarareabHoe worth. Hampumep:

This car needs repairing. — DTy MallluHy HY>KHO PEMOHTHPOBATH (JI€HiCTBUE — PEMOHT — HEOOXOAUMO CO-
BEPIIUTH O OTHOIICHHIO K MAallMHE; CyOBEKT — MallliHA — HAXOJUTCS B MAaCCUBHOM MO3UIUU, XOTA dopMma
repyH/Ns aKTUBHAs).

This film is worth seeing. — 9TOT GUIBM CTOHUT TOTO, YTOOBI €r0 MOCMOTPETH (BHOBb CyOBEKT — QUIBM —
HAXOJUTCS B MACCUBHOM MO3UINH, B TO BpeMs Kak (hopMa repyHausi — akTUBHAs).

Hcnonp3oBanue neppekTHhIX U Henep(PEeKTHRIX (GOPM repyHIus

Henepdextnas dhopma repynnus: giving, sending, forgiving u T.4. I[lepdexTHas dhopma repyHaus: having
given, having sent v T.11.

[lepdexTHas dopMa repyHIusi B pa3srOBOPHOM peur MCIOIB3YETCs TOCTATOYHO PEIKO — TOr/a, KOrjaa He-
00X0IMMO TOKa3aTh, YTO JEHCTBUE, M OMUCHIBAEMOE, IPEIIECTBYET IO BpEMEHU JCHCTBUIO B TJIABHOM TIpe/I-
JIOKEHUH, IPUYEM ITO MPEIIIECTBOBAHNE AEHCTBUTEIHLHO BaXKHO MOAYEPKHYTh:

In addition to having sent his partner all necessary documents he telephoned him twice a day.

C ps10M T71aroJioB U MPEAJIOTOB B JTI0OOM CiIydae MCIONIb3YeTCs TOJbKO HenepdekTHas ¢hopMa repyHanus —
Nake B TOM CiIydae, eClii KpaifHe BaXKHO MOAYEPKHYTH MPEANICCTBOBAHUE. JTO TIIArOJbL: to remember, to ex-
cuse, to forgive, to thank, a Taxxe peJIoOTH: upon, on, after, without. Hanpumep:

He wrote a letter in which he thanked John for giving him a chance to make a photo of that rare bird last
Monday. — On Hanucan nucbkMo, B KOTOpoM nobiarogapui J[>koHa 3a TO, YTO TOT Jajid €éMy BO3MOKHOCTbH Ce-
nathk pororpaduro TON peAKON NTULIEI B TIPOILIBIN TOHEIEIbHUK.

_ After receiving the telex he started for New York. — Ilocne momy4eHus Tenekca oH ornpasuics B Hbro-
Hopk.

®opMa ¥ OCHOBHBbIE (PYHKIIUH COCJIATaTEJIbHOT0 HAKJIOHEHUS

CocnaratensHO€ HAaKIOHEHHUE BBIPAKAET BO3MOXKHOCTH, HEPEATHHOCTh, MPEANOIOKUTEITHBHOCTh IEHCTBUS
(TpUBOIUM TOJIBKO HAaMOOJIEE PACTIPOCTPAHCHHBIC CITyYan UCIIOIH30BaHNUSA).

1. YroOsl npenioKeHne U3 U3bIBUTEILHOIO HAKJIOHEHHS, OTHOCSILETOCs K ACHCTBUIO, OTHECEHHOMY B Ha-
cTosiliee WM Oyayliee Bpems, MpeoOpa3oBaTh B COCIIAraTebHOE, HEOOXOAMMO HACTOSIIEE H3bSIBUTEIBHOC
npeoOpa3oBatk B mpolieaniee, a Oyayiiee n3bIBUTENBHOE - B OyyIlee C TOUKU 3PSHUS MPOILEAIIETO.

N3bsaBuTenpHOE:

If I learn his address I shall write to him. — Ecnu s y3Hato ero aapec, s eMy HaluIry.

CocnararenpHoe:

If I knew his address I would write to him. — Ecnu Obl 51 3Han ero afapec (ceituac), s Hanucan Obl emy (cei-
yac win B Onmxaiiem Oyayiiem).



2. B cnyuae eciu JedCTBHE, ONMCHIBAEMOE COCIAraTeIbHBIM HAKIOHEHHWEM, OTHOCHUTCS K IPOMICIIIEMY
BPEMEHH, B TJIABHOM IPEUIOKEHUH UCTIONB3yeTcsl (hopMa Oy IymIero COBEPIICHHOTO ¢ TOYKH 3PSHHUS TPOIIeI-
mero (Future Perfect in the Past), a B mpuaaTOYHOM — MpoIeAiee copepiieHnoe (Past Perfect):

If I had known his address I would have written to him. — Ecinu 05l 51 3Ha) ero ajapec (B MPOILIOM), sl HATH-
caJt Ob1 eMy (B IIPOIIIIOM Ke€).

I wish I lived not far from here (Hactosiee BpeMs ). — JKaiib, 9TO s HE KUBY TTOOJIHU30CTH.

I wish I had seen this film (npomenmee Bpemsi). — XKanb, 94T0 51 HE BUAET 3TOT (QHIBM.

HauboJiee ynorpedumblie HenmpaBUJIbHbIE IJ1ar0Jbl

Heonpenenennas ¢opma 2-s popma 3-s1 hopma
be — OBITH was / were been
begin — HauMHATh began begun
bring — IPUHOCHUTH brought brought
buy — nmokynarp bought bought
come — IPUXOINTH came come
deal — umeTs neio dealt dealt
do —nenatp did done
drink — muth drank drunk
eat — eCThb ate eaten

eel — UyBCTBOBATh elt elt

ind —HaXOIUTh ound ound
get — oJIy4aTh got got
give — 1aBaTh gave given
g0 — uATHu went gone
have — UMETh had had
hear —cnpIIIATH heard heard
know —3HaTh knew known
learn — yanTh learnt learnt
leave — OCTaBIISITH left left
lose — TepsTh lost lost
let — IO3BOJISTH let let
lie — nexatpb lay lain

IIpooonsicenue maon.

Heonpenenennas gopma 2-s1 popMma 3-a popma
make — N3rOTOBIIATH made made
meet — BCTpe4aTh met met
pay — NnaTuTh aid paid
put — KIIaCTh ut put
read — 9nuTaTh read read
run — 0exaTth ran run
See — BUJICTh saw seen
shine — GecTeTh shone shone
show — TTIOKa3bIBaTh showed shown
Sit — CUIETD sat sat
speak —TOBOpUTh spoke spoken
SWim — IU1aBaTh swam SWUM
take — OGpathb took taken
teach — o0y4ath taught taught
tell — ckazatb told told
think — nymatp thought thought
understand — mOHUMATh understood understood
win — No0eKIaTh won won
write — IucaTh wrote written




3HayeHHe OCHOBHBIX AHIVIMICKUX MPEAJIOroB

[Ipennoru, 0603HAYAIONINE IBUKEHUE:

— to — IBIKEHUE 110 HAMPABJICHHIO K IpeaMeTy (JIUILY ), MPOTEKAIOIEMY MIPOLIECCy:

Let's go to Moscow. — IloeneM B MOCKBY.

— from — IBW>KEHHE OT TIpeaAMeTa (JuIa), yaaleHHe OT MPOTEKAIOIIEro mporecca:

Take this book from the table. — Y0epu KHUTY CO CTOJIA.

I come from Australia. —1 u3 ABcTpanuu.

— into — IBWKCHHUE BHYTPb OTPAaHUUEHHOTO MPOCTPAHCTBA:

Come into the office. — Bolinute B oduc.

— out of — NBWKEHHNE U3 OTPAaHUYCHHOTO IPOCTPAHCTBRA!

Take it out of the table. — Jloctanb 3T0 U3 CTOJA.

— on(to)/ onto — NBIKEHUE HA TIOBEPXHOCTD:

He stepped onto the platform. — On comien Ha aThopMmy.

— through — yepes, CKBO3b:

I was passing through the hall. — 1 npoxonun uepe3 XOJI.

[Ipennoru, o603HayvarOUE MECTO:

— at — MECTOHAXOXKJEHUE Y IIpeaMeTa (JIHula), a TakKe TaM, e MPOTEeKaeT ONpPeIeNIEHHBIN Mpolecc:

I am sitting at the table. — 51 cuxy y cTona.

I work at the factory. — 51 pabotaro Ha dabpuke.

The children are at the lesson. — Jletu Ha ypoke.

— in — MECTOHAXO0KJIEHNE BHYTPH OIPAaHUUYEHHOTO MPOCTPAHCTBA!

The boss is in the office. — bocc B oduce.

The pencils are in the box. — Kapangamm B KOpoOKe.

— on — MECTOHAXO0X/ICHUE HA TIOBEPXHOCTH:

The folder is on the desk. — Ilanika Ha cToJe.

— under — MECTOHAXO0XKJICHUE TIOJT APYTUM TIPEIMETOM:

The box is under the table. — SIIyK O CTOJIOM.

— across — 4epes:

The bank is across the street. — baHk HaXOUTCS Yepe3 AOPOTy.

— above — MeCTOHAXOXICHUE HAJl IPYTUM TIPEIMETOM:

There is a lamp above the table. — Han cToioM BUCHT Jamia.

— between — MeX1y:

Between you and me. — Mexnay MHOIO U TOOOH.

— in front of — MECTOHAXOXJCHHE MpeaMeTa (JIUa) BIEpeu IPyroro npeaMera (Jinia):

There is a telephone in front of him. — Ilepen HUM CTOUT TeseOH.

— behind — MecTOHaxXOXACHHE MTpeaMeTa (JIUIa) 033y APYroro npeamera (Jinmia):

My house is behind the post—office. — Moii ToM HaXOUTCS TT03a1 TIOYTHI (32 TIOYTOH ).

— around — MECTOHAXOXICHHUE OJTHOTO MPEAMETa BOKPYT Apyroro npeamera: We are sitting around the ta-
ble. — MBI cuiiM BOKpYT CTOJIA.

— beyond — 1o Ty CTOpOHY:

The city is beyond the mountain. — 'opoJ1 — IO Ty CTOPOHY TOp.

— over — HaJl, Uepe3, CBEPX:

The book costs over 5 dollars. — Kaura ctouT 00JbIIIe TISTH A0TAPOB.

— near — BONH3U, OKOJIO, PSIOM C:

I am sitting near the window. — §I cuXy OKOJIO OKHA.

— up — BBEpX:

Up the river. — BBepx 1o peke.

— down — BHU3:

Down the river. — BHU3 110 peke.

IIpemioru BpemMeHu:

— in — BHYTPU BPEMEHHOTI'0 OTPE3Ka:

in September, in 1997 — B cents10pe, B 1997 rony.

— In — 4epe3 HEKOTOPOE BpEMSI:

in an hour, in two days — uepe3 4ac, uepe3 JBa JIHS.

— at — B (TOYKa BO BPEMEHH):



at 5 o'clock, at midnight — B 6 4acoB, B OJTHOYb.

— on — B (C Ha3BaHUEM JTHEW HEJIENH, TaTaMu):

on Monday, on the 21st of May — B TOHeIeNbHUK, 21 UIOHS.

— by — X olpeIelIecHHOMY MOMEHTY:

by 5 o'clock tomorrow — x 5—1u yacam 3aBTpa.

— from ... till / from ... to — OT ... 10O:

from 5 till 6 o'clock / from 5 to 6 o'clock — ¢ 5—Tu no 6—1u.

— far — B TeueHue (OTPE30K BPEMEHH):

for an hour — B TedeHue vaca.

— during — Bo BpeMs (4ero—imbo):

during the meeting — BO BpeMsi BCTPEYH.

— after — mocne (4ero—nauoo):

after work — nocne paboThbI.

— before — nepen (ueM—m00):

before breakfast — nepen 3aBTpaKoM.

— within — BHYTpH, B paMKax:

within a year— B T€4eHUE TOJA.

[Ipoune npeyoru:

— by — ipu, 0OKOJI0, TIOCPEJCTBOM:

by the river, by train — oKoJI0 pEeKH, TOE3/I0M.

— with — ¢, BMECTE C:

with a friend— ¢ npyrom.

— for — nns:

1 do it for you. — 51 nenato 3To st TeO.

Psn anrnuiickux mpeioroB moMu(yHKIHOHAIEH, T.€. OJUH U TOT ke MPeIoT B Pa3HBIX 001aCTIX MpUMe-
HeHUs (ABWKEHHE, MECTO, BPEMsI) MOXKET UMETh Pa3HbIC 3HAUCHHS:

on Wednesday — B cpeny

on the table — Ha cToie u T.1.

[Tpu BBIOOpPE TIpeasiora HeNb3si OYKBAIBHO MEPEBOJAUTH COOTBETCTBYIOIIUN PYCCKUN MPEUIOT — 3TO KaxkKy-
ieecsi COOTBETCTBHE.

Ecmu ¢pazy " pabotaro Ha pabpuke" BBl mepeBeneTe, UCIONIb3Ys Mepes CIOBOM factory Mpeior on, TO
OyKBaJbHO 3TO OyzeT o3HayaTh: " paboTato Ha Kpeiiie Gpadpuxu'.

[TpaBwibHbI Bapuant: [ work at the factory (1.e.: "S npunamiexy gabpuke Kak ompeaeeHHON OpraHn3a-
1IUU, MECTY, 3aHAT B IPOM3BOCTBEHHOM Tporiecce").

FINAL GRAMMAR TEST

= Change the Direct Speech into the Indirect Speech

She said: "I shall finish my work by the end of this month."

He said: "I went to get this book because I have not read it."

He said: "I lave spoken to Mr. Brown and he will be here in an hour."

She wrote to me: "I am looking forward to your visit."

They asked us: "Will you be able to attend our conference this week?"

She said to me: "Give me time to think."

The teacher asked the new pupil: "What is your name?"

The teacher said to the student: "Repeat this story from beginning to end."

He said: "The delegation will arrive tomorrow and will be met by our representatives."

0. He said to me: "Are you familiar with this text? Do you understand every word?"

e I Aol



11. He asked the girl: "How did you manage to carry that heavy box? Why didn't you ask me to

help you?"

12. She said: "Don't shut the window!"

13. "What did you say?" asked Oliver.

14. "Do you know this voice, Oliver?" said Mr. Bumble. "Are you not afraid of it?"

15. The strange boy asked Oliver: "Are you going to London? Have you any lodgings?"

16. The teacher said to the students: "Open your exercise-books and write what I am going to dic-
tate to you."

17. "Return before it gets dark," said his mother.

18. "I must go home because it is getting late," said she.

19. "The sailors know the place," said the captain.

20. "Find the key of the chest, Jim," said my mother.

21. They asked us: "Will you be able to attend our conference this week and are any of your teach-
ers going to make a report?"

22. "I haven't yet finished packing," said Mary, "but there is little left to do."

23. "Two days ago he left Moscow for the South where he is going to spend his vacation," said his
sister. "He has not yet written to me but I expect to get a letter from him not later than on Sunday."

24. "Will you close the window?" she said. "It is too cold today to sit with the window open."

25. "Can you make your report this week?" asked the teacher. "Have you collected all the necessary
material?"

= Open the brackets using the Gerund

1. After the accident, the injured man recovered consciousness in hospital. He remembered (cross) the
road, but he didn't remember (knock down).

2. I am still thirsty in spite of (drink) four cups of tea.

3. This carpet always looks dirty, in spite of (sweep) every day.

4. He didn't return the book he had borrowed after (promise) to do so.

5. He got into the house by (climb) through a window, without (see) by anyone.

6. I think he was foolish to buy a car before (learn) how to drive it.

7. Peter is a much better chess-player than I am, and he was very surprised when I beat him yesterday for
the first time. He isn't used to (beat).

8. He went to bed at 9 p.m. in spite of (sleep) all the afternoon.

9. He complained of (give) a very small room at the back of the hotel.

10. The little girl isn't afraid of dogs in spite of (bite) twice.

11. The little girl didn't go near the dog; she was afraid of (bite).

12. The baby went to sleep a few minutes after (feed).

13. The little girl never gets tired of (ask) her mother questions, but her mother often gets tired of
(ask) so many questions.

14. They lived in a small town for ten years and then moved without (make) friends with any of
their neighbours.

15. The little boy was punished for (tell) a lie by (send) to bed without his supper.

16. Mary was chosen a year ago to act in the school play. She was very pleased at (choose).

17. Jack doesn't like boxing. I don't know if he is afraid of (hurt) his opponent or of (hurt) himself.

18. He was taken to hospital unconscious after the accident. He died in hospital without (recover)
consciousness.

19. I always treat people politely and I insist on (treat) politely.

20. The boy was very hungry at eleven o'clock in spite of (eat) a big breakfast two hours earlier.

21. She didn't get out of bed until ten o'clock in spite of (wake up) at seven.

= Use the verbs in the Subjunctive Mood

If I had known that you were in hospital I (visit) you.

If I (know) that you were coming I'd have baked a cake.

If you (arrive) ten minutes earlier you would have got a seat.

You would have seen my garden at its best if you (be) here last week.
I wouldn't have believed it if I (not see) it with my own eyes.
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6. I (offer) to help him if I had realized that he was ill.

7. If1 (realize) what a bad driver you were I wouldn't have come with you.

8. If I had realized that the traffic lights were red I (stop).

9. The hens (not get) into the house if you had shut the door.

10. If he had known that the river was dangerous he (not try) to swim across it.

11. If you (speak) more slowly he might have understood you.

12. If he had known the whole story he (not be) so angry.

13. If I (try) again I think that I would have succeeded.

14. You (not get) into trouble if you had obeyed my instructions.

15. If I (be) ready when he called he would have taken me with him.

16. If she had listened to my directions she (not turn) down the wrong street.

17. If you (look) at the engine for a moment you would have seen what was missing.

18. I (take) a taxi if | had realized that it was such a long way.

19. You (save) me a lot of trouble if you had told me where you were going.

20. If you (not sneeze) he wouldn't have known that we were there.

21. If I (see) you in the street yesterday, of course I (say) "Good morning".

22. I'm sorry I threw the newspaper away. I (not throw) it away if [ (know) you had wanted it.
23. Why didn't you ask me to help you? Of course I (help) you if you (ask) me to.

24, I'm sorry I couldn't come to the cinema with you last Friday. - I (come) if I (not be) so busy.
25. I (not leave) the office early yesterday if I (not finish) my work.

= Use the right tense

I (make) cakes for the party all the morning. — How many you (make)? — I (make) 200.
That boy (eat) seven ice-creams.
What you (do)? — We (pick) apples. — How many you (pick)? — We (pick) ten baskets.
What a lovely smell! Mary (make) jam.
I (polish) this table all the morning and my mother isn't satisfied with it yet.
6. Why you (be) so long in the garage? — The tyres were flat; I (pump) them up. I (pump) up three tyres.
Would you like to do the fourth?
7. You (hear) the news? Tom and Ann are engaged! — That's not new. I (know) it for ages.
8. Peter, you (whisper) to the student on your right for the last five minutes.
9. Why you (make) such a horrible noise? — I (lose) my key and I (try) to wake my wife by throwing
stones in her window. — You (throw) stones at the wrong window. You live next door.
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10. Why you (not bring) me the letters for signature? You (not type) them yet?

11. I (do) housework all morning and I (not finish) yet. — I (do) mine already. I always start at 6
a.m.

12. She just (sell) two of her own paintings. — She's lucky. I (paint) for five years and I (not sell) a
single picture yet.

13. What you (do) with my typewriter? I can't find it anywhere. — Tom just (go) off with it.

14. George (collect) matchboxes ever since he left school. Now he (collect) so many that he doesn't
know where to put them.

15. That man (stand) at the bus stop for the last half hour. Shall I tell him that the last bus already

(g0)?



